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ABSTRACT
o Several working papers and a quidebook to the

. Comprehensive Planning Process of Maryland's Montgomery County Fublic
Schccls KHave  been collected to form this document. The process itself

was developed in 1979 and will be pilot-tested. during the 1981 fiscal

. year. These materials, therefore, constitute an interinm report cn a
process yet to be cast in final form. The program itself is .divided -

- _into six stages and subdivided into twenty-one steps, covering the

" following areas: needs assessment; needs prlorltlzatlon- develofpment .
- of measuratle objectives; generatlon of alternative plans for meetlng
~cbjectives election of preferred plans; integration and .
reconciliatlon of plans selected by different organizational : unlts in
" the system; implementation, evaluation, and recycling of plans; and

orrelation of the implementation activities with budget development.
The prccess is intended for use at every level of the systen and by .

[ every organizational unit within the system. Included in the document
~are a ccnceptual overview, planning materials for developing:school
"information summaries at the elementary, junicr high, and high school

levels, a discussion’ of and'planning materials fcr needs assessment,
.a guide for planner sugerviscrs, and a guidebcck for the planning and
inplementation team, as well as supplementary 1nformatlon and samgle

" forms. (PGL) _ . . . !
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Major Purpose: - - . L : e ) :
. , , , ‘ _ : -
’ YR

‘To improve educationhl?dpportunities for.stddents4throﬁgh increasing
.. management effectivepess and.efficiency focusing upon planning ‘for FY 81.
. . * . - ‘ . 3 ‘ . . } .

- Besides generally:improved planning, thé results anticipated initially - .
o include ‘(a) a ¥éduction in ‘the number of MCPS priorities and (b)), an’ ., !
' improvement in the integration-of planning affong organizdtional levels " R
-and units (by clarifying how units plan, the means for influencing or

ED173943

‘Anticipated Rgsdlts: o

<being influenced by others' plans, and how to reconcile the plang prior .
.- to final approval). - These significant gains will justify the timge and k 4
effort involved in changing the present manners in which MCPS. p 8 to: «
a more systématic process. : o : . :
o // ‘ s . *. .' o ‘ -
,‘N End Products: /
“:.’ . . . ‘ , [ ' g
‘7 1. A priority listing of 4-7 needs with objectives for meeting the needs. E?;

Sen 2, Dbcumentation to justify each need based

/student, and/community“opinion. » o o . N
- é

ﬁpoﬁf"ha}d data"land staff,""ﬁ\

2

3. f A "matrix" displaying the interrelationéhip of priorities among units

/ and Jdevelg. o . ‘ . _
) v . . , . e

ans providing budgetary infdrmatibn, desgribiné how the needs

4. Action
v fg ‘ ! will met, and summarizing why other ‘approaches were not- preferred.
J ) . N :
, ¢ ./ ‘ . - B - i . f Lt
Ll @ /5. A relationship between requested resources to meet priorities-and A
el v agproved budgetary resources. - - A ' L.
- f 6. I lementation schedules with periodicistatus reports (reports to be doné
/. on exception basis). - C R o _
-/ . ‘ . S -
x] // . ; o . _— . :
// Challenge: ‘ ‘ _ S . ‘ v/‘., -
,' e To‘prbvide professional’leadership"for the Boafd'of Eddcation -<and the MCPS ("f%:;
/ community through more systematic planning: - o e T '
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'STAGES AND STEPS

.1.
2

lExaminevApproved Purposes

P

e

Lftage I - EXAMINE APPROVED PHRPOSES/PRE%#&T PROGRAM

>

Examine Present Program ,

o

I1 - "IDENTIFY NOTEWORTHY PROGRAMS /ACTIVITIES TO ELIMINATE/NEEDS TO ASSESS'|

‘3.
,Ao

5:-

6.

' Identify Noteworthy Programs ..

Identify Activities Eligible for Reduction or Elimination'ﬁ
Identify Initial Set of Needs to Assess
Confirm Programs., Activities, and Needs with Supervisor

Stage IIT -~ ASSESS%PRIORITIZE(FEEDS AND ESTABLISH OBJECTIVES

8.
9.
10.
11.

»
12,

18.°

13.
14.
15.

16.°

17.

19,

20,

)

Conduact the Needs Assessment

Prioritize Needs and Select Needs to Pursue

Establish Tentative Objectives with Standards

Review the Priorities, Needs,.and Objectives with Supervisor

.Reconcile and Approve the System Priorities, Needs, and Objectives

: Develop Several Possible Plans for Each Current Need

©at All Levels T e

Stage 1v:4 DEVELOP ACTION PLANS/BUDGET REQUESTS

g

e

Select Preferred Plans .

Integrate Previous Year's Needs with Current Needs
_'Examine and Revise Previous Plans Based Upon.Approved Re%ources

Separate Plans Into Years of Im ementation apd Budget®

‘Review the’ Preferred. Plans, Integration, Revision, and Separation ;

with Supervisor .

Reconcile and’ Approve Plans and FY 81 Budget Requests at All Levels

l Stage V - IMPLEMENT PLANS |

Implement Plans : S

.
X< \
1

L | Stage vI - EVALUATE/REC?CLEf
.- . , 8 . ’ ' o

o - - ’
Reevaluate Plans and Evalugte Resultsu T ‘ L
Recycle s . . . ‘

: . N . .
3 A




SUMMARY/ANALYSIS

-~

1)

MCPS Comprehensive Planning Process S

’

® -

‘

This--summaty-re flects-the—fo ]J;owing_con tacts_and _.involv ement7in»_~t he de-__ —
C o ny v '

. velopmental staggh‘pf the MCP$ ComprehensivekPlanning Process: =

(a) Initial contact with Dr. Stern and Dr. Steller to
’ discyss pbssiBility of involvement a8‘consultant...(March 7, 1979)_
i1 -

| : - )
. (b) Reviewing materials describing the MCPS >
- ' pomprehensive Planning Process ceeeeiemeeeeesses(March 7- lS, 1979)
‘ /
(c) Meeting with Dr. Stern and Dr. Steller to _ .
discusg observations regarding materials..........(March 16, 1979)
. P Yo
- (d) Participating in MCPS Compreherisive Planning o
.~ Process Coriference .3...........V.................(March 23, 1979)
R ‘ (e) Reviewing revisions in planning materials ee...(April 17-19, A979)
T . . - ) - _ , \ , I
General Observation '
N '5 M ; ) ‘. ’
,Over a period 6f approximately ten years, I ‘ave observed and directly
H ' -
participated in compréhensive planning processes, conducted by”school systems of
~.1 " v
varying size, throughout the cduntry. I have no hesitancy in stating that of all.
programs with which I have had contact or involvement, the MCPS Comprehensive .
} - °
-‘Planning Process is the best designed, most-thoughtful,_and is being most care-
) : P e
fully introducted and implemented. It is a very sound program. * - =
ooy ., .. Specific Observations Y -
. *; .% . . g . . . B - " ‘,.'. A\
1. Development/Refinement of the Planning Process . o _/’i>
The structure of the'proqess goes beyond mere adherence to conventional : \ #
N standards of. sound comprehensive planning. The process. _ S v\\ . " f.‘ : -
) v Y . “\\/ . N - .
. (a) Is very detailed "and explicit in' its explanations of its major ’
' stages and steps. . ‘
. o
) .
. (b) Reflects revisions and refinements in substance and format that
e - " have resulted from suggestions made Ry revievers. . :

. . ( , ) . . .
. . . - ! . . - e

‘ Dow e N . -
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(c) Indicates responsiveness to reactions and suggestions of
of tho&e who will be involved in its implementation.

A (d)— Provides«clear«directions.for_carrying_out_the“process and _co=

‘f ordinating the various steps among the organizational units of
MCPS. This is a, most significant thrust because it is central .

to the success of the program,

The most recent revisions of the CPP working reports: (A Conceptual

Overview, Just What is a .Need, Anyway, 1979~ 80 Guidebook, and School Information

Survey) are much improved over earlier drafts. Excess verbiage has been de-

creased, schematic presentations are sha;per, and instructions are more concise

and understandable.
. Pe

™~

2.'Responsiveness to Recdmmendations of Partitipants From'March 23 Conference

‘“u : ’ It was a wise Zecision to let FY 80 be a pilot year. The need for this

L

‘fchange seemed to me to come through clearly in the groups I audited in the
N . . . . . . Fy

N March 23 conferepce; : ) : .
- : - \ . _ . L W ‘l’
g 'y_The fact that some units-have'already volunteered to participate in
_FY 80 activities and more may do so will providg valuable “'shake down" ex-

perience for FY 81 and make full'implementation'of the process more successful..

LR

(Many school districts that have embarked upon comprehensive planning prev
. p .

. g .
. maturely have very often'lived to regret it because it endangered the ultimate
A . . .o

success of the Program.) -

' .
:

The changes made in the drafts of the planning reports, referred to

above, confirm suggestions made in‘the:March 23 conference. This is especiaIly

true with Segard to Just What is alNeedifAnywa%, 1979-80 Guidebook, and'School,
R S f
P - . . . :

At the March 23 Conference, my impression was shat the participants ’

Infor‘ation Summary.

were.quite receptive toward the MCPS Comprehensive Planning Process, in general

' terms. The fact that their suggestions were considered and, for the most part, )

hee/pd builds credibility in the staff of the Office of Program DeVelopment.

R B A 2




3. Plannidg Process Itself

I"ﬂkve abfeady stateg ‘my overall opinion about the uLsign of CPP. The
b X

-.

twenty-one steps, comprising tee wHix stages, are intrinsically sound ~and™ logicals

-

Initially, the pres&htation of the process seemed somewhat overwhelm—

ing in scope and detail As I became more _conversant with the rationale behind

RS . . .

N

each step and as revisiOns were made in the procedures, I became convinced of

the appropriateness of each of the planning documents. k

The key'to successful implementation of the process itself will be

the equipping of the personnel in the various organizational units to understand ' ,

-

the total process and .the 'ways it will affect interrelatiopships among levels

and united in the schoo£>system..The steps which the Office of Program Develop-

) -

'ment have taken and plan to take (as outlined in the Summary of Key -Events in
~ —

Implementation Schedule) are designed to attain good orientagéon and understanding.

Three types of orientation (districtwide, unit, and ﬁndividual) are ?ﬁ?

provided §or. Each is important. During FY 80, for those units that“lll be
fng the program, it will be important for the Cootdinator For Systemwide PlanL'a ;.
ning to conduct,as.many on-site visitations, as time may permit, to get f1rst— .

hand reactions about how things are going,'to entify problems that may be en-

countered, and to provide‘directtand timel Ssistance.

» Written instructions are necessary and useful, but direct on-site =~ =

"trouble-shooting" is important. There are other .reasons for &uch indivial

monitoring, but a very practical one is to fulfill a sage 0 servation made,
r

many years ago by a personnel executive of a large corpor tion who observed in

- _*...

a meeting of school personnel administrators, that "people do what isxi spected

rather than what's ekpected.'-This admonition, used i/ a constructive context,
X . ec X _

has application in the implementation of the CPP.

’



4. Other Recommendations/Observations

v

’ The development of audio-visual materials which  will auément written

 guidelines should be serious%y considered and:;ifwfeaEiEIE:TEhoﬁIH%SE_Heve1oped.

. 3 ‘ N
Planners in the various units will be enabled, by the availability of such -

materials, to do a better job acquainting their people ‘and patronewwith the CPP.

_ {
As earlier stated, the determination to use 1980 as a pilot‘period

L4 .
was a prudent decision. The reorganigation of MCPS, the shif s of key. personn€l,

v

and other changes need a period of."settling—In" and 19?9*80 11 be thatotime.

To havehsuper-imposed the comprehensive plan&ing process upon t se important

changes would have.imposed undﬁh~risks upon its successful'operation.
- s . . b ~ L.
) - . While it may seem that a year s delay in comprehensive pjfnning is a
<

in a pilot

year 1ost, this is. not the case. Planning will be going on in F

]

manner. In addition, thinéh will be learned .that will make FY |81 a much more

¢ successful one.

Y

While the Coordinator of Systemwide Planning will be the key person
to do,on-site monitoring‘and auditing of the CPP, consideration may‘wellnbe

given, in/FY 81, to use an '"external auditor" to.make on-site visitations. The

reason is that sometimes an external auditor can obtain more.forthcoming in-

formation and form impressions that will be more objective than can be made~hy
an internal auditor. ) ' k :

In conolusion, I merely wish to re-iterate what 1 stated, at thekoutset,
that the CPH\is a promising program for a school system that has long had a

repytftion fqr designing and-instituting exemplary educational manageéent programs.

v
2 »

Prepared by:

v I - . ’
' : ) ‘ “George B. ,Redfern
Consultant .
Arlington, Virginia
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¢ . N /-.
F. (Optibnal) The derived "tentative needs' will be avallable to the Board
for discussion and posslible modiflcation belore distribution to planners.

. NOTE: Bedng aware of some of the "tentative needs" as developed by the ‘
. Board will be most helpful to the gchool principals and other planners
3 as they ‘identify and assess nceds,

\
.

<;;‘t;*III; Distribution of the Board's "Tcntatlveaiceds" to Planners - Junec 18

*IV. Completion-of "Needs to Asscss" by Planncrg - June 18
%V, Completion of Agsessment and Priovitlzation by Planmers - August 3 .
VI. Update .on Comprchensive Planning Process P}lot - id-July

*VII, Rcconciliationi;zfﬁxdf Priorities by Administrative gchm - Augusl 10

VIII. Setting of Pricorities by Board of Education - August Zlf C

Al

The procedures outlined in II . Step C, D, and E will be repeated and then

> the rank-ordered priorities will be availapble for discusgion and possible
modification by thc Board before adoptlon as the priorities of the Board

‘ _ of Education.

.NOTE: The Board's priorities will provide guidance for the staff as they
develop action plans and budget requests for FY 81. The approved
prioritics will aslst the Board thyoughout the budget develepment
process, in es abliehlng its calendar, in forming its agenda, and
in other matters related to sctting MCPS's compass.

*IX, Completion of Staff's FY 81 Action Plans and Dudget Requests - November 1

-~

- - ] : ! . -

%Steps not directly involving,the Board.
\)4 . to. . ", !
' I




PILOT YEAR

\

\

~ THE. BOTTOM LINE" ‘ /
. o
. ' . v \_
¢ A Planfier has to....
a) Have a local planning team, d
b) Read the 1979~80 Guidebook,
. ¢)" Use Steps -6 (and substeps and forma) as determinced appropriate by
., the planner's unit,
*d) Complete Steps 7~10, including the use of the form "Indication of Need"
‘ - fofr the 3-6.needs nelected to pursue,
% *e) Select preferred plans (Step'13) and complete appropriate "Action Tﬁ&nuu._—
N forms, ' ol
\ N ]
. £)° Review with supervisor (Steps 6, 10, and 17), ’ o
v { g) Implement plans in FY 81 and submit ''Status Reports', and =~
h) Provide feedback to the Office of Program Development, as requested.
* . .
o ﬂ; Planner should.... ' ’
a) ~Read'all of the planning materials, and : '
b) ‘Use &nd modify specific aspects of the entire planning process, as

appropriate,

The Supervisor of a Planner has to....

. 8)
‘..p)
c)
*d)'
e)
£)

g)
h)

Read the 1979-80 Guidebook

Determine how to best comple?e.Step 6, including how to use the
"Needs to Assess' form, ' - :

Set deadlines for Steps 6, 10, and 17,

Provide supervision and guidance for other planners,

Approve the planning units' products and procédures,

' Complete "Consolidating Objective" forms for planning units (Step 11)

within his/her unit, N
Review with his/her supervisor (Steps 6 10, and 17), .
Provide feedback to the Office of Program Development as requested

The Supervisor of a Planner should....

a)
b)
c)

Reminder:

-Engage in the planning process for his/her own unit, and

Read all of the planning materials, (}

Use and. modify specific aspects of the entire planning process, as
appropriate. \

This is a pilot year to improve upon the planning prooess. Please
work through the process as best you can, let the Office of Program
Development k. fat help you desire, and think of what improvements

'xt year. . .-

*Eiﬁorts should be focused upon these steps;psing th\\ilndication'of Need" and

"Action Plan” Forms as a guide.

3
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{ /
The Montgomery County Public Schools
tomprehennive Planning Procens
h
. Introduction and Rationale

. !

!

in the Montgomery County Public Schools, educational planning has exluted in some

form and han met With varying degrees of succesa.,  Somd paat ﬂppron(&un have been
tncomplete or fragmented, and have failed to provide a comprehenaive ntructure for
avatemwlde decinton making., While the beginning ntages of any project require an
addlittonal tnvestment of time and effort, thia planning proceas {s deaigned ultimately
to streamline and complement present operations. Beswfdes generally improved plan-
ning, the results antictpated {nitlally i{nclude (a) a reduction in the number of

MCPS priorities* and (b) an improvement in the integration ‘of planning among
organtzational levels and units (by clartfying how ualts plan, tht means fo
{nfluencing or being i{nflucnced by others' plans, and how to reconcile the plans®
prior to filnal approval). These significant galns will justify the time and c¢ffort
fnvolved {n changlng the present manner ip which MCPS plans to a morce systematic
frocess. Further, this*pianning process will provide a basia for the allocation

of avallable human and material resources accdrding to gystemwide prioritics.

£ Thc{dlvvruc and rapidly changing {ssues faced by the educatlonal community necessltate
fuproved methods ot planning. The general public scems to be opposced to fncreased
funding for schéols without proportionate gains in-fesults. In contrast to the
past, the Montgomery County Public Schools 48 currently faced with a continuous
decline in student enrollment, a decreasing share of. county fun L for education,
mandate Ingreases In some speclal services due to federal and stalYe requirements,
and an Increasc {n (nflation which lowers the purchasing power of €he¢ budgeted

‘ dollar. The net result of these factors 1s greater school system expenditure
levels for a smaller number of students with some segments of the public questioning
the efffclency of the ‘educational system and its ability to manage its resources.
This planning process will expand the op tunities for teachers, parents, taxpayers,
students, and other segments of the educaWonal community to participate in the
declsion-making process, particularly at the school level. While input 1is fre-

© quently sought from such groups at pregent, this planning effort-will describe and

clarify the ways such input will be used in decision making. Cansequently, people
will continue to have the benefits of meaningful involvement but will ‘also be
able to see the ways in whflch such input can influence the dectsions and priorities

of the school system. ™, . . . .
¢

The overriding purpose during the first year is for the MCPS Comprehensive Planning
Process to improve educational oppottunities for students through increasing N
management effectiveness .and efficiency focusing upon planning for FY¥ 81. The
Comprehensive Planning Process will gradually result in the formulation of short-
and long-range plans for the scheol system. MCPS organizational units will utilize
a commen planning apptroach, resulting in an identification of needs, priorities,
and objectives. MCPS curriculum development will bé an outgrowth and user of the
planning process. Resources will be funneled toward meeting the system's targeted
needs. This "planning by exception' approach will Pfcus upon approved priorities
among needs verified at the school level. Used in this way, the planning process
will contribute to improved student progress by closing gaps- between current and
desired conditions.

*Each unit 18 seen as having 4-7 priorities,, including those ‘countywide priorities
which impact the local unit. ‘(If one considers only .those priorities of the

Board of Education, superintendent, deputy superintendent, and the associate
superintendents, there are presently 150-200 MCPS priorities, most of which 1mpact

_upon each unit. ,
) ‘ - ) v ‘ \'I 9 . *




-

BN

' . ' o S A .

. . . .
- v

' The Monegomery County Board of Education and the superintendent of schools have -

recognized the need for a continuous, comprehensive, .and cooperdtive planning
process for MCPS to assure that. the needs of all students-are met (Resolution .

No. 744-75, October 27, 1975) - The present Board of Education appreciates the
ne@d ‘for comprehensive planning A Board—sponsored resolution wgs passed, in
*Jaﬁuary, l979 requiring the creation of a ‘comprehensive countywide- planning
process and. plan Additionally, the benefits-of’éomprehensive educational planning

".can .be realized in’the immediate- future, as well as‘on a long—range;baéis, ‘and can

[ .

' have an-impact on every lewel in . the school system.. The overriding benefit is. that

"we can do Bettér through planning than wéthout it; we can work more effectively

_ and effici;gtly wfth greater satisfactions; and,. above all,.we can provide improved

programs add services to MCPS students. ‘ . .
%y ;,v - -
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* L i °  Assumptions - . - : .
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. : - . .
. .
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The-following assumptions served as “the basis for development of .the MCPS
Comprehensive Planning Process. _
1. Broad-based involvement of an institution s members and clients is desirable
in order to maximize both the validity ‘and likelihood of snccessful imple—
'~ mentation of decisions. / :

. 5 ? .
-2, Coopgrative involvement "and #Hecision making within the planning process >

enhances communicatioq and espirit de corps within:an-institution and is at
the same time dependent upon that communication and espirit de corps. -
.
3. It is possible to establish broad—based input and cooperative . decision making
" and at the same time satisfy the,longrrange demands upon the system for '
improved clarity, productivity, efficiency, and effeotiveness.

4, It is possible for all institutional members and stakehdlders to have the
opportunity to take part, at least indirectly, in planning and for there
to be many "planners'* assessing needs, setting prio?ities, formdlating
objectives and developing plans. : ’ .
5, - All "planners"* will know the needs of their organizational units and will
thus be able to take part.in the pldnning process for determining priorities
: among needs either for the system as a whole or major segments of it.

°

6. MCPS can best achieve its mission by- planning for all aspects of:the whole

system and the interrelatedness of the parts, rather than by each individual
section developing unique plans. :

7. While it is not possible to identify all the needs of a system, comprehensive
planning increases the likelihood that the most important needs will be
.diagnosed ‘and will receive high priority.

8. The terms and procedures‘related to stating and verifying needs and deter-:
mining priorities among them can be agreed upon systemwide, understood, a‘i
made a part of everyday thinking and-practice within the school system.

- - . . ° . -

*The term "planner" is used to indicate the head administrator (or designee) of
.each organizational unit who is engaged in planning. h

i ) .;4 :,v: | y \\\%l
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To Indiv1dua1 Planner or Planning Unit

»

9. (Efforts to achieve the fequired systemwide understandings and practiceg will
. - b

e gpnsistently pursued by all fnvolved parties over a long enough perio df

-time 1f the comprehensive planning process is appropriately developed,

adequately supported, and properly presented to MCPS to produce the behavioral
.changes within-individualsrand thé system itself to reach the anticipated
bamﬁm&' - .

.

¥ R
P -

‘Comprehensive broad-based planning can-be achieved without an increase, over
. the long run,.of—the workload of most people in the system but will require
- a redirection or reallocation of people s. efforts.

- ‘ . : .

.Benefits of Planning

. [

. Provides for input and influence on decision making - .,

M \

. Allows resolution of differences via nTgotiations

. » Provides basis for budget'requests to support unit s priorities

S Provides Justifiable bases for modifications and revisionJ.’

. Involves many people in the decision-making process, thus taking- into
'consideration various. perceptions of how the unit is functioning

’

.. Provides input into other unit s priorities and methods of delivery g

. Provides for effective two-way communication in situations in which an
individual or unit is impacted by others or in which others .are affected
, by the individual or unit : S

v
L

. Supports'the allocation~and-use of human and materialfresources

- . Focuses on a limdted number of priorities rather than the universe of

V)

' needs

.{ Allows individual or uﬁit to concentrate resources to solve pressing local

I

problem(s) .’ B

"Clarifies direction andffocua of individual or unit ; };

ne

. Provides ‘easy mechanism for monitoring and controlling programs

qReduces the probabilities of having to react to crises. Individuals or
unit may be able to do anticipatory planning based on their own past -
experiences and those of others.

if a crisis situation occurs (e.g., new state mandate, new BOE priority,
radical change in local situation) :

»

. Provides for knowledge of and-involvement'in total school system efforts

- .
0 ’

o

Allows for the diminution or elimination of the lowest priority obJective(s)f

o
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] . L . - . ' o A N Y . ' ,/
Ad - . . - ' . . R .. / :

Provides support for change prior to the implementation of the change . ' ,f.-

f, EncoLrages ‘the elimination or reduction ‘of effort in 3reas which are
o marginally productive o :
. . » - v

N To School Sjstem as an Entity»—— Many of the above benefits plus the following zﬁ

v | : :

. Rﬁovides a means for improving the quality of education

L]

Provides ongoing, self—renewing process for total school system °,".
Provides a means to incfeaee unity and coordination of the total e ucation-
program . /

S A ' v c oy o
i ! . . . ~ - X £

y . Provides donsistency in planning‘process _ /
5 . - ; o
. gr . ,Provides the iystem with a mechanism for involving diverse coéstituencies
L in‘fetting priorities and dllotting ‘resources
.:Li . .Provides a smooth tranGT%ion into the budget process ///- . L !
- ’ . v i i D

= -Provides ready reference to status of tmplementation.théoughout the year
A 2 0
Highlights for the public their contribution to the ﬁ%rgeted obJectives and

‘standards prior to implementation , Vi
. ;'-.

I

- ‘Provides knowledge of ‘the. process of evaluation Brior to implementation
S * rather than after the fact . _ i f _

Provides the superintendent and BQard of Education ian;m;tion upon which ‘

they can make timely decisions about programé or processes : .
. : : [ P

.Provides information on how well the school*system is performing its job : R

as, perceived by many different groups n:f just the vocal and well organized

s

Should provide stronger and better organized support for the public schools

’
v

. . / . ’
" Brief Descriptiqn of MCPS Compréhensive Planning Process

N
-

: . . \ .
Figure 1 portrays the major stages of the MCPS COmpréhensive'Planning\grocess. A
flow chart, located in another section‘bf thisipaper, utlines the steps involved
in the process.. The Planni;gﬁCuidebooﬁ and other plann ‘papers describe the
process in detail and provide sequeng&d substeps and directions for effective

.implementation. L : : e

/ - A : :
School principals, other chief administrators of divisions, departments, or offices;
and the Board of Education are being requested to follow' the comprehensive planning -
process in developing their FY 81 plans and budget requests. These plans and .
budget requests should include a distinction between’ maintenance of ongoing emphases
and new thrusts. . . -

Vi
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|~ EXAMINE APPROVED PURPOSES/PRESENT PROGRAM- [
Aol P . .. . ‘ ’ . : .
IDENTIFY NOTEWORTHY PROGRAMS/ACTIVITIES TO ELIMINATE/NEEDS TO ASSESS . | =
. o : = ' " . . . ) ‘
A\ - L N -

.

- . . ) - _(/\ : ce
' . . " | ASSESS/PRIORITIZE NEEDS AND ESTABLISH; OBJECTIVES

>

S

DEVELOP ACTION PLANS/BUDGET REQUESTS ‘

‘ . . .
. Ce . . .

-

A : - " IMPLEMENT PLANS | '~ |
. ’ .- ] . . . ‘ ) : h . ' -
] . < . v ) . - .
. i Lo ] ' N v C .. - ) v / . . oo X . K

EVALUATE/RECYCLE

: ' )
. v K !

Figure 1 - ' -
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A"set of steps are involved starting with the examination of approved purposes
("what "'stould be") and present programs. ("'what 1s"). Needs (gaps, betwqeﬁ "what

should be'" and "what 1s") are then assessed, priorities are set, plans are, “created ’
- and budgets are cestablished. Not all of the steps are riquired. The most cruclal .
stage°of the process is that of aggessing and prioritizing needs and vﬂ(nhllwh(ng .

‘objectives. The establishment.of priorities should not necessarlly be., (nturprotcd
as ordering dBeds according to "the greatest.good for ‘the ~greatest number" (l.e. ’
a need for minority or handfcapped student3 may have a higher priority than a: need
relative to a larger portion of the stydent bedy). - Within this segment the, system -
takes coordinated aim:at its ‘future.. ThE\implementation and evaluation/recycling
stages are applications and tests of’ the approved plans. . .. ) .. )
. ) N o
There are three times in the process when progress 1s rev iewed by and approval to
proceed obtained from one's supervisor (this does not pertain to the Board of
'Education)’ Likewise, on two occasions, within a coordinated and concentrated
time period, all of the supervisor-approved work will be reconciled and. approved
throughout the system. These latter two steps establish the interrelatedness of
organizawsional levels ‘and how, for example, a school's priorities influence the
Board' S priorities and vice versa. : :
PR . - ' .

bt}

Goals of the MCPS Comprehensive Planning Process

. - - oy ' «
To provide a rational process for decision making, particularly with respect
to the allocation of resourges - -

.‘-To ¢larify and streamline the ‘interdependence of va%ious'countywide opera-‘
tions and information systems related to planning . -

To establish a’ means for adjusting "approved priorities and plans, if
conditions change .o

"To meet as’ many of the identified needs, as possible within existing /
' constraints :

. To identify, assess,'and prioritize educational needs as discrepancies
. between current and expected results for each organizational- unit which
includes each of the schools and MCPS as a system

. To develop.and implement a framework of interrelated goals\and objectives
' based upon the prioritized needs of MCPS '

To generate alternative management plans, select cost-effective preferred
plans and reconcile the plans throughout MCPS to form the basis for the

preparation of. the budget . .

(o ’ »
To create implementation,and evaluation procedures for the approved
management plans ‘/ . » ' ' ‘ .

N //’ . : . S\i

To formulate procedures for reviewing and recycling the management plan
in light of the achieyement of the stated objectives o L N

J
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':'to a comprehensive planning process’, -'_, LN

- “The simplified organizational chart (see Figure éb represents the 'MCPS units to -

of the superintendent at a systemwide level. _The . deputy superintendent's office

’ | 8 o S \\ o Y . L . \.-\ )
: '. - . E % ’ . . .J, ) . .' . \/ {
R ST S LT el
T N ' ~-Organization for Planminf L, ;o _ ? .
. . v A v . ~
' The planning process provides a structure. within which decisiOnS are, made, ‘communi- | L \?:
cation’ linkageg are’ utilized, ‘people are organized and time lines re established. s
Many organiza®ions continually create new structure& to meet pressing demands. i r(uA
<

The positioﬁ'taken in the MCPS planning process 41s that existing- structures in SRR
this system are sufficient; possibly with only é%\ght moﬂifications, to conﬂ&ibute

<

Y

. ’
AR t .
.‘-LH a

be involved in the plagning process. ‘The major organizational units for this S -

"purpose are (a) diyifs ons, departments, and the offices of associate superintendents and

organizational uni s reporting directly to the superintendent ‘at the central officen=n ,
level; (b) schools: and the area offices for the school-based level; and\(c) -the office ,
will be considered as ‘part of the Superintendent s office. The Board of Education' _ )
constitutes a planning unit whose function is somewhat d1fferent from the above units.
(See explanation which follows. ) ’

_Bianner : ~ . . L \\i\

The term "planner" is used to indicate the head administrator of each organizational
unit who is—engaged in thé planning process. There are additional persons whose
position titles include thé word "planner" for whom planning’is virtually a full-
time responsibility. Consequently, MCPS, ‘as the process becomes implemented, will

have large numbers of educational planners contf&buting\to\locﬁ}/and systemwide
plans. ) L o > S :

Local~Planning,Team' ' - Jﬁ?; .

-~

It is suggested that the administrator in charge of each organizational unit utilize _
an existing-cqordinating group, such as steering committee sor coordinating council,
as a -local planning team. Besides the planner, a local planning team would include
representatives from its own membersa units it supervises or coordinates, other
units with whom it interacxs, and, perhaps, the community. For example, a school
planning team could consist”of the’ principal, some class¥oom teachers, other staff,
parentsy, other citizens, and, perhaps, students. .Central office units who service .
other}gEPS units should consider including sucgh "clients" on their planning teams <0,
or obtaining feedback thr0ugh a liaison system, .

New groups need not be formed unless no other body exists to- fulfill. this role.
The label "local planning unit" is referred to occasionally throughout the’ descrip—
tion of the planning process; howevaﬁ»,it is not intended that steering committees,
liaison groups, etc., rename them m}vns "lacal planning teams." The two overriding
responsibilities of the local pl 3ng team are to coordinate the planning process
and serve as.communication bonds with other local planning teams., The composition
of such a local planning team would have less than five members, if possible,

<

since it is a working body. . e .

s
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for- system goverance, foster commqnication, relate the. interactious of the various -

The' compgehensive planning process calls fdér ‘the superintendent's Administrative

3 -plans of all organizational units.

'Planning Coordinator 5, . e

fs stem, facllitates the coordination of the entire planning process. Respon—o;
sibilities of the-coordinator include developing the comprehensive pl ning~pr‘_

- department to design the interrelationipip of the planning process and ‘the’

‘are not directly connected to MCPS, Because of their informal or tangential .,
N Dgi

-t P . . . o

" Systemwide Reconciling/Planning Team

s . N . \
The superlntcndcnt ‘s Administrative Team will serve as.the s stemwidd'planning team.
Other MCPS staff members may be asked to join the, Administrative Team from time to
time in relation to.specific’ aspects of some plans or at key junctures of the process
itself. The administrative geam functions as a vehicle.for synthesizing the ideas
both of MCPS" leadership and of the members of their respective units. The planning
roles of this -group are to recommend administrative decisions, provide guidance -

plans, and create and recommend.systemwide plans. A unified and collaborative direc--
‘tion and collective effort will result from the. work of ‘the systemwide planning team.

v

Team to»coordinate twa specific steps, namely, rgconciling and recommending the
system priorities, needs, -an objectives at all levels and reconciling the actﬁg

v

.-_ . . ‘_;’ F

A prime responsibility of the Office of Program Development is the coordinati YA/,
the comprehensive planning process. ' The main emphasis of the school syste f%%??a
planning, is to further the instructional process which is why centraliz éﬁ?-"‘
planning has been éstablished in this office.. As previously cited, n'herous
individuals and actlvities concerned with planning must be coordinated Th

o .

initiating and coordinating implementation of the process, working ‘with the

Q ,,,’
working with other MCPS departments as appropriate to clarify and assist parti;ﬂpants 5
in planning effectively, maintaining communication with all levels of“MCEa-and the e
community and local and state government offices-as it relates to the. planning Co
process, and generally evaluating: and revising the plannié% process.i_} P

<.

Ad Hoc*Committees Advisory Committees, Study Groups, and Task Forces g,,”s»‘ . . «

: Spec1f1c aspects of planning may be assigned by a planngr_ to ad hoc comm4&tees,

advisory committees study groups, or task forces. se groups .may- be charged with
;identifying, éssessing, or prioritizing needs. . They may .generate plans (see’ planning
paper on Task Force Reports) or they may react to an intermediate product of :the

¢

ecial Interest Groups or Other External Groups o ”.l - «Il__ffﬁy}_ :" Q];

\\E;anning process. Their reports and commentary. provide valuable input for planning. ;J ;i;‘

-

L}
5] . S
;he/ﬁubllc is composed of many spetial interest groups or other external groups that

ionship.-to MCPS, they have no formal responsibility in: the planning procéss :
theless, all organizations and individuals making up the commurrity. have a . - . -

"stake in the school system. Because of this, their input should be deliberately ~ *
‘'solicited throughout the process, but particularly when identifying and assessing:

needs. It should be recognized that such special interest ,groups are often a B
primary force for change, i.e., handicapped student advocates. R ' .
. ‘
) y
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Board of Education

n _ . " , . ..
T -
-

. . . I'4 . . ~ .

The Board of Educatiem—has the legally constituted right to act in trusteeship of @, -~
the school system. As such, the Board plays a critical role in the comprehensive o

. planning process. Successful implementation will require the Board to participate _
- actively in the planning process.  The Board may wish to identify.areas for study - - -
or assessment. It is the Board that will ultimately approverthe priorities needs, K

* and objectives for the system as a whole. The Board will be kept informed of |
". plans as they are developed in relation to the system's priorities so that they
can make informed budgetary decisions regarding implementation. The Board wiil .

. make' policy decisions on the basis of outcomes of planning The Board may_algp
) assist in communicating with' the dommunity .at Iarge. - ” ; '

'

" Comprehensive Planning;lntegrates Systemwide Activities

The MCQS Comprehensive Planning Process is an mbrella term-which implies a depend-
ence, upon and relationship with other systemwiPe activities. One of the charges and
a rj%lxchallenge'is for the design to clarify the interdependence of various system—
wide operations related to planning. Several planning papers, either in part op

‘whole, will specify this integration. .

. ) D . ' ’ o
‘Some MCPS activities generate valuable data useful for planners. The "Annuil Testing
Report,”" the '"Digest of Educational Statistics," "Annual Surveys," '"Annual School . w
. Reports,' the management information system, "Annual Enrollment ProJec ons," etc.,

are\iﬁformational goldmines with respect QS planning.

. The preparation-of the operating anc the capital budget requests is counted%hmong
"the major elements of plAnning Curriculum development will operate within the
framework of the planning process. Task force reports, in-service strategies, grant
proposals,. planning for facilities utilization, etc., are plann fuhctions . oy
coordinated within the overall process. The establishment &f o ectives*_by each

. leyel of the system and ecach individual also ¥s inciuded within tte context of
-educational planning. The Comprehensive. Planning Process is not meant to supersede
existing procedures for such systemwide activities, but {t does draw a relationship
among, them and facilitates capitalizing upon their interdepéndence. '

. X " - : :
1 : K : ) o

Implications for the Local Unit - = . . a

-~ . - . - -

. " A : '
Comprehensive planning for and within a school system the size of MCPS is a complex
procedure; however, the mechanics of planning should be carefully designed to make
the work relatively painless and straightforward for the local unit. Forms, dead-
lines, negotiations with one's boss, and-other, such things énable one to formulate
plans and move them through the organization. : :

¢
A Planning Guidebook has been prepared as an easy—torfol ow aid for working through
thewMCPS Comprehensive Planning Process, By itself, 4t just another procedure;
however, it;provides a planning framework te keep the process and the individual
planner on track. Besides, some commonality is necessary so that all the pieces
- fit together without competing._ .

-

\

*Presently in’ MCPS the term priorities" is often used interchangeably ‘with
objectives. ”

10 .
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“ i




_ The generally articulated organizational purpos

P

’

[l ¢
*

es and benefits of planning, ﬂhile
valtd, sound abstract and remdved from the_local unit. The unspoken reasons
people find for planning are mainly selfish: planning improves communfcation and
relationships among people and planning enables one to regeive or reallocate
“resources to get something done. A well-conceived plan is a rationale for oné S

actions.

The time and effort necessary to utilize successfully/the Comprehensive Planning
“Proceus L sub)ect to many factors and will consequently vary from unit to un%t~
This plannlng process will replace the sétting of annual unit objectives and €On-
tribute wubstantially to the development of personal objectives and budget redUestg,
the planning activities leading up to implementation are to be paced over a six~
ionth pertod, although exchanges of tnformation relative to planning go.on coptl-

"auously. The antlctpated results justify the pursuiE of an improved means of
“ planntng.. Furthermore, it is anticipated that the Comprehensive Planning Process

will lead ®0 fewer prlorities, thust conServing and concdentrating energies.

Within the planning process, the needs, priorities, and plans of each local unlt wyjj
be collected and contribute to the needsy priorities, and plans of MCPS. GrasSrootg
plannfay will thus supplement topdown planning which will produce an overall iMmProye-

ment. .- . o. -

the end product for the local unit will be clarity regarding what is to be don€,

how Lt is to be done, and what resources are available for doing it. . An important
by-product will be the knowledge that the impact of someone else's plans upon the
lvcal untt will have been reconciled prior to approval. Also, the phenomena qf

the tuterjection of major new directions and priorities after the original plans

hdve been’ completed wtll be minimized and/or taken into consideration with reSPéct

to expectations, The main beneficlaries of a more systematic process for planfting
will be students, as the planning focus will be directed towards meeting theil¥ Needg,

s

[mplementition of the Planning Process

.

The Comprehensive Planning Process has been designed as .a means for assisting MCPS
n ledarmning to Plan and Planning to Learn.* The planning process will take at
least three years to become fullx operational and two more years to reach -desired

" refinement. [t will take such time and effort to achieve all of the goals listed

H

J

on page b and to witness the full 1mpact of the benefits given on pages 3 and 4.
Even at that point, the process should not be static but should continually adapt
to new demands, pressrues, knowledge, and}requiregsnts. ’

The MUPS Comprehensive Planning Process is scheduled for systemwide implementation

for FY R2. This spring/summer the process will be piloted by spme MCPS organiZa-
ttonal unlts, - i.e., schools, area offices, departments, et Improvements-1in. the
process, forms, timetables, etc., will be made baseg.upon Suggestions by partiCiDants.

Durfug the tlret full year of implementation, major aspects of the process should
become fnstitutionalized. Each school principal or other chief administrator of

a divisfon,:department, or office and the Board of Education will be followinglthe
Lomprehensive Planning Process in developing FY 82 plans and budget requests.
Emphasis will be directed upon the grassroots development of a set of needs,

-

*Donald Michael, On Learning to Plan and Planning to Learn (San Francisco:
Jossey-Bass, 1973)

j;E{I(;I _ ~:" B ' ‘
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priorities, and objectives with budget .allocations being addressed to each school
or department's unique needs., Additionally, the resylting plans can be projected

- ahead to lay the foundation for more long-range Planning. A small group, after
our first efforts, will-be formed to make some Preliminary attempts at developing
forecasting techniques for the short-term view (up to five years) and a longer .
view (5-10 years) of MCPS's futurc. , o

-

During the second year of complete implemeuncation, long-range planning (up to five
years) will.he the emphasis. The allocation of budgetary resources should be firmly
.commi tted towaXxds accomplishing the prioritleg of the system\and each/part thereof.
Further refinements in the planning proceqs wili be made during the third year, (1982)
. of implementation. All of the above elements should: then be incorporated into ‘'the
prgcess. It will undoubtedly take two more years to have the specific pieces of the
planning process to the point of being a totally integrated, interactive process,

-

- | . s ’
Summary of the System Used fer the Develogn;h; . . A
- - of the Comprehensive Planning Process

" Information Aspects:
. MCPS Past and Present Documents and Procedures Kelated to Planning
A Variety of Planning Models, Processes, Procedures, and Products Used.by
School Systems and Other:Institutions Across the Country
Literature Concerning Planning for Education, QOther Social Ag&ncies, Cities, .
. Corporations’ etc.
Various Organizations or Associations for Planners
Academic Course Cutlines and Other Training Courges for Planners .

A resource file consiting of the above items -and Other informatlon is being set up
for utilization by MCPS plannera _ '

-

Involvement:
nvo_vement

'Board of Education in 1975 ~ resolution- o
Administrative Reorganization . .
Present Board of Education - resolution - Kv

Associate Superintendent for Program Development %'Dr. Stern
Coordinator for Systemwide Planning - Dr. Stellerv )
Preplanning Task Force - Dr. McKay, Mrs. Morgan, pr. Howard, and Dr. Usdansky

Liaibons for the Comprehensive Planning Process
. Area Associate Superintendents - Dr. Paul Vance

. . Area Directors of Instruction - Mr. Ed Hoffmasrer.

. Area Directors of Continuum Education - Mrg. Pafricia } Vewby
‘Department of Educational Accountability - Dr. Hteve Frankel
Department of Human Relations - Ms. Wilma' Fairlev ,
Montgomery County Association of Secondary gchool Principals -

Dr. Pat Emma and Mr. Otis White

Montgomery County Education Association - Mrg. Toni Parker
Montgomery County Elementary‘brincipals Asggoclation - Mr. George Goldsmith
-Montgomery County Council of Parent Teacher Association -’ . ‘
- Mrs. Regina Greenspun and Mrs. Zoe Lefkowitz
Montgomery County Cowuncil of Supporting Servyices Employees -~ Mrs. Zoe Lefkowitz
Montgomery County Student Government AsSociatiow - Mr. Phil Ehr
Office of Continuum Edugetion - Dr. Thomas ('Toole ’ L.

o : Office of Supportive Sérvices - Mr. David Figcher

(ol - 12° 23 i '




Various OPD Staff - P S
. Principals - several groups . \
" Elementary Alternatives Task Force E

IPD - Dr. Massaro, et al. (Curriculum Development Model'based upon Planning

. Process) \
Informal ' consUlting by.ASCD staff, planning cohsultants, and other institu-
" tional planners . : \\ ' ' '

Consultant - Dr. George Redfern y
Some Area Office Staff \
Both the Administrative and Implementation Teams

Suggestions and feedback have been obtained in wriéing, individual conferences, and
group meetings over an eight-month period. \ .
Additional contacts have been made with a variety of\persons on an ad hoc basis, as
considered appropriate. MCPS staff have also been encouraged to contribute. ideas

and materials on their own initiatives. Further feedback from the community has
' been spontaneous, ile., Dick Silver who is active in MCYPTA has been most helpful.

. \
The Compreﬁpnsive Planning Process was further refined during an all-day work
session attended by 35 persons including two area associate superintendents’, -the
executive assistant, one central office associate superintendent, ten- principals,
various other area and central office staff, and a. representative from MCCPTA and

MCCSSE. ' |

’

Various presentations have been held at the Educational Resource Center, area
offices, MCEA office, etc., to explain the process, answer questions, and obtain

feedback.
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STAGES AND STEPS*

Montgomery
. ounty
Public

Schools

e

Stage I - EXAMINE APPROVED PURPOSES/PRESENT PROGRAM| ™

t . O 4
»

1. Examine Approved Purposes
2. Examine Present Program . .

Stage II - IDENTIFY NOTEWORTHY PROGRAMS/ACTIVITIES TO ELIMINATE/NEEDS TO ASSESS

. Identify Noteworthy Programs

. Identify Activities Eligible for Reduction or Elimination
. Identify Initial Set of Needs to Assess .

. Confirm Programs, Activities, and Needs. with Supervisor

Ve W

E3T4

Stage III - ASSESS/PRIORITIZE NEEDS AND ESTABLISH'OBJECTIVES

:-Conduct- the Needs Assessment

Prioritize Needs and Sele¢t Needs to Pursue

Establish Tentative Objectives with Standards

Review the Priorities, Needs, and Objectives with Supervisor
Reconcile and Approve the, System Priorities, Needs, and Objectives

at All Levels -

L O W~

o

Stage IV - DEVELOP ACTION PLANS/BUDGET REQUESTS .

12. Develop Several Possible Plans for Each Current Need
13. Select Preferred Plans . ‘

14. Integrate Previous Year's Needs with Current Needs

15. Examine and Revise Previous Plans Based Upon Approved Resources
16. Separate Plans Into Years of Implementation and Budget

“17. Review the Preferred Plans,, Integration, Revision, and Separation

/)/// : with Supervisor
. 18.  Reconcile and Approve Plans and FY 81 Budget Requests at All Levels

¢ Stage V - IMPLEMENT PLANS

19. .Implement Plans

“

Stage VI - EVALUATE/RECYCLE

20. Reevaluate Plans and Evaluate Results
21. Recycle _ v A

r
/ .
‘*Steps 3, 4, 12,.and 14-16 are optional for 1979-80.
\) . ) '/ ) ’ . v ‘ ’ .

ERIC . 25t




. .'_ . o ’ , “. Lo .
é FLOWCHART o "
; " ooy . 9 \ “‘ oy
Reconcile dnd n ' Raconcile "- E I .
' Approve the System . wd Approve
Prioritles, Neuds,and the Plars :

. |Mans Based Upon

[ Opjectivesat Al Lavels ‘ mAls -\
5 - “MN - ' o . . o
Conduct lho"’ ‘ gmlu'p :,'::?;:’ ' _ Eplemom - Reavaluate '2°
. _‘ Neods ‘ ‘ Poys:irl:ll P s "Voar's Neads 4 v | Plang :Iat:randﬂ )
mon_| for Each with Current . o Ll JTSL’_- o
! \ Currant Nead Neds | A . l ,
R 'm [ . . , ' ' ' 3 P
‘ Identity Activities A - l S l o ‘ s |Recycle ")
El.min. J E“‘Ibl" fof R“U‘ﬁoﬂ " ) '—"1"5" E"min' ‘rﬁ-' N - : R
‘ oo : o :I:ct Ruvise Previous , - e
.?rwim ‘ | ’ 7 ofoered | Co] e . .

Nc_ods \

Approved Resources |, |*

!
! '3 ' v " v l . 1
Establish 9 i, '
. —l Tantative N ' Siparate Pling 18
‘ ::’":“"' | ©|Into Years of ‘ }
' - o [mplementation ‘ ‘ : ‘
A ‘Sundmk___ |1 . nd Budgat 5 2
~ ; h
, '
; . Confirm 6 :,.:::: ' ' wviaw the Preferred ! A
,P'°9',","’ ‘ Noods,ind Plans, Integration,
v+ Activities, ind . Objuctives Revision,and Sepwration
Neads with Cwith ' ' with Supanvisor ‘ ‘
; Bupsrvisor Supervisor
- ' b } ‘ ¢

. 7, '

. Sehoal prineipas, chinf administators of divikions, departmants, o TM acar of axch organzational urit i rsponie for working

.~ offices, and the Bowrd of Educatlon ars being requested to follow L " with hisharstaff anc, parhaps, other siskeholdars (parenys, “'d'"“

26 ‘ .+ tho Comptehansive Planhing Proces n dveloping thei FY8tpms . . | nd community) throughout the process, Thare are thras tmes in
and budget requests, - _ , the process when progress is reviewsd by and approval to procéed

c ' - obtained trom one's suporvisor {does not partain to the Board of

. . ‘ ‘ L Education), These points, which signify planning interactions which

v . o ara mora intensive and focused than those which go on continuously

' . with the system are indicated on the above model #s a circle,

_ ‘ Likewise, on two occasions, within a codrdinted and concentrated

, . o - SRR ] _ . time pariod, ol of the supervisorapproved work will be reconciled
o L and approved throughout the system, Thase lstter two steps,

) ‘ , , ‘ ‘ indiested by’ trapezaids, establish the . interrelatedness of
... o ' ‘ . : o organizational levals and how, for example, whool's priorities

o \L . ‘ - mflmu the Board's priorities and vic versa. ,

0L

'r

i
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SCHOOL INFORMATION SUMMARY -

Elementary School\

$chool Name... ' p ‘ Rrinc;pal.......
, N A ' Telephonl......._
Location....... _ g
- : School Numbbf...
Area........n...
This summary is ptovided for your use in the planning process. Wherever data or

information for your school could be }pocated centrally, it is contajned in this
report. The format and ‘contents are bject to modification and rev191on based

on staff reactions this year. =

The topics and categories listed below are intended to serve as a framework for

‘classifying data and information in a standarized fashion. The categories

obviously are not exhaustive and you may supplement it with additional informa-
tion (space is provided).

- The attached report does not represent a set of indices from which all needs can
- be extracted. ‘In fact, it should not be considered a needs assessment, although

some of the data may be helpful for that purpose. Likewise, the completion of.
this report should not be considered a complete ewaluation scheme. In some cases
a space has been provided to set goals for next year relative to some data elements.

TOPIC 12 Student—Community - _ TOPiC IV: Programv
Characteristics ' : ‘
. ‘ : Categories: .
Categories: " Recent Systemwide Approaches
Enrollment and Attendance . : Instructional Approach
° Test Data _ . Art o
Handicapped and Other 9pecia1 . : Career Education
. " Needs . Reading/l.anguage Arts
Suspensions and School Damage ' ‘ Health Education
School Community Relations . Mathematics

Multidisciplinary Programs

Community Demographies ]
i - -Early Childhood Education

TOPIC I1: Administration and Organization ' _ Environmental rducation
' ' : S Music
Q?tegories : : Physical E%ucétion
Administrative Organization Science
Food Services _ ' h Social Studies
Safety ' » ' , Handicapped and Other
 Transportation : Special Needs
Facilities : Y - Instructional Supports
Budget/Other Funds - _ -+ ‘JExtra-Curricular
o \\4 . . o S A o
" TOPIC II[: Personnel . "
Categorles'
Staf fing ' o
Staff Development/[n—Service ' 42§}- .

28
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. TOPIC I: STUDENT-COMMUNITY CHARACTERISTLCS

Category: Enrollment and Attendance
. ]

. 9/30/77 - 3/30/79 - . 9/30/77  3/30/79 .
' 1977-78 1978-79 . 1977-78  1978-79

@rade ° N Z_N_ % ‘Race . N % __N %

TOTAL, .. .veveves.s ' 100.0 100.0 GRAND TOTAL.. . 7 ... 100.0 100.0

’

Spééial Education/ _ lte..,ovvevviiuaens,

o (Self-Contained).. o ) .
lléead Start........ : OTAL MINORITY, ...... '
Kindergarten..... . T .

+~ Grade l........... ' . erican Indian........ -
B Grade 2........... : Aslan... " vecviiininna. .

Grade 3........... = . Black...s veevo, iioenn.
Grade 4........... : : ~Hispaniceevovel iien.
. Grade S.....000 0. ' . Ry '

Grade 6........... S 'ﬁﬁﬁ . 9/30/77  3/30/79.
- - : 1977-78  1978-79
- Sex N N7

s — — T — —-— "

Average Student Attendance.......  Male....otceeniliiaee..
~ Students Transported......e...... Female. .ot eeseosvannn.
. Stqunt Mobility Rate....%“....... : ' . : .

LY

% Title T Students.......u..4:... . SR .

Students out of DiStrict........L‘

-

: ; ) § ds '. . ) . . '
. Eérollmqpt.fzgg“/ » |

# . Recent History S

. 2 . : ‘___’,‘\_,\gn_"__‘__”-_;__-_.Projectigps .
Grade - [1972 .] 1973 | 1974 [ 197571976 [ 1977 | 1978 [1979 |1980 | 1981 .| 1982
i]e a'd Svtaart» ~ ' . SR P RN DA SRR '
K : ] R ) - Tt e s e e e e L o .
~1 ¢ * m_‘vw___ . _ ]
2 U A i
3 i : : .
- Rt > \“"‘ e e T e - — e et tate - ]
..1 .‘A.-_ —— e e e e T e e et M —— —~
--.—"i~.. _.-v._.u_..-.._.. -.- —— - i -www\‘_—_N“w - -..
. .‘.(,. J.,.-_ . - - .__.- L _ - i ——erm Y —— ] ’ .
SJ’-C.E:_i.{‘.L J':iip - :.— ——te e e ——h - - —-— ,\__,_,..,/’“"‘\__»\__ ___,J_.——s..————“_,.—-._.-w..___‘_._. -
Total S - 'za~a;_,za‘;m~“~“¢*-“_¢~_“;}
-~ : N .;'f' .
. _ .
© ¢Other Data: . i
e . - B o i\ -
2 | ' @
N 29 o ~ -

.‘l

e " : PP




V' STUDENI-COMMUNLTY CHARACTER[S)[(&[
R ,{

. . ('ue;,ory - Test Data - %
\'l’ s . . : .{' f?: 3
" Ck f& > //‘f.,'
: . ’ (-rade 3 {n l9jf7-78 J%chool Yo.n> fas
¥
_ . School” Average y GAA.S prreq‘:e-d"/«,‘
Scholastic Aptitude . y - | sStaddara zAge '| ;7 as National )
o ) v - ‘Score (S.A. S ) | Percentile .|
- o N ) Jé7 .?q;
Norm S g z J o100 0 fJ,‘ 50 ot
‘ S : o NI 5 S L
Cognitive Abilities Test (GAT) / .
Verbal. Y "*' , ‘
Quantitative . : ; v
“ Nonverbal
! o —_.-Jmt(- 7771 school” A.v—e.r_.'l.g:(h’ T |)r( ssed
Achicvement ° - . Grade Equivalent as a National
% - ‘ L Score (G.E.) . .l Percentile
L .
' Norm T N 3.7 _ 50
b - — —_— — . . - -— —— e s e e e e e ]
’ . . i ' 7
" Iowa Tests of Basic Skills (ITBS) » :
: Vocabulary ' , . ’
. , ' Reading Comprehension
. e - ————_——— - —— - h - . —
Spelling : - ' : ' _
Capitalization . ., : s —
; Punctuation o : )
Language Usage
. . . 5 - ————rmm e e o
Map Reading - F ' .o
‘Reading Graphs & Tables - ‘ C
. Knowledge & Use of Reference ) v ‘
' ‘Materials = - N
Math Concepts ) - - K

Math Problem Solving

. e s

l’ercentile Rank for the Student Scoring
First Quartile L), Median, ‘and Third Quartile (Q3) .-

B . Grade 3 CAT Verba_l‘ _ j

0

N ~ Grade 3 Composite- . : 30 o .
LT T T s

AN o ’ .
‘ . . 1 = CGrade 7 .




® N ]
STUDENT-COMMUNITY CHARACTERISTICS ) ' ‘
' Category - Test Data
: \ : - t
. ot Grade 5 - 1977-78 School YceAar
Tt -,"‘-“ N d "0( hool AV('-I:(]-};(' T ‘.S'-..—/-\..:S'-‘-."'I'I-R'|)'|"(‘:;:;: ‘.(l-
Scholastic Apki tude . Standard Age as National «
e Score (S.A.85.) Percentile - .
. ’ . . . o .
Norm ‘ , 100 50,
' . ] . .
Py - ~ — ; ) - ———e s e -~ - -
o Cognitive Abilities Test (CAT) ' __ . | .
N Verbal ' . .
.| ‘ Quantitative
Nonverbal ¥ " 1
. i - ) School Average C.E. Expressed | ;
- Achievement : o te "|Grade Equivalent as a National
o Score (G.E.) Percentile
Norm 5.7 50
lowa Tests of Basic $kills (ITBS) , AP
Vocabulary W .
Reading Lomprehension :
e > — . -— —————m—— e e e e e . =
Spelling = SN NE .
: Capitalization . o o ' .7 ) : ..
! Punctuation :
. Language Usage -
Map Rcading N
Reading Graphs & Tables e
. Knowledge & Use of Referepce - . ' : P ]
5 Matgrials : \V/ o . - ‘
<y = mmm e m e e - - - ——,t
Math (I‘nn(‘.upts. .
. Math Problem Solving
Percentile Rank féor the Student Scoring
First Quartile (1), Median, and Thlrd Quartile (Q3)
. Crade 5 CAT Ve_rb'al S . \
o , QL® M Q3 :
. : : ' e et e ‘ 3 .-
S Grade 5 Composite . : 31 . ) '
Q ‘ . S - g >;+‘$,',. . Q‘l . - v '.._... Q3 |
T -+ 3 = Grade 5. )




‘ ' S ’I‘UDENT—COMMUNITY CHARACTERISTICS

Category - Test Data-

‘ School Results for Longitudinal (L) and Non-Longitudinal (NL) Groups

1

1
Scores reported are ‘the s

standard age group (SAS), grade equivalent ((‘l'). and
national percenttle rank (PR), of the student with mean score.

quber ‘Taking ,CA’I‘ VERBAL ['TBS Composite
Composite L ' NL i, NI,
Grade 15 L .NL |sas | PR | sas’| pr | cE PR |cr PR -
» ({ :
. - ) ‘
. ' (Tb e ’ ~—~ : !
Maryland Barly identification lesting Results 1978-79 )
. Numbcer of Students Referred Number of Students Referred
Crade For Further Screcning to EMT (or SARD) . -
1 o '
—— e — _— —— ——
. T, - - ———
L2 ————
® - '
. ) 3 O e
Y
. _ Child Find Réport - March 15, 1979

‘Total Numbt.r of Suspected Total Number of Students
Handicapped Students Diagnosed as Handicapped
Referred for Piagnosis: _‘1+and Needing Special

o )1lx L i _ﬂ___ﬁ__ﬂ_____;-ﬁc_l_q_(ﬂ:gt_ig_ﬁ’ To Date /

Total Number of
Handicapped. Students
Being Served to Date

, v ’
9 - -
‘ Stanford Achievement Test
. - (irade’ 2 -~ October 1978 \
: . ‘

Number of Students below -
fourth Stanine in Reading . _ L

. . R

o .

. - longitudinal, Barl

-0 ) o )
Farly Tdentification, Child ,_Fr‘in'dr;_ and Grade 2 Reading




STUDENT-COMMUNITY CHARACTERISTICS

Category: Handicapped and Other,Sbecial Needs

Unduplfgated’Lével Totals By Group - March 1979

-

» ) . |Number of - S . . Number of
Group Students + Group __|Students
ﬁgEEE}ly‘Betarded ] Gifted and Talented -
Sggech Imégired ‘.. . ' . Disadvantaged
Auditory Impaireé : ‘ Emotionally DiérUpted
Vis;ally Handicapped . o : Oth;r Language Speaker
v o

Specific Learning Disability ) Other?}specifyl'( «'.

Duplicated 'Levél Totals By Program - March 1979

i
t . [4
»

Program Level 10 | Level 20} Level 30| Level 40 | Level 50 | Total

Special Education

. . . )
., . . . -

mitle ' - ’

Head Stare

EROL

- eem e e mm—aie e > e e erma——- — ———d -

Audi tory ' B ' : ] '
Ltory — ~ —r

Spcech and Language : . N ‘

‘vision C
Other (Specify)

!

- s

Recbmmended'Sefvice Not ‘Being Provided - March 1979
. . T -

Program .. |Level 10 | Level 20| Level 30| Level 40 | Level 50 | Total

(Specity)
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o B Q STUDENT-COMMUNITY CHARACTERISTICS

> Category: SuSpeﬁgion and School Damage

v
e

‘ ’ ' s : ' Jtudent:', Suspensidns

Year _ ["otal Number | % of Minorities Average Length Total | Average Length Minor

S . :

Past | .. ) i i S SN
Curvent | g | ___ . - .

B B S

Next I

¢

Property Loss

g e A ' ' : .
[ ""‘: - j’ . ? i

. S S 7/1/77-6/30/78 | 7/1/78-12/31/79

? v

P erty Destr 10 . ’
L roperty ves ck ’ f‘r —_ —— -]

- - . T . . - . . . N
", Rostorati;n of &a;;sddindows ' ‘ ‘ v : ]
[T v IDERE LS ’ R ; [
ﬂ?_e_f}.;-.--_;4;,.»#%..._. . - o : e
¢ . . 3 % . . ‘ .

Ta b * . .

rotal T

. Minus RoSgitutipn 7 - _ - SRE » ]

Net Cost Ly ,
. . E {: '«' v ) . o v
G . . - : :
LI e ¥, -
- -_&.,#._.___% LH. i . —-
A "
_ 5 S . A .
Fire loss . . : ) ‘
K - 7 ’ B : ' )
Numbe O‘Wawful Entries FC )
ERE e = —
. ‘ ) . * ‘ .
Other Datay ., N S ‘ - ‘
N -
h /_'T
1] “'
)




STUDENT-COMMUNITY CHARACTERISTICS

Cétegory: School-Community Relations ©

. :
Schools have a variety of sources upon which to draw forWthis category. llowever,
except for the community survey, standardized data is not available. The community

~ survey results may be utilized for this category but you will need to select
appropriate informatién to consider. Either attach relevant information of
summarize below:

.- e o e — -

- ——— -— -——

—_ . W

¢ .  — — o —

— e oy e s -

B N e

——— e e e =

L g —————— —— " —
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STUDENT-COMMUNITY CHARAQIERIéTLQS
N

Category: Community Demographics

e
Significant Chafges in Housing Patterns

(Within the last year, i.e., new apartments planned, elimination of low cost
housing, etc.) v

Other Data:

oW
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TOPIC [1: ADMINLS STRATION AND_ ORGANTZATION .

o

O

ERIC

Aruitoxt provided by Eic:

-

.
n L e S - —— - ———

Catogory:  Admlnistratlve Organization

’

Grade Organlzation:  Numboer ol Classos
e JrRantzation: | Numbe A A

: flcad [T
Year Seare LK |1 f1-2) 2 [2-303 [3-a {4 f4-5] 5 [5-6) 6 | (specity)
Other ()rs,.munmw . N
2. v
}'ltt"' r.n.—---'-.-. - e N e e -‘.1--....;.—...4.-—.--?._-.._..-._ R S RS e LIEIENRY RSP ._.-..-- -
prio}‘.-.---:-%v\;—«~,,..__-«-p--l—._ - "—>~0~L'—°-"——<-~-°~°~-~~*'~r"~'------~< [ . T
Current : ) K
.‘;‘.'._------ .. ---._,-\.—-4-~-----»-~~‘.-—-,}.---Ap---h—..4-<-<>*--{._-»»n--h.-.-w-.-.-.-.-_..---..;‘
N.l‘.x.t B L T i D I S LIPS IS i U IO TSN DR ..-.-JL.\,,,--.._ . . [ NG S R - -
. I~ *
Ltem e e e e A2 7-08 197879
Hours of School qu--..-.,...........
Marking Perlod. .., oaiieiiiiinrnenans weeks woeeks
Student /Professional statf Ratfo.....
Average Class Size
K......' ooooooo L I R R LA IR S B R I ) 3
1, 2, and 3. v il _ = o 4.3
Gy 5, and ba. s i et s i ;
Total School. ., s ,ie e, i tevenense
Receiviug Schools.o oo iieiin, ..,
. . -,
Other Data:
(] v
b
*For Sceondary schools: | A/B
. .
A (npmerator): Weight Regular Student Enrollment )
dncludes:  all regular students (other than kindergarten) _j. )
' onc-half of (hnlf—day).kindergnrten students L o
Head start students - ‘ ¢ ! L -

Special education students in self-contained classes

(dcnomlnntor) Sum of Full-Time Equivalent.of - -
© regular classroom teachers
reading, disadvantaged teachers __—
traveling teachers (art, music. phys. ed. .
ESOL, bicultural teachers f : ) :

other professional,and administrhtive

does not ' ) )

include: Special aflgcation classroom teachers
resource room te%chersa 7 :



o,
" ADMINISTRATION AND ORGANIZATION

L]
: Category: Food Servicen
. : ‘ . Prior Year* Current Year®
, X N
: /

- P~ T AT [ T2 L VRN . P Y

§ . v o e e -

Lrg}..vn_l___ 100 100

L s v o memee = -— e o b ———— o n eom o w  w = D D I

b .
furchastng taaeh | 1] I
Free Lunch .
} und! —_— - S SR DEURURDI SR R
) ‘ ;
@ [Re duced Lunch
\ b — (S S S

o ——— e e

?’ui‘clg_x_sing Milk Only
K

« " [Purchasing A La Carte Food Only

- PPN SN LY VDI U NS T

. l@}_;:gﬁlg__fgff. Program . » .

. . Other Data: '
\‘_‘_4 ) )

LY S . . . ’
Mlased on the ;lvvr:ngv%mlcnt participation in the food program for the same
. 4

one-wonth period cach yYear, |

® BN

\-\ [ \

ERIC - S F

Aruitoxt provided by Eic:
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ERIC

Aruitoxt provided by Eic:

) - ! *
L &.)I)_MI_Nl_h‘_'!:R_A_'I"l_()’N‘ AND ORGANLZATION
) Catepory: .‘;.Ifl‘lvf_ )
. - @
Year, e ey Lo Student Accddents .R:-J)j)_r_l_c~.(l' sStatt Aceldents Reported
i : . '
{ Prior
! . . . e e e - - .- e e
| .
| Lurvent S
!
T <) Ce - JR e — m e - .- e - - - e e e
‘ Ullwr Dat.az: v
s/ .
4
N A
»
1 ) J
" )
E T ";‘\P
L4
. ) Y
s §
. 39 :
N
. ' 10
/ s
Al



o L ADMLNISTRATLON AND OR(ANL/_A_U_(J;{ T ‘
e ST (Zategory:: _l'l‘rans‘portation»i o e b
- |__Prior Year | _ current Year o Nexg Year ]
7 pused T _ v‘ S | ' -
Other D'-:lrn-: . ‘ K . . . ) R -~ ) , :
“%“-,”' . . . ’ . ’ . ' . ‘ o *
- NUMBET OF BUSCS. o er et erenesnnnns "y © ' :
Number of Special Ed Students Bused "
- ‘Number of Special Ed Buses......... . _ :
Time of First Bus Arrlval........... —
Time of Last Busg l’xd\up YT Ceeeeenn ]
* - . P
. & ' -
‘a .
‘ - : -
I 3 -
. . , o~ .
. \/ -
' V «
. . | '
» N - ' v. 0 , ﬂ

o = 3 '->- _,.' . T L

Aruitoxt provided by Eic:



- ADMINISTRATION AND ORGANIZATION

>

Ca;egory: Facilities

- >
v Site, Capacity, Room Use - Tﬁis and Adjacent Schools
I\ . - | | . ) - . i
' - S N ' _ Current Use of Rooms
.. Actual _ - Spec. *
: . | Site Capacity S Current Reg¥lar Spec.. ‘Jor Alt |Joint|Other
School . | Acres |Range Rooms |Enrollment | K }1-6 | Ed Prog. Occ. |Use
" 7’ K )
‘/. \ ‘ . . ; ) .
N | TS
. _ Entire Building I Number of Rooms | Other Space
4A£r Conditioning o ' Co ey K
’ Schedgled”Modernization/Renovétioﬁ .
Year ' 7 L Description ' Estimated Cost 'i
\' ' h ¢
& : ¢ 3

"au; .Year Schéduled for.Possibie Closing Study‘ SR " . : f,
. Other Data: . , . o , 1 -

‘ _ 12 -

.(T E . , ‘




Coe - = " Facility Utflization - o o
e ‘ ' ' T .. Prior Current - Next
1. Number of instructional areas usedsfor ‘
' kindergarten................................. -
1’ 2. Number of instructional areas used for regular R
' _stlasses, Grades L T .

3. Number of instructional areas used for special

education.-......--.......-......-.-......... : o
. . e -
" 4. Number of classrooms used for:*
S a. _ Music centers..............................
b. Art centers..;....................ﬂ........
c. Science centers............................
d. . Mathematics centers........................
e. -Resource centers or teachers...............
fo Head Start-..............-...-...........-. -t " ) .t
g Joint occupancy (identify uses, e.g., day . ! » _
i Car'é#).-..-.-......-.................... i [
" . :ll.l..l
" h., Special and/or alternative programs , o
(identify program, e.g., adult - . '
- Education#)...........--..-..-......-... 4 ’
// ; ..l.' ." i '."P'""
| g K . .' .1.o Olther""'...;.""'."':.'.'..""'...'..”...M '
’ E ReadinLLab . S cousanas
| = T . ] | =
5. * Number of classrooms 'not in'use;...;........}... N

TOTAL number of classrooms (Sum of Items l—5)...

wgl If any ‘rooms other than those listed above are being used as classrooms,
please list under Other Data. . :

*Do not count specialized facilities, e.g., IMC, gymnasium, or art and music
room if especially designed and equipped for those functions. '

- #Uses must require that the classroom not be available for the school's
regular program use during the school day. o

6. Specialized Facilities (Especially designed and
. equipped for functions like IMC, gymnasium, art,

and music - These should be rooms not counted N
above ) o - .
a. IMC...........l............................ .
b, _Gymnasium.......f......‘...................
c. 8 o
de . Music....ecciierierenesosensercerscecreasencas
e. Other . .

!'I'_~ . - : B 3 g e sescss \

4 ‘ -

‘ ) ' 13 :
( | - 4‘?, st
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r\‘ - ) . ! ) ' :
ADMINISTRATION AND ORGANIZATION SR S

- B Category: - Budg‘et_/‘othet Fundgs '
s : o | " @
. §tandardized data is not presently available er this categorys therefore, you
have flexibility in deciding upon what to include 874 how, You may wish to

make year-to-year comparisiofy'between allocations, activity funds, and even .
PTA income and set corresponding objectives. .

e




. ., ] : o . L ) L
I Y S _ : 1
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TOPIC III: PERSONNEL - -

! - ’ "} ‘Category: Staffing
. - L o °  STAFF ALLOCATIONS ‘ o

: Y - .  1977-78 1978-79
Instructional Staff : : ‘ . N FIE ‘N » FTE
GRAND TOTAL. s v veonuuenssoncanannseonasasonnnnnnonsnes . . C
PROFESSIONAL STAFF TOTAL. ... evvuceccsocncscncancennns '
Regular Classroom TeacherS......eeeeeefoeesensonennes v
Special Education Classroom TeacherB...iceecesesceess
4« Reading Teachers.....................................
" Disadvantaged TeacherS....ececueeeeueesosonnnnnnannss
- Resource -Room TeachersS.....eevevsnsoessssonnonsonnens
Traveling Teachers: Art, Music, Physical Education.. ' . e C o
“English for Speakers of Other Languages, o e L .
Bicultural Teachers...............................; v _ »
Special Needs Teachets...............................
Other Professional/Administrative Staff..............

- T

_ . 1977-78 1978-79 ' - 1977-78 -1978-79 K
. Sex N Z N ~ %  Race . B N Z N Z ,
Ma].e........'-.------ . . WhitE....-.-.-.-.}
Female..veosenses. : : ‘Minority..........

Staff Turnover Rate . _ _
Staff Requests for Transfer : o C : A
Number Staff Absence (over 15 days) S : o : "d,.

Other Data:

‘.I' | J 3 | ' vy | o . o '.
| o ) Y VA N




/ : .
. { -~
© ' , !
’ Current Next
Year - Year
-Secfétarial Staffﬁf - :
Building’Servige Staff . ‘ , , ‘ . ’ .
e : - 1977-78 1978-79 -
' ‘ . - | . N__FIE _N__FIE
" INSTRUCTIONAL AIDES TOTAL. .......esunsennsennennnnn.. . | 5
\\§ Regular Instructional Aldes....,.c.toeeeeudeneeocens. ~ : _ -\
- -Special Education AfdesS......ivevevecencncnnceniannas ’ _ e
Instructional Materials Center Aldes...........%.... S -
1 ' 4 S - ‘
.. : ‘ Utilization of Aide ‘
;TG —m / -

'ﬁg For each aide allocated to your school, briefly describe the manner in which they

S5 vare utilized. Provide approximate percentages of time typically assigned to each

o i Tpagk,
C T el : B P VAT L PP R R L
g,x LT s A gl e o O T e T e L TR o }
’ Aide : " Utilization
S : . , L
: \ &
. ~_
‘o Utilization of Volunteers ¢
. Y . - ) . . N‘G‘
Number 0
N
- : \ '
' 7
. - T
- - a
Je ' e
' XY !
\ j‘ B
N . v '..’ 45‘ . B f
. ~ Ry
16 ’




NOTE:

=Highesp Degree
Status

N e -
{ T PERSONNEL R

. % Q-; .
Catégory. Staff Developqpnt/ln—Service :

1977-78 -~ No- data available fon traveling teachers
1978-79 - Number\ff Vacant Pdsitions . ; .

J

'PROFESSIONAi-sTAFF PATA h

Yéars of . 1977-78  1978-79
Experience . ‘N . % N 2

1977-78 1978-79.
N Z N . %

TOTAL. ccveveennsns

Non-Degree........ -

Bachelor's........
Master's...ceeee..
Master's + 30.....

- Doctoral..........

'A‘TOEAL;EL,....,:L;J..

o °

"4 or" less..;a.....
_:5-14.%--......---.0,‘ ) ¢
o152 i et e Y
: 25-34, i
. . '35 O WOTe..uwleps * '

defing at years An

A

e MCPS “or total o,
e [ )
RPN e a
AP A v .
[ ) - 9, S ) 4 . +
] O ; - s 4 <
. ..._ .‘ " ) . ". . 2
Brief Description of Current Empﬁaéis}on}lﬁﬁSefvgce in School ]
e ’ . B i . .
: s A '
' .9 s ‘ “ - L a ' . J(
L ‘ ;. : " Z 2 ; I » . t |
< AU
' .// ..
Planned Emphasis next-year | S '%\ ‘;'»"_; S -‘lj ,

* oo _ N . "

: - R I -
. : sy 1 <
] ) ) [ ‘
2 K
~ -
‘. -
. 9 . ' .
1% H T 1
B be s - K
. ER .
Other Data: v v c .
) . o . ] o
’ ) " £
P P LT e
! . .
s . IS B L
J . . .
' o y . .
Lt P A : a : : L
< : f
. t P '
. Y - N L v E .
. .
. . . N .
(Y L0 o : -
@ '
R A 2 .
. ) . -
> . - (4
- " ' .
o ' 1 N
L S
. . )
z
. ' 48
- ., "+ 17‘
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' A
PROGRAM
v -

Category: kamSanMewmm&u

v

Instructional'Systems

Pilqt Year

s

Implementation Year

Math

"Science

Social Studies

Réading/LanguiZ;:Arfqg.

’

' Early Entrance -
First Grade

Interrelated Arts

Prototype Teacher
Planning

STEP

Other:

A

47

18
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. INSERT COURsE OFFERINGS BULLETIN -
ﬂQ o ) . TOPIC IV: PROGRAM
' o , ' Category: Instructional Approach _ "

.

, (3 Describe the. general instructional approach for each f the basic programs.
Indicate 1f different strategies are used at differen/t‘. grade levels .or courses.

, 4
- Art -

=23

4~;§%§Fr
—

e ©
e

-

Career Education -

s,
Pk
—_

Rads Byt

B . 3 _ . 2 /

Reading/Language Arts -
' N oo »

Health Education -

53
ACO=ASY N
e

ity
.
A
oS

o =

2.

.‘ » ’ . . .
> - ‘
,

R DR
AU BN

g <IA_; -

Mathematics - ' N
5 . . \ gv. R :{‘ N ‘
' * . : i 25: N e P h ) ) .
v o S T _ ‘\
. . ' :: ]
R Multidisciplinary Programs - : ) '
” !
' . 1
. he . ‘l" /
Early (_Ihildhopd Education -7 .«
< ‘ ’l ,f b .‘ v
t “ — 7 i " » "‘P
d b
- 3.
. o N
" Envirpnmental Education - _ . .
/ . o ' ) %
: ) _ ‘ . ,
® = — —
‘ ‘ ‘ 1) ‘ S ‘ R
: . A N ,

g TR
R TP

e
A
L
Qg

e RN At




PROGRAM
-, Music - '
Physical Educatién -
‘ f e , .
- 1~ I
. /l : , o !
Scienée - ‘ i
.- ¢
. , . ]
'Social‘Studies -
-]
s o

Héndicapped‘and'Othef Spécial Needs -

> Other Data:




o : - , PROGRAM

. . Category: Instructional Supports

. _ - ' ‘ .

List Numbers of Items in ‘School Instructional Equipment:

<

- Movie Pfojectorsv » o Record Pleyers
' Slide Projectors IV Monitors
. Overhead Projectors o TV Tape Recorders
B Reel;to—Reel’Tape Recorders ' -
Cassette Tape Récorders " -
) , A

List textbooks for the basic programs. E e
Indicate if different textbooks are used at different grade levels.A

Reading/Language Arts -

Social Studies -

Science -

'Other Datac -

N

5
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BN . R
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- C?}Egory:_v ”eﬁCurfiéulat# e

PR s *

,aiﬁilable for. thisiuntegory,-therefore,\you
ces- you use. You might consider extra-curricul

pating,te T

Standardized data 1is' pot presen
have flexdibility in what data-

6 ~
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: A
-y
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SCHOOL INFORMATION SUMMARY

" Middle/Junior High School -

Principal.......
, Telephone.......

School Name...

hcatim.. oo o0
_ . School Number.,.
J ' '_ Al‘ea---.'.-.---.-.

. This summary is provided for your use in the planning process. Wherever data or
information for your school could be located centrally, it is contained in this
report. The format and contents are subject to modification and xevision based,
on staff reactions this year.

The topics and categories listed below are intended to serve as a framework for
classifying data and information in a standarized fashion. The categories
obviously are not exhaustive and you may supplement it with additional informa-
tion (space is provided)
The attached report does not represent a set of indices from which all needs can )
be extracted. In fact, it should not be considered a needs assessment, although - :
: some of the data may be helpful for that purpose. Likewise, the completion of"
this report should not be considered a complete evaluation scheme. In some cases
a space has been provided to set goals for next year relative to some data elements.
TOPICVI: Student~-Community TOPIC IV: Program
Characteristics
' ' Categories:
Recent Systemwide Approaches
Instructional Approach

Categories.

Enrollment and Attendance

TOPIC II:

Test Data ’
Handicdpped and Other Specia}//
Needs '
Student Behavior/School Climate
School Community Relations
Community, Demographics
3

#

Administration and Organization

Categories. -

.Food Services . o

TOPIC III:

Administrative Organization

Safety -
Facilities

Budget/Other Funds

Personnel

Categories:

Art

Business Education

Career Education

Cooperative Vocational .
Education

" English Language Arts

Foreign Language Arts
Health Education
Home Economics
Industrial Education

.Mathematics C

Multidisciplinary Programs
Music

- Physical Education
- Reading Language Arts

Science
Social Studies
Handicapped and Other

Special Needs

Staffing , ‘ Instructional Equipment
Staff Development/In—Service Extra-Curricular
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TOPIC I:

STUDENT-COMMUNITY CHARACTERISTICS
Category: Enrollment and Attendance
] | 1977-1978

Item

N 4

‘Average Student Attendance....s....
Students Transported.....cecoveesew
Student Mobility Rate....ceeovecoes”’

1978-1979
N 4

N/A

9/30/77  3/30/79

- ©9/30/77 3/30/79 - .
) . 1977-78 1978-79 . 1977-78 1978-79
Grade . N Z N % Race N’ Z N x
AAOTAL. ¢ eevecenens 100.0 \ f100b0 GRAND TOTAL.:covovccese .100.0 100.0
- 1 v
‘  special Education/ ' White.toveeieeneanaanas
(Self-Contained... . .
Head Start........ TOTAL MINORITY.:ceeveue
‘Grade 6.----.----- ". A"’\ L )
Grade 7.vccvvveeen . American*Indian.......:
Grade 8........... N Mia_r.‘:.....?............
Grade 9---------'-- ’ " 4 BlaCk..'....‘.........-... ' .
’ Hispanic.-:- -'--o--------. b
'9/30/77 3/30/79
1977-78 A978-79
Sex N % N - %
Male..ooeecessssanscsns
Femle.---.------.------
- | ]
Enrollment Trends
- . .
Recent History . : Projections
Grade 1972 1973 1974 | 1975 |. 1976} 1977 1978 1979 1980 1981 1982
6 - b
' J
7.
8 | _ ’
9 - /’/
//
Total
Other bata: o
‘, \
59 '
5 ' a ‘.
” . ‘-‘. -
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>

' STUDENT- COMMUNITY CMC'TERISTICS |

Category - Test Data ’

Al

v

Grade 7 - 1977-78 School Year

School Average S.A.S. Expressed

e e )
Scholastic Aptitude Standard Age as Nation
. Score (S.A.S.) Percentil
. i L] o .
Norm : ' s .. 100 S0 .
. l . ‘ - ~..

: Cegnitive Abilities Test (CAT)
+ Verbal ”

Quantitative -
Nonverbal o
. _ | School Average -| G.E. Expressed
Achievement . ", | Grade Equivalent ‘as a National
: - "] Score (G.E.) Percentile
jCLorm L R 50
R { R . 3 &é.' )

Ioga Telts of Basic Skills (BTBS
Vocabdiary : i
" Reading Comprehension

14

Speiiing

Capitalization

_Punctuation =
Language Usagel. J

‘;Map Reading :
Reading Graphs & Tables

" "Knowledge & Use. of Reference
Materials .

. Math Concepts
Math Problem Solving

' ol Percenﬁiie\Rank for .the Stﬁdent Scor;ng
First Quartile (QI), Median, and Third Quartile (Q3)

Graee 7° CAT Verbal’

»

Grade - 7 Composite

L

' -

N




STUDENT-COMMUNITY CHARACTERISTICS

' | '

- Categor& - Test Data

Grade 9 - 1977~ 7_8___,S_,<;hop,1_vY_e_a,r

A o
‘ N v School Average S.A.S. ‘Expressed
) i Scholastic Aptitude ' - Standard Age : .as National
‘ - . . Scoxe (S.A.S.) Percentile
"4 Norm o ' |17 w00 50

&
Cognitive Abilities Test (CAT)»

Verbal
] Quantitative
A ' - 'Nonverbal :
SRR : ' o
: - . i . School Average G.E. Expressed .
Achievement : , Grade Equivalent as a National
- ' Score (G.E.) Percentile .
- .| 7 Norm o . 9.3 | 50 _
S Iowa Tests of .Basic Skills (1TBS) ' ' A :
N T Vocabulary ’ “ ’
’ Reading Comprehension
RV : ¢ 9 : ;
Spelling : T . T
. Capitalization . : 1
o/ S Punctuation

Language Usage

Map Reading _ o
Reading Graphs & Tables o ' : ' .
Knowledge & Use of Reference - )

Materials :

°

d

: . : Math Concepts ' .
R L Math Problem Solving B S ' i

?ercentile Renk for the Student Scoring
First Quartile.(QI), Median, and Third Quartile (Q3)

L}

A

Grade 9 CAT'Verbal L ~
Ql~ .~ M Q3

Grade 9' Composite 5
\ P Q@ - n Q3




STUDENT-COMMUNITY CHARACTERISTICS

Category: Test Data

’
-

Number 6f‘

Percent of Students Scoti

ﬁaryland Functional Reading Test Results for October 1978 Administratign

at Least 80 Percent

Locating

References

— gt

Total

Understanding
Forms

Gaining
Information

Following
Directions

. .Students
Yy :

’

R

\
\

*MCP§ Functipnal Mathematic?}

4

Grade 9

Test Results - November 1978 Administration

—

Number of\Students PASSING ALL OBJECTIVES .
Number of %tudents Who Still NEED REMEDIATION

‘Students

*MCPS\?asic

" Number of Students

-

oy

1

N

¥
’

' Recognizing and Writing

A

e

Jxoficiency Test in Writing - Fall 1978 Administration ‘

I Completing Writing Related Sentences Lo
Needing Remediation | - Forms Directions A B - C
 Writing Letter . . _
. ~_and Envelopes Identifying Editing and
-\ B N N Spelling Main Points Proofreading
- T =

" *Optionally filled in by school as no information available centrally

-
.

56
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STUDENT-COMMUNITY CHARACTERISTICS
b

Category - Test Data

‘

———Schvol Result B"‘for‘L‘b‘n‘gilu‘din‘al_(L‘)“‘an'd“‘Non'—'I;on gitudinal—(NL)~Groups

Scores reported are the standard age group (SAS), grade equivalent _(-GE), and
national qcentile rank (PR), of the student with mean score.

Number “Taking CAT VERBAL ITBS Composité
Composite "L NL L NL
» . ! . ]
; Grade - L / NL |sas | Pr |sas | PR| GE|PR | GE | PR
» / ’
3 s :
N
\
% q n 4
. 2
’ v
7 .o
. M ﬁ .
. —
37 . ;
o . | \‘—"\/
/7 . A 6
' S 41° .




STUDENT;COMMUNITY CHARACTERISTICS

Category: Handicapped and Other Special Needs

S0

\
Unduplicated _Level Totals By Group.=— March.1979
. Number of o Number of
Group Students Group Students;
o {
Mentallz_ﬁetarded Gifted and Talented
|9
Speech Impaired . Disadvantaged
Auditor& Impaired Aii Emotionally Disrupted
Visually Handicapped Other Language Speaker
Specific'Learﬂing Disability , Other (speciff){ .
s Dﬁplicateerevel Totals By Program - March 1979 ¥ ,
Program:’ . Level 10 |Level 20 |Level 30 |Level 40 Levél 50- {Total
: : - . 3 — T
" ISpecial Education o
Middle/Secondary" - .
Alternative
Title I
ead Start '
[ESOL -
Audi tory
Speech and'Language
Vision | R
Other (Specify) -\\
- ‘Recommended Service Not Being Provided - March 1979
e"
Program'-l Level 10 | Level 20 | Level 30 Leve1.40 Level 50 |Total
[(spectéy)
i iy
\ n
. :f.'
. N -
, @
9




STUDENT-COMMUNITY CHARACTERISTICS
= , CategBry: Suspension and School Damage

Student Suspensions

f

. . ?fl > . R ) ) i
’ Year Total Number | Z of Minorities Avérage Ler‘xgth Total | Average Length Minor
‘ Past . \ : .
i Current ? . s
Next . N
‘ S “ LT -
“ : (
= Property Loss S . )
‘\ - . \ R .‘ . - - .
\ NS . o N » 4 .’1
¢ ,/: Lol Tt Y J = o . “)‘u PRI
\ . ot ayarrr-etsors | 1110731779 )
N R : ' ' M i + T T B
\ - ) - . - M
Property Destruction /o
. ) % . &%
. |Restoration of Glass Windows "
Theft : N
\\‘ , - - ] * ) E
Total Lo® . f/} ] 4
. T \ s Do A
. Minus Restitution - . .
.. . |Net Cost v
- PN\ ,,
. N X g
7:, - [y \.\ . ‘. s )
- . . N v. \ j ; .
Fire Loss . \N L

. [Sumbér of Unlawful Entries

. & < § /.\‘\ .

. AN
™~ Y
.. .
o A
2 . L
L4
- . &
saen
. v
5 .. *
KA
¢ ‘ e .
- . 7, N ﬁ‘
d R
B - oy
t ‘.
- .
P
.
- )
v
4.
‘s
- L3

O

EMC - "‘\_\\\ ‘

Aruitoxt provided by Eic:




:n ' w , 6 .'.z 9,. . 4
’ ) ' ,:é ' ‘ «
S ...+ 7+ STUDENT-COMMUNITY CHARACTERISTICS
’ ‘ Category: School-Community Relations S

]

4

Exéépt‘for the”cdmmuﬁity survey, standa¥dized data is not generally available for

.
. .
- .
-

o this category., The community survey results can be utilized ‘for this purpose,

. . although ydu will need to select appropriate information to consider. You may
R have some, other data sourcéds which can be examined. Either attach relevant

: » - dnformation of summarize below:

. far ~

* o o : . R . /

g : e




N

STUDENT-COMMUNITY CHARACTERISTICS

Category: Community Demographics

Significant Changes in Housing Patterns

(Within the last year, i.e., new apartments planned, elimination of low cost

housing, etc.)
)

) |

Other Dqta:




[}
) .

) . . . - N

; ~ TOPIC II: ADMINISTRATION AND ORGANIZATION

’ ' . S
. ©  Category: Administ,’r’ative Organization
. Ay o : .
A B

. 1977-78 1978-79

-~

1S

Item
Hours of SChoOl Da¥e.cucscsoanccnsans
Marking Pe,rio,d.................'.....‘

weeks . weeks

*Student/Professional Staff Ratio..... :

FeedEI' Scho,oié..’.....o..O..vo..;o.o.o;'

‘ . y e . N
~ N 0 é ’ ’
: W .

’ 13 ‘ .

RECEiVi’ng SChOO];S-.-.--.-----.-------
Ll

- é

LR .
. v

Other Data: -
. . . - rd

' ’ | ' ‘ |
B
.

A [

*For Secondary Schools:  A/B .
A (numerator): Regular Student Enrollment
includes: all regular students

does not . .
include: Special edupation §tudents in ‘self-contained classe

B (denominator): Sum of Full-Time Equivalent'gf -
. regular classroom teachers
reading teachers _
' " ESOL, ‘bicultural teachers
other professional and administrative

i does_gg£s> » )
include: /7  Special education clggsroom teachers
. . . , resource room keaclxes _ Lr
special-dﬁedS'teachers
~- . .

o e
o
. C
. " “ -

LR . 4 . ) I 14 oy N . : .




ADMINISTRATION AND ORGANIZATION -.

Category: Food Services ‘ .

-

Prior Year* Current Year*
N % 1N %

-

Total ' 100 100

-

[Purchasing Lunch -

Free Lunch . - ‘ 1

Reduced Lunch

Purchasing Milk Only

Purchasing A La Carte Food Only

« -

Breakfast Program - : .

‘. ) . : . . R -:u.il.

Other Data:

D

tBased on the average student partiEipation in the food program for the same
- one-month peribdd each year. /




v ' ' .
ADMINISTRATION AND ORGANIZATION

’ Category: Safety
[0
qui; Student Accidents Reported Staff‘Accidents Reported
Prior
\
Current —_— |
Other Data:
. [
X
.
R
L]
1




ADMINISTRATION AND ORGA&IZATION

Category: Facilities N

I

S&teT—Gapaeify;—Room‘Use—=~Th1s—and—AdJgcenc~8chools

. ‘ : ‘ : Current Use of Rooms,
. ’ Actual . Spec. -
i Site Capacity Current Regular | Spec. or Alt | Joint| Other
School | Acres Rnnge Rooms |Enrollment [Classes | Ed Prog. Occ.. |Use
Entire'Buildiggf l Number of Rooms Other Space
« Adr Conditioning
b : . -
Scheduled Modernization/Renovation
Year \\;_\\\/ : " Description ) Estimated Cost
. . " ) . /
. /
(]
- N
S )
‘Year Scheduled for Possible Closing Study : o o 4 {

Other Data:

14




. Facility Utilization

~

Prior Current Next ¢
- Year Year .Year
t
1. Number of standard classrooms used for:
. . . * English..:..........
) Social Studied..... S
Mathematicg8.eeveoss
Foreign Language... /
Specia} Education. .
» _ ‘ ' .
2. Number of Specialized Classrooms used for:
. ' SC1ence...........:\
i~ Business Education. ‘
X Industrial Arts.... N
Home Economigs..... ‘
Music..............
Art.......’........
3. Number of gymnasiumé...................;.........
4.: Number of auxiliaryvphysical education rooms..... . .
Total number of teather stations . _
(comb each gmasium as two T’S.)oooooo\ooooaooo 4

Capacity - Each T.S. tims 25 -l......"...........

Your estimate of CABPACIitY eerersnsones

In your opinion does the present rated capacity of your building
Ll ( ) adequately reflect your current-usage and pupil needs?’

L%

Yes Nb

If answer is no, please explain on dnother sheet of paper.

’

. ‘Teaching stazions accommodating a joint occupant and/or spetial or alternative

programs, p1 ase identify, e.g., adult education. i%pe use entified mudt
require that e teaching station not be available I8r regular sthool program

use during the school day.) .

. \ : .

.15



ADMINISTRATION AND ORCANIZATION

Cntoéory: Budget/Other Funds ,

.
' . .
:

Standardized data is not presently available for this category, therefore, you
have flexibillty in deciding upow what to include and how. You may wish to

make year-to-ycar comparisons between allocations, activity funds, and even PTA
income and sct corresponding objectives. '

AT
W

16



* . .. 'TOPIC III:* PERSONNEL

L4

. S - : - « . Category: Staffing

®« T 197778 197879
Instructional Staff - ; . - N .FTE - '+ N . FIE

~ GRANDSLOTAL. . vvoveseeeoccosssisscsssssscassscsanscnnas
' PROFESSIONAL STAFF TOTAL.. .. vecececcescassosccacasans
" Regular Classroom TeacherS..eeeeeeeeceeecncesesnccanes.
Special Education Classroom Teachers.................
Reading Teachers.. A
‘Resource Room Tea ers.............1................:
English for _peakers of Other Languages, N
Bipultural Teachers...............................
o Special Needs TeacherS.....eeeceeesssossssccccncacsns
K : 'QOther Professional/Administrative Staffe.eicececencas

v

» 1977-78_ .1978-79 o R .. 1977-78 1978-79 .. .

Sék C l'. ' N % N % . Race ) o N Z N _ b4

u".. "Male.......--.;... - ;_ : "W}Iit-e-.-_--..‘.....'-". ) . -"
kmﬂ&.“.u.".. R . - Minority..........

L .. .1977-78 . 1978-79

INSTRUCTIONAL AIDES TOTAL............................

‘Regular Instructional AldeS.....eeeesvecsonecesonnses =
" Speclal Educdtion Aides..........................J...':v: ;
'~¢Tnstructiona1 Matgrials Center Aides................;

- -, ' . Staff Utilizatiéaneport (Includes Aides)
. oo B . ;”.4P o ‘ | -
- . . : ‘
¢ r .
¥ 7 g
-,.’ : - ‘.
. o B . ,
‘ -. ‘ _ ' » P
A

[ ]
L 1

- >
Qo




‘ . ) | . .)' 3 :
. . % _PERSONNEL IR |
T . o o : , - Prior Current Next,
Ty - ' S + Year Year Year’
Secretarial Staff : ' -
Building Service Staff o ' SRR :
Staff Turnover Rate
Staff “Requests for Transfer T
' Number Staff Absence -(over 15 ‘days) ; , .
LJ ) ' - C : i v R
Other Data: ’ .
- Y
- ° ’ - [
2. r .
2. . T
, P L. .
o _ S , )
- ' v v * + .
. : iy , : -
¢ B . . ’i' o o ..v..' ‘-- Ui
- EAR . ! .
. ]
. 1
. . i e
e

AR R 3

PAruntext providea by enic [l



£54

.
PERSONNEL- -
‘ » ) i : 'Catego,ry: Staff Development/In-Serine .
- PROFESSIONAL STAFF DATA L
Highest Degree - 1977-78 1978-79 Years of = . 1977-78 . 1978-79
Status i - N . Z N Z - Experience N Z N %
ToTAL}.ooo‘oo-.ooon" ‘ L . .'»"TOTAL...‘.......... ¢ . .
i 'NonéDegree‘........ ' ‘ &or less. e..e.en.
Bachelor's:\}........ . ' . j"li'5-14.-......'.........
Master'sf.:.ooooun . . . . 15"24..{.......... ¢
Master'S'l+ 30..... o 25-34.............
: DOCtoral;_.......... ) R '_‘35 or mré......-.'
: ' . ] _
Brief Description of Current Emphasis f‘or In—_Service
X “
Planned. Emphasis r_lepéi: year - . 1 '
’ [y /"
—
. '4: . ,,".:,'-':f " ! )
®
) “ ,

19




"PROGRAM .

g

Category: Recerit Systemwide Approaches

-Instructlohal Systems

Pilot Year

Implemen;ation Year

Math

Reading/Linguage Arts.

L3

" Scilence

" Social Studies

Lue

.\.J%:‘

&7
,Interrélated Arts

‘Prototype Teacher

. Planning.
.y STEP
Other:
e . >
. , o
-~
b




e
i

@t

1
: o ¥ \ o
INSERT COURSE OFFERINGS BULLETIN ' ' _ o ! L

, - TOPIC IV: PROGRAM
SR " "Category: Instructiona’l.:‘?,;pproach' : -
y . . ' . . '
Describe the general instructional .approach for each.of the basic programs.
InQic:ge if different strategies are used at different grade levels or courses.
Business Education - , 3
" . . R .;. f' \
N\ y
Career Education - . . < : : .
T -
Cooperative Vocational .Education - ) : \ T : L
e ' .
English Language Arts -' S \
Foreign Language Arts - B ' o . ' N
‘Health Education? '
- - N . . ’k‘
B - z |
" Hom# Economics - e _~>§

i

23

f? *
.o s
. . /JA—/ 4
. ¢.‘l 4 . ’
e T2



.
v

Industrial E4ucat16n.

A3
- Mathematics -

\

»
Music - i o
) T \ . 3 .
‘ P : 7
be - s ) ' j?‘ _ ‘
Physical Education - ‘ s : . K
. ysres, . — 1
. . \ T. B - - . ‘ N - N -
- . g p) - '
.Reading Language Arts - .
\ Science -, /f T,
. "J v L - ol
Social Studies -~ B - ' ,
— =
e \ § .
. k) \
Haﬁdicabpéﬂaand Other Special Néeds - - ' ! '
B X 4 T Q. T . *
) - R .
) . J - . \ "“ . T %%
. \ .
/ﬁ i a
\ , o | L 792 - .

| ‘ Z ’
P . ) ’
. l‘:\' - .
R co o
T : '

o—



PROGRAM

.
FA s
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' courses,

f\\

. proceaM . |
: : Ca_tegoryz Ins;;u}:tional Equipnient ] ' " ’ ‘
List Numbers of Items in School Instructional Equipmenﬁg o -.: U
T Movie Projectors ' | —_— 'Recéyvalayers | o ‘,.-;
. Slide Projectors . P v rdnitors o - o
L . . . .
___;;_ Ovérhead Projectors L v Tape Recoréefs :
:_____”‘ :ﬁeel-to—Reel Tape’Recprders‘ ¥
'—— - Cassette Tape Récoiders - AL
: B - | R v

List textbooks for the basic prbgrams (where t@xtbooks are issued to every student).

"Indicate if different textbooks arg_usedggt different grade levels or for different

¥

1Ty

Reading/LQnguage,Arts -
Math - . ' .
‘Social Studies - . : .
L -
Sciende - . - \\, ! ,
) ’ ‘ ’ ’ Yo % ' ' . - .
‘ ' ‘ ) N - .
o
/9\
cher Dafa: w b ‘ .
“ ' : . s ° ¢ -
- X
\.
¢ - »7;\ .

Twa



. . '
- - S . PROGRAM
‘ . - Category: Extra—Cur'rgxlar p

Standardized da‘t;a is not presently availaijle for this catégory, th'erefqr'e,_you

havem?xibility in what data sources you use, You might consider extra-curricular . /
stipendy, number of students participating, €tc. :

v.




 SCHOOL INFORMATION SUMMARY o —

pSen%or High School

School Name... £ Principal.......~ C.
. ’ Telephdue.....z.

Location...... .
School Number..,.
AYea...eenentads

'I'his summary is provided for your use in the planning process." Wherever data o@
information for your s¢hool could be located centrally, it is contained in this -

reporta The format and- contents- are subject to modification and revision based

on staff reactions this year. ‘

1
The topics and categories 'listed below are intended to serye as a framework for
classifying ¢data and information in a standarized fashion. The categories
obviously aré€ not exhaustive and you may supplement it witthdditional informa-
tion (space is provided) - ' o

—_—

’

The attached report does not represent a set of indices ﬁ@om which all needs can

be extracted. ‘In fact, it shbuld not be considered a needs assessment, alkthough

some of the data may be helpful for that purpose. Likewise, the- completion of

this report should not be considered a complete evaluation scheme. - In some cases

a space has been provided to set goals for next year relative to 4ome. data element5a~

‘ TOPIC I: Student—Community TOPIC 1V: Program :
Characteristics . b
: Categoriess S Instructional Approach
Enrollment and Attendance - Art i
Test Data ° Business Education
[ 4 Handicapped and Other Special S Career Education
' " Needs o Cooperative Vocational
Student Behavior/School Climate ' Education
- School Community Relations . . *Driver Education
oo~ Community Demographics . ..o ] English Language Arts
! . o\ I Foreign Language ‘Arts °
~ TOPIC II:'Administratf%n and Organization Health Education
- o Home Economics
' CategorieS' ) Industrial Education
Administrative Organization . Matapmatics
Food Services , - ’ Mulgidisciplinary Programsv
Safety ' . Music.
Facilities - . Physical Education N
,'Budget/Other Funds ' - Science
: ’ . . ‘Social Studies
TOPIC III: Personnel ' ' _ Handicapped and Other
' ‘ ) Special Needs
- . Categories: - o Instructional‘Eduipment
. Staffing .o : ° Extra-Curricular
. ' Staff Dev&lopment/In-Service ;
\ - %qu“
.t;b’ao ~
- &7 ,




TOPIC I: STUDENT-COMMUNITY CHARACTERISTICS

Category: Enroil@ént,and Attendance - ]

. Item a ' " 1977-1978 - 1978-1979
' . N A N 4
Average Student Attendance.........
Students Transported.........eeo.. .
Student Mobility Rate.............. N : . N/A
Q' ' " 9/30/77 3/30/79 S . 9/30/77 3/30/79
- . 1977-78 1978-79 1977-78 1978-79
Grade : ' N % N % Race N - Z%Z N %
TOTAL. . e.vevesuans 100.0 10070 GRAND TOTAL....vo0veunn 100.0 100.0
Special Education/ ) White.; ................
(Self-Contained... ‘ ’
Head Start....... . : TOTAL MINORITY.........
Grade 9......00... : :
-Grade 10.......... . American Indian....... .
Grade 11.......... ' : Asian..... e e cesecccnns
Grade 12........... . C Black....iiiiiiiiincnas
Hispanic....cveuvuas ee e
~ : ' '
s N 9/30/77 3/30/79
' 1977-78 1978-79
Sex ] - N % N )4 ‘l'
Male. ..t eieeennnonanas '
« Female.....veeeueennnas '
Enrollment Trends
Recent History ‘ . C ’ . Projections
Grade 1972. | 11973 | 1974 1975 1976 1977 1978 -| 1979 1980 1981 1982
—_— : - . 1 _ .
n9. 5
10 - t.' - _ ) - N K ’ 4
11
12 ’
" Total . ‘ .
Other Data: S
78"
] C2, \
AR

L7




-

n

STUDENT-COMMUNITY CHARACTERISTICS

Category - Test Data -~

¢

Grade 9 - 1977-78 School Year}

Scholastic Aptitude

School Average
Standard Age

S.A.S. Expressed |

as Natiomnal

< —_ Score (S.A.S.) Percentile
Norm . 100 50
Gognitive Abilities Test (CAT)

Verbal )

Quantitative

Nonverbal
o ) School Average G.E. Expressed
Achievement Grade Equivalent as a National

Score (G.E.) Percentile

Norm 9.3 * 50 *

Iowa Tests of Basic Skills&(IIBS)
Vocabulary ' e
Reading Comprehension

Spelling : .
Capitalization '
Punctuation

Language Usage

Map Reading

Reading Graphs & Tables

Knowledge & Use of Reference
Materials

' Math!Conceﬁ:s
Math Problem Solving

Percentile Rank for'the Student Scoring

First Quartile (QI), Median, and Third Quartilé»(Q3)

Grade 9 CAT Verbal

" Grade 9 Composite

v

4

QL . M

Q3

QL™ S

Q3




STUDENT-COMMUNITY CHARACTERISTICS

. ,:"
( . Category - Teﬁp%bata

-

de . .

‘Grade 11 - 1977-78 School Yé{f/
\ r

-

Scholastic Aptitude

School Average
Standard Age
Score (S.A.S.)

S.A.S. Expreseéd
as National
)} Percentile

Norm

100

50

*

Cognitive Abilities Test . (CAT)(@'_'

Verbal
Quantitative
School Average S.S. Expressed
Achievement Standard Age as National
‘i i Score (S.S.) Percentile
Norm - e 50 50 4
Tests of Academic Progress (TAP)
‘Social Studies
Mechanicecs of English- A
Science g
Reading
Mathematics ’ .
Literature
<&
. Percentile Rank for the Student Scoring -
’ FArst Quartile (QI), Median, and Third Quartile (Q3)
] Grade 11 CAT Verbal
Ql- - - M Q3 -
Grade 11 Composite ~
Ql T M Q3
4}




STUDENT-COMMUNITY CHARACTERISTECS

Test Data

Category -
e _'Maryland Functional Reading Test Results for October 1978 Administration
Percent of Students Scoring at Leas% 88 Pércent
. Number of Locating Understanding Gaining Following Total
- Students References Forms Information Directions [‘Test
- *MCPS Functional Mathematics .Test Results-- November 1978 Adminigtration,
. : Grade 9 * . -
- ' & .
Number of Students PASSING ALL OBJECTIVES RN T
N@mber of Students Who Stili NEED REMEDIATION
- Mathematics Deficient Students from Grade 9 Tests
< Grade 10 - Grade 12

Grade 11

Y

Number.of
Students

*MCPS Basic Proficiency Test in Writing - Fall 1978 Administration

Recognizing and Writing .
Number, of Students Completing Writing Related Sentences ‘
Needing Remediation Forms Directions A B C
woope '
- ~ - - -
Writing Letter - .
@v& and Envelopes . Identifying Editing and *“
- B . C Spelling . Main Points Proofreading
N . )
| : - :
P IO I :

. M

> ,o.
I

& *Optionally filléﬂ,}n by échool aé no information available centrally

woe ’

\




STUDENT—COMMUNITY CHARACTERISTICS -
R '

e . o Category - Test Data _ -

:,___ School Results for_Lg_gitudinaL (L) and"NorL Lon gitudinal;LNL) Groupo g et
) Scorea reported. are the standard age group (SAS), grade equivalent (GE) and'
ro national percentile rank (PR), of ‘the student with mean score. . o

. L
A ’ .
v : A
. , .
-
M
" .
fy . B ¥
a
V. -
P - f
Y i ]
-
- } St
. .
w o
R - K
.. .. . \w'
. LA P )
° ' PR
. - .
R YT
4 “

. 1%
Ty ——— -

Number Taking

‘CAT VERBAL

" L

. NL

oglte

'\\ITBS.
A\

"Composite
“NL

.t
" ‘m
. )
‘e
w
’ A
.
‘
[
. .
‘ SN
a0 .
- ~
$
“ e
‘.
L .
. P
]
s

SAS | PR {Sas | PR
‘ ;‘.\f‘""v
.
Ve
| [
A . Lo
o I ‘
Y

- GE |PR
i
e
Ad
"
.
-

GE | PR-
-
——_
1
)
a
- Fl
o
&
b

¢
‘
L .
i -
]
e
. -
T
A
I
T
.o~ 'L
- .
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Cateéory:

o 7

.1, .—*

Handicbpped and Othan.Special Needs

v “ ‘.

[ ‘

I PO

March 1979

Unduplicated Level Totals By Groupj-

4

Men%allzﬁRetatdquA

S

o N ., D -
. - 'Number of ffﬁ,u g Number of
Group ‘ ‘|Students - Gr%ﬁ? Students

. Q;fted and Talented

. N é’“ ) ':‘W +
A _Speeeh Impaired o -
-ji‘*- Auditory Impaired ) L
L Visually Handicapped vl “ J
o ’ . e PRSI ;0 :
: Specific Learning Disability | % . % :
o+ 6 L — Pl
Ve . Ly . @? U .
. . . - T I R KOG
g ‘ '_T“", N licated¥Leve1 TOtal& B
- [ . PR . ‘n . ,!0 ‘X
v & _4'4\_‘ 4 - i ! \ AA hd
vl bragram o Level 10 {Level 50 [Total -
N b :
S -Special Education :
? ‘ B \ﬁddle»lSecondary .
- Alternatlve
R Ti tle L . _* K
c 'g,' T AN
;_:LBead -Srtart: J «
N v .‘ /
Esof:‘ ] . : |~

' Auﬂi tory N 4 "ﬂ, N - ‘
; T p - M
) AT SN N SN BT SN P LY
Sggech.and,Laqggage A ' .
T e " VLion -“. ‘ " - . \ : - . . , ]
- :‘Other (Specify) - - v .
. o . : s
: " A L e [, " e t . °. A%
a RO . ';..‘. : » 'y . ’ -
) ‘ .y _,-\.7 “j'v. . 4 o , a ‘
T - &% D - - o - - \.' = ,
IR ‘éommended Service Not.Being Provided - March 1979 & \LU' .
. ! - - . ' : v
: ; P — ~ ; . — 1 —
N Rrogram 355? Level 10 | Level 20 [ Level 30 |Level 40 |Level 50 |Total
{ a ‘ — T R _'
(Specify) . t : : '
'GJ‘Q‘% -.' » . ‘ o N
) o L _ + " ' . LB
v S T i > .

Aruitoxt provided by Eic:




Y . Lo L. fa o ﬁ .
' . - C e . . . .
fo . ’ J - h ' & 4
AT .

AV cn i .
B 'Q’DENT-COMMMTY CHARACTERISTICS

4

. ‘ ' o Cate.gory:' Suspensi‘onﬁand School Damag'e. i .

; Student Suspensions | -

3 J.

Year T Total Number [ % of Minorities Average Length Total | Average Lerijih;M_'inor
' : o 1 v

. . 5 ) . L "/':.
Past : ' Cor

Current : e e - ' e

Jh . - o

Next \’ i ! ) ‘ . L8 : : R . . . ~h'.:? . .
| R | P

-Property loss -« ' L sz

, . ST . 9717776730778 7/1/78-12/%1/79-

) . . - A
WS

h

s . L4 N S . . ~ . . .,9
Property Destructionk . SR | S _ : .Lr*v Pl

Restdration of Glass Windows . , ' p . i : e . ) l‘~
Theft . . s ‘ G
Total . . J @

‘Minus “Restitution : o : . N [+
- _INet Cost ' R ) — L

[Firk Loss STl . L : o -t
“ v _[pNumber of UnlaWful Entries . ~ ° S D

A L |
.. Other Data: . . ., - . T 0o :

v ~— "vl a
c- 3 v Ve
r L
. o
- ’ 5 S
¥
. v
. -~ . . )
L ) < .
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st




&

v STUDENT-COMMUNITY CHARACTERISEICS

* ' Category: School=-Community Relations _ ‘ ~
- L . \ | ) . | o >

"

Excepc for the communicy survey, sﬁﬁndardized data is not generally availabﬁe for

O

v

ERIC

JAruitoxt providea by enic il

this—-category.— The community_survey‘results can be utilized for this purpose,
although you will need to select appropriate information to consider. You may
have some other data sources wirch can be examined. Either attaolf relevant
information of summarize below:

- ~——
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M 'y - N ¢
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' v
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: ¥
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e
f“ d':
.
v o,
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R STUDENT-COMMUNTTY CHARAG'I'ERISTICS N ‘
f ] Rriks .'!:1‘;?\"“"\0‘ . [N ) N . .
% Category: Community Demﬁraphiﬁ o )
, Significant Changes in Housing Patterns ‘ - ’ |
v W 4 oy
v . - ‘ » L e

4 AF . s )
(“Wichin the/ last _year, i e. » new apartmentsﬁplanned élémina_tion of low cost e,

housing, etc.,) d T ‘ . .
4 1: : M '
: 8
. \
v
’ / .
. &
. -
L]
-l}‘\‘
' "
. 23
. e ®
N 4 '

‘ .
4
.
SoLw
~
-
N )
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o \
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: L)
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E

Aruitoxt provided by Eic:

o

include:

» . -~ does,,t t
. ingglude :

Q\

B (denominator)

Special education st;udents sin se&jgn

Sum of Full-Time Equivalent of - ’-
4 regular CIass'wom teachers
. reading teachers’  _ ~

ESOL, bicultural teachers

6ther. professional and administrative

bl @ . 4
" Special education claSS'coom t:eachérs
' resource room teachers‘ :
- special ‘needs teachers P
s N .

wf’v

b
L]

v .r' ,‘l‘ ’ ¢
et A .
1 ,"; lll" Ce ' '
T S et S 5
ok e TOPIC :
S " 3‘ ::_'-';\- ) \_\L#"' ‘ _ R .
- ! ég .
G " RS , ‘ . O
. . B . “4 ) ¢ . . .
o tem R R S 1977-78 - 1978-79 .
- < Honrs: OfES hoo kDAY .6 geraiocc ol . ' ' ,
2 Marking Period..............-...o:..... e ' weeks ’ "~ , weeks
' ) - .& . .
S *S tudent/P»rofeSSional Staff Ratio.. o
L Y - ] -
A ool 5 ‘ .
>, . Q - ,
¥ Feeder Schoolse......ofeeeurnnsnun... :
. . - .
: , . . .
‘ k) : j .
s L3 ' Iy -
‘ . ' ’ .
) I3 . ) » 2 .
i s K * », .
Otlier Data: - - »
“+ ' : .W ' ¥
v .\‘ ,'. i
' ¢
. - v 2
,’ ) - Qf
s *de , .
< T, e s iy
A D . I B
NS 3 2"? B ’ . woy AT i
e &"“ ' o il & . .
A " > - .
- ‘ '
bi'? - p “ # ' caty
. *Fo,rg‘Secondary Schao%s : A/B P . ¥,
+ * v § . . " '
. A (numerator): Regular.;'Studen; ;:ollment »
e includesn* all regular students P . ,
o .does not. ¥, ’ i1 . .
tained classes

-



I . . : .‘ ‘ - . . ' o )
. 4 4 ADMINISTRATION AND ORG&]EE TION
v * . ] [] oY ")., . .
. -, Category: E;o'od Services
- . [P -~
. Prior Year L Current Year
_ VAR N . .z - N L2 .
_ E 3 © . f.
, ~ : “%. .
Total o ’ : : + 100 . ‘ - 100
Purchasing Lunch U ) : ' (
Free Lunch n é L .. . . ’
- Reduced Lunch . oo : » \
v Bfeakfast Program\ . : g
o : , _ : e » : a '

. the




-

AaEN . . -

o . .

ADMINTSTRATION AND ORGANIZATION Lo

, . N ‘V“ . ‘*. . . " } "'
‘ . Category: Safety . :

@ | \ |

Year 4l Student Accidents Reporte& Staff Accidents Reported

- —_—
Doy S B ] .
Prior o T ‘ N ‘
: ; g i
Current KN o
® 3“‘.:‘ . . o
k3 S
w o
o A . ¥ - - P

Other Data: ' $ . * ‘ . . ¥

& " .
. . | 5;‘* A . B . . 2

.
s oAl
>
W
. '.:
e S
Xy
B

ERIC,

Aruitoxt provided by Eic:



) L4 N '
_l‘
ADMINISTRATION AND ORGANIZATION . '
N Category: Facilities )
. . . . ‘ . ! i , ‘ ~' R
' Site, Capacity, Roam Use - This and Adjacent Schools
relil Y — Current Use of Rooms
T . 1 - Actual L) Spec. .
Site Capaclty.| ' ..x|Current ,segular | Spec. | or Alt, |Joint|Other
School Acres | Range Rooms .|Enrollment.|Classes | Ed 'JFProg. Occ. |Use
" r " . \ ~ W“ N (\
R i - AR ‘
' . . }Ihgfu \
. - \k\jv‘l‘k ‘;'j" ’ “
/ ‘ . ‘
’ .‘.’—a m ” Ll
’, | #
. € .M ‘ \ ‘ .
— ' . : )
. ~ . :
4 , . PSRRI |
L, Entire Building | Number of Rooms Othef ‘Space
, e e g
' Alr Con&iCioning ] ' Lo \ .
: o v 40 < s
'4@# -y Scheduled Moderni;ation/Renovacion‘ o

’ . Description ”

. . ki
-
- . . o

&

s 3 _;i'\. / * b ’ )
' A *
12
‘ 8 e _ ___"j .
? S % ' 3
L ‘ . .. b - , . v \‘ i '
" Year Scheduled #6t JPossible Closing Study o\ ¢
s - . f . ' y j L I
N . N . . a . .
) +Other Data: o . . ~ . \
’ : < ‘.. - - L
. P i 1?: N .
"~ . ) Vi .
. .
- . ) N
«” A Y ’ y
“ B X © .
N , ' ‘ % '
2 v {5 ;
Rl . c - p
R # ) .9 0 v ) ‘




'y : '
5" . ) " . ‘ ’ ‘ .
R . : . #
| i o Facility Utilizatiom . | ‘ ,
s h‘;.‘;.', , ; — . v .
, Prier Current  Next
. ' ‘ g \ Year ‘Ygar  Year
. ) L ) | e, “ﬁ' ———
1.  Number of standard classrooms used for: ' _
’ . English............ > ~ ~
Socidl Studies..... NS .
: x4 . Mathematics........ . M Y
U . : Foreign Language... ’
ot \ : Special Education..
2.  Number of specialized Classrooms used for:
) “y-Sclence..iiiieaa.n,
» N ' Business Education.
Industrial Arts....
\ . Home Economics.....
.ii\‘ - . MUSiC......I....o...‘ e
“‘ a Art................ -
r , 3. - Number of BYTINASLUMS . vvveuvneensennneeenneennnss o : C
k. . ' - * v . . EE N . Loy '
Y e wﬁ *Nm?ber of auxiliary physical education roomgli'.... N ;VE« "
" %4 .uTotal number of teacher stations - .
' (count each gymnasium as &wo TeSedinvnrnennoeanan o g - .
) v . . . . .
}v . Capacity - Each T.S. times 25 .. )
Your estimate of capacity.. ,‘ ceeeses o ‘%’ o
. . . ! . S i ,_._1;.“ . ’ . ‘ : c 4 |.-"
.Y ' Iniyoug opinion does the present ratéd capacity of your building
o o - - ) adequately reflect your current usage and pupil needs?
"’*.. ‘," Q - o § . : A ' . : -
If-answer is no, please gxplain on another sheet of paper. .
| = | “ . ) S | | '
: 5. Teaching stations accommodating a joint occupant -and/of special or alternative
o ' programs, plase identify, e.g., adult education. "(The use ,identified must .
’ require that the teaching station not be available for regular schoal program
use during:the school day.) - .o B S N
% - *
) - . .
. /. ~ ‘”“ o ( a4
. R : « R RX '
. 1 ’-\ P \ ) ° 1:% )




ERIC

R ¢ ¢

* “ o ADMINISTRATION AND ORGANIZATION

Category: Budget/OEher Funds
. o / /

Standardized data is not presently available for this category, therefore, }ou
have—flexjbility—Lndectiding upon-whattoinclude and how. —You may wish to ‘
make year-to-year comparisons between allocations, activity funds, and even PTA

income: and set corresponding objéct;’!s.‘ '
&
K
N ¢l
3 :
. - b 2
. <, )
vy " '
- v y >
‘ B ‘
. Al
¥ -
& o L .
. Lo . S N
- ﬂ\f " Coat S A
' &Q"“ﬁ;ﬂ N "
" v ‘
L4 ) ) .
. il
& Qi
3 A ) . e
- SR * v —.
. .
157
. i
. “ {
v
\ .- . . f
g iy
[ . gt e - R
. . 233, ,%\ 4 :v-f‘:?a,.. ‘.ﬁ":‘r Bl
. LR L e
.
ao
' . 4
a
, - . -«
) $-
2 -
‘ .) ,
. ;' - R
. s
y v
a- . .
] .a"- < ‘
s @




- ] '
TOPIC III: PERSONNEL Ed i
. ' . N
: Category: Staffing

) l‘.
1977-78 i

Instructional Staff - - R R — N FTE Lo
GRAND TOTAL‘4,,, v “‘»LM- AT
PROFESSIONAL STAFF TOTAL........c.vloc..jggogsigooss:s- Ry "
Regular Classroom fbachers...............ﬂwcw#....... i~ ;“= N
Special Education Classroom Teachers.......W&il.%.... :
Reading Teachers..........¢..........................

Re'source Room Teachers...............................
English, for Speakers of Other Languages, % . #

Bicultural . Tﬁachers.....................t,........ . '

. Special Needs Teadhers.....ve.vvevenuecnsapocosvens, .
s Other Professional/Administrative Staff......oei0nen. * . :

* 1977-78  1978-79 1977-78  1978-79 e

Sex® , N Z-. N % Race N &% N' %
Male......... ™ ... . - ¢ White......eeneeen
.Female.....cee00 e : Minority....,.f... . v

) L o 1977* 1978-79

._ INSTRUCTIONK AIDES TOTAL....yeenv e funenennsannnns |
Regular Instructional Aides..................k.......

Special Education Aides..............................'*
“Instructional Matetials Center Aides................. |
* & \ Y ' ! ,
_ © 'Staff Uti ization Report (Includes Aides)
. . , k . ! '
e
o ! % 4 \ . ("
o ~ : G et o
. - N § -
) & - (i?* .
‘ - 3 :‘O N 1
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Highest Degree 1977-78 197879  Years of 1 1977-78 1978-79
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Master's + 30..... E N 25-34.. ... ... A '
Doctoral.......... e 35 or more....
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INSERT COURSE OFFERINGS BULLETIN

TOPIC IV: PROGRAM

-
Cétegory4—~Instructional—Approacﬁ .

» Describe where programs differ from regular senior high school practices. . ,

Art - . A :

) ' .
Business Education -
‘ K
Career Educatién -
N .Cooperative Vocational Education - . '
- Driver Education = . o , . ' ‘ .
) @ * ' K “ _l ) . ) . ,‘
" English LaquégeVArts - o~ . ) , . _ ' :
R R o . 3  ' o - . .
— o " "’: . . ‘ '
:L;iforeign-Laﬁguage A - 3 : - ‘ : AJ*:)
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‘Heai£h Educétion - * ' _ | . . -
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‘Home Economics - : : \ :
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' PROGRAM

Category. Instructional ﬁquiﬁment

’

__w__.;‘Li.g_t;,_Numbg:s_:,.,o_fA_A{kcem_suin;.s_chogl.m,_];na:ni.cltional._Equipmerr;A: > 'm/, '
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|- , " ’ : /7
' . Movie Projectors Record Players
'l;" /‘N' .v . '
' © Slide Projectors TV Monitors
. N ' T ) C
' ﬁOverﬂead Projectors : . TV Tape Recorders
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PROGRAM

Category: Extra-~Curricular

‘

s
¢

Standardized da is not presently available for this category, therefore, you

Iy
]

’
XU

~ v ' . . o e U;.
© Ige,; 2
. L1 ' ,

have-flexibility in what-data-sources-you-use.—You-might- consider extra~curricular
stipends, number of students participating, etc.
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SUPPLEMENT TO SCHOOL INFORMATION SUMMARY

” This supplement to the School Information Summary provides some additional data ~

sources or data elements which a planner might wish to-use to add to the school
Erofile. These few pages are not meant as an exhaustive list, but rather as a
eans of sparking one's thinking for some categories, if mpre information than

the profile is considered desirable. -

s |

" Dr. I. L. Roy Stern, Associate

-

Yo T " Dr. Art Steller, Coordinator of
Systemwide Planning .

.
N : 1
® | . \ .
. » . 2
. t : ’

e s ' h 10% -

Superintendent for Program Development .



ther s of Possible Data Sources for . o
School Information Summary (Optional)*

\ 4

“

Administrative Regulations ' ' MCPS Goals of Edycation

"I'V " o . |
- Affirmative Action'Repoft “ o Nattonal Cud¥iculum Trends
Agendas of Meetings i . s : 'Othe; Needs Assessments
Attitudinal Inventories : o Poll of Recent Graduates ..
Board of Education.eelicies Prier Budget'Reqaeats' |
Cemmunity Surveys . N { _ Priorities.pf the Superintendent’
“ Court Deeisions: | l ‘ ' - .Pro§ésaional Literature - -’
Criterion Referenced Teste«Scores . ' ' :irogpam Evaluation Data bf'Varipus Kinds
Established Standards l | N Program oé Studies f
Evaluation’Data .- f ‘ , | Recommendations of Coﬁsultaats
Faeulty Diséussidhs_ : ' Research Reports ' o )
Gallup Polls - : : Standardized Test res
, Leélslatlon 4,Tederal' State,aLocal ) Student Filea’ -
‘ ‘ Local Industry Employment Opportunities . Taak Force ts » .
= ' Maryland State Department of Education University Entrance Requirementavﬁ"A

Regulations , .
S o **Various Lists of Objectives

Middle States Evaluation .
) ' " Various Memoranda

MCPS Digest of Educatipnal Statistice - .

) ' | S T . '\>

-

*These data sources may be used to verify needs when conducting a needs assessment.

¢

**Unmet goals or objectives by definition are needs and’ represént an excellent

needs. - .
‘source for detetgining v . | .t_

. : o “ -
2

. ) » . ’ »
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Lo | TOPIC I: 'GTUDENT-COMMUNITY CHARACTERISTICS ' .

‘ ‘ . Category: Enrollment and Attendance ’ ‘ .

-

1., Dropbut statistics ° . . -

Lad '

2. Number (or percent) of kindergarten pupils who attended preschool classes

3. Number of stsdents completing specific advanced courses or enrolled in
remedial courses

4. Number and percent of senior ‘class students exceeding State graduation require—

*.» . ments by more than one course in secience, mathematics, English, social studies,

*

J etc.;
* .5, Course enrollment/grade distribution by race and sex -
- E ! -' . * ‘
Category: Test Data ’ .
f. NumBer of étudents above grade level in math and reading\(standardized tests) ‘

2. Scores on MCPS developed tests, such as the instructional system for math or
the instrpctional system for reading/language arts , . -

//; enior High ' '_ . ' - .‘ ' , h

3. $cores on college admission tests

« - ’of years

4, Comparisons of the number of National Merit Scholarship winners over a period . .

. ' . Category: Student: Behavior/School Climate

-

1. Number of youths ¢€14-21) who are employed
- '2,. Number of youths (14-21) who have been arrested:

3. Comparisons of the number and/or dollar valie of college scholarships earned
by students (counselor data) over a period of years ‘.

4, Number (or percent) of honor roll students or National Honor Society members\\\
l

5. Planned careers of students (counselor data)

v

! 6. - Number and percent of graduating class going to college, post high school
' training, Jobs, etc, -

7. Percentage of student grades in various'subjects (report cards) - ) r

- ‘ r
8. Number of studemts failing two or more subjects (report cards)

-
L
‘

- 10




5,'.'

1.

A
-

Category: , Coununi;y Domographic--

[ ] . v

Occupations of parents (permanent records) )
2. Educnzional levnl of parents (permanent records)
3. Family size and composition (permanent records)
4. Languages spoken in home ‘ » '
5. Countries of origin of students (permanent records)
6. Facilities or resources which supplement school program, recreational,
libraries, etc. .
7. Average: family income
T 8. Property vaiues. average market price of family dwellings \ }\:
1 , ) * .. ) »
¢ Category: School Community Relationsg
1. Number of parental or other valunteers —- comparisons over.g,pEriod of years
2, Percentage of parents Hoining PTA -- combarisons over a period of years
3.  .Percentage of parents attending PTA meetings - comparisons over a period of
years -
I ¢ ’ 2\ .
. 4, Percentage of parents participating in parent-teacher con}erences —-= comparisons
over a perlod of years :
5.° Number of parental complaints (telephone or correspondence log)
6. List of civic and community group memberships held by_sta £
7. Rercéntage of staff belonging to the local PTA
) o ) ‘ -
TOPIG III: ,PERSONNEL '
Category: Staff Development/In-Service
1, Number of staff attending MCPS sponsored in-service Programs
‘ (In—service Training Record)
\‘//{ 2, List of professional organizational memberships held by staff
. E 3. List of profassional conferences or workshops attended by staff
‘ 4. List of professional journal subscriptions held by s}aff _ S -
. . I .
‘5., List of:collegq courses in which staff have enrolled

& . .
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"JUST WHAT IS A NEED, ANYWAY?"

i

" This paper defincs what will be considered a need~so that planners can communicate
‘more effectively with oche anether and proceed through the MCPS Comprehensive
Planning Process and the Needs Assessment Process Other planning papers describe
these processes in detail.

Dr. I. L. Roy Stern, Associate . ) f
Superintendent for Program Development
. o -, .
) Dr. Art Steller, Coordinator of .-
Systemwide Planning
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N




%

’ 4

related to the MCP
. K 4
4 common Het ob terms and a condintont approach for planntng within MCI'S,

’

A

All organizations (regardlesn of the dogree of sophistication ol thelr management .
systems) must plan on thy banis’of meeting thelr needs. It In generally acegpted
that unmet needs orode the effectivenens of an organization,

v Comprehonntve Planniog Procesn attempt to dencribe and entablinh
Shucee’

Thia paper and othegn

the concept of need tn fundamental to the MCPS planning procean, 1t in Tmpervgytfve
that {t be understood and troated in a lke fashion throughout the nyutem.

— Definition of a Newed

A need {8 defined as the discrepancy betwoen "what 18" and "what should be." 1t
{9 {mportant to realize that in practice "what should he'

'

conditlon, not necessartly an 1dedl state,

Goals (or objectives), programs, or resources are often confusoed with neceds, A

goal (or objective) ts an example of "what should be."

repreastnts an acceptable

While both goals and objec-

tives refer to "what should be," a goal represents an {deal state with an objectlve

describing the acceptable state.
Is not belng met.

A program is -the prescribed treatment to mect a need.

e . \3
I'herefore, "a nced exists when a' goal or objective
Resources

(time, money, books, people, etc.) are what a program requires to function and do

not constitute a need.

For example, the MCPS approved fopmulas for respurce

allocations (such as the one for textbooks), even Lf unfulfilled, do not ldentify,

"needs."

expressed as gaps between the expectations of results '‘and the present realfty.

Planning is the operation which draws a relationship between the current status,

need, goal, objective, program, and resources. The reIntionship between thesc,

terms can be {llustrated by the following:

v

PLANNING
‘ /

. Even though resources are necessary gnd unmet allocation formulas may he
used as part of a rationale for the resources, they are not "needs.'" Necds are

N

GCURRENT
STATUS
("what ts'")

T

NEED . COAL
(Gap between "what ig" (Ideal state of "what
and "what should be") should be'")
4

" OBJECTIVE
(Acceptable state of
"what should be')

PROGRAM
« \ - '

. goal) ~

Lo 7 ’
(Treatment to move from
current status towards

‘y
.

RESOURCES

* (What a program requires

to functfion)

Aruitoxt provided by Eic:

tmc’.“ |
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Previoun Schematle with an Example *
. . / T
PLANNING
e s . e 3 i . % s o o < margthn — e e i

CURRENT NEED . COAL .

STATUS , The number of third 100 percent of the third
Flitteen percent of the gradera reading below  graders shopld he read=-—1
third graders are read- v grade level should be fug at or above grade
ing below grade level, (nevdu to be) reduced, levee l, -

. OBJECTIVE
! PROGRAM 90 percent of the third

::’ graders showld be -read-

] ‘ fnp at or above grade

The MCPS .Ingtructional level on next yeax's

System for Reading/ testing results,

. Language Arts (ISRLA) '

9 : ‘ \ could be {mplemented. )
(This is one alterna- ‘ :

tive.) i .

. RESOURCES -
: ' v - List of Performance
o~ Objectives (ISR/LA) ;
S . Instrpctional Guides )
(v ) (ISR/LA); Annotatéd:
: v . ‘ Bibliography (ISR/LA); \\)
- . . ' Instructional Materials ’
Sixty Minutes Per Day, . : -

Etc.
Examples of Statcments of Needs a . .
In the followf:g examples, the improved version 18 more apecich:m"
Need: To impfove the school appearance and maintenance .
. ~ . : ‘
Improved - ) ‘ .
. . ~ Statement: - Student*observance of the rules relating to the treatment of
) o . school property, both inside and outside the building, should
'not be evidenced by littering, writing graffit}; de damaging
shrubbery. ~ : : .
, \
Need: . To improve communication within Office X
L] - 1 . Q »
Improved .

Statement: Important 1nform3 on relating to new job assignments should
be spcedily commupicated to all involved within the office, and

’ there should be increased opportunity for comment and recon-
. sideration before the job is begun.
.. . . . R -
{
2- )
Y‘\" “. _’ "7




v - o .- . . " .
* . - . ) . . * . Y

:Other;Samples‘ 4"‘_"', A ) o - P s T

. For each of the samples below,;the first. statement deacribes the current status* , ..
o "ﬂ;while the second is reworded-as a need. The farmer might be the. initial thought ° A
‘ ¢’ Wwhich triggers its identification as a need -‘;’v B “‘&,‘,; :

.o P o v t N . « e

» AJ

,Current"Status;l' Our junior high students are illiterate in their knowledge of
; o . . computers, as compared with students in othér MCPSaschools.

:SEafement. ” Our junior high GtudentS‘are presently illiterate with respect

,f. _ “tNeed'.
- ‘%ﬁ" S to computers compared with- their counterparts in other MCPS
;%;@flgbf T schools, while they should be at ‘ledst as knowledgeable.
RN e o
of : ,
.. k@rrent - Status°; Social studies. textbooks and other instructional materials -,
s ‘gﬁ“ on hand do not ‘match the MCPS curriculum. - N -
Need-Statement: : Social studies textbooks* and other instructionaIlmaterials N
A o > . should correlate to the MGPS curriculum, since they do not
presently..
: Currenn.Status: The directions for the Comprehensive Planning'Process materials
: are perceived as being ambiguous by some program managers.
“Need tatementi $s  The directions for thé Comprehensive Planning Process are
' ¢ perceived as being ambigudus by some program managers who
. S : \should find the directtlons easy to comprehend and follow.
Current Status: Primary, children have insufficient physical education instruc¥
. o . s tion (in terms of time) from the specialists and are, doing
. B _ L poorly in basic activities. - o .
Need. Statement: Most primary children are not able to achieve the obJectives
v - in the physical edugcation curriculum, while 80 percent of them
. should be able to do so. : . iy
. [ - T q -
Current Status: The math subtest upon which the intermediate children score
- : - the lowest is measurement using standard units.
Need-Statement: " “The intermediate children should score approximately as well
on the subtest dealing with measurement using standard units
. as on the pther subtests, although they are currently doing
b very poorly on this subtest.
’Considerations When IdentifyingFNeeds T
The identification7of needsiis a value-laden. process, as differences may become
-apparent concerning what is labeled as. a discrepancy. Opinions may differ as to
"what 18" or "what should be'" or both. The identification of a need may be done
by MCPS staff, people associated with MCPS, or persons unaffiliated with the
organization. 1In eiéher case, each statement of need must be assessed to confirm
.1ts validity.* Without this. assessment,_needs are merely unsubstantiated lesires
or wants. Subsequent to ‘an .assessment, a verified need .carries with it no arantee
that it will be resolved. Priorities must.be set and approvals secured.. , - :
. - *See MCPS Needs Assessment P_rocesa.l. ’ .
’ . . . \, . . -
\ 4




- s L . : ‘ . . ) .:‘
yz . - o ; . . .

- Jkeds to be .assessed shou1d beé selected on the basis of a balanced look atbva Y | .

N schooi or department. In- general, some needs will be .related to . student perform-' R
‘ance or instruction. Most, needs wigl probably be described in terms of established, - ¢
measures of productivity,\suchras est scores, costs for bus transportation, incident
“of vandalism, etc. Some ne€ds on process-oriented topics Jlike morale, decision. makinx
attitude, cooperation, etc., should be included.- A need could indicate a new or

" revised policy, regulation, or p*ocedure wOuld be required

: One should .be Cautious that the ease of compiling information to support state-
ments of needs,ﬂoes not inadvertently become the reason for choosing the needs. -
Where possible or’ practical comparative data should .be examined to assertain if |
anoghet unit would also consider a particular item a need It is- the responsibility
'of-supervisors to make these comparisons. , .

P

» o' ~

Some needs may bg identified by someone® other than the person (s) responsible for
' 'resolving the need.  For example, school-based étaff could identify a need to
. develop an instructional guide which would be the responsibility of the - _
- Department of Instructional,Planning and Development. Such needs should be L
communicated to the appropriate party or -to -associate superintendent -1f one is
not certain as to where thg responsibility lies.

o

If possible, needs should be worded to indicate the fiumber of individuals affected
by the need. Is "X" .a need throughout the entire school or for certain courses '

or grade levels? . . C . . L ’ B
. S e c £
. B L. ) . : e, L . .,.""_ T’ ’ . : ’ R |
Responsés»to'the following‘questions can also assist in ideﬁ%ifying needs: -
- What are we doing, now that we really do well - and that we. ought to continﬁe’
- - (This question 1s important for getting positive strokes; most of us work
more effectively when ‘we know we do some things pretty well.) - - pvﬁg
B " A ‘,
—_What are we doing now that we do pretty well even though certain further
refinements are: necessary to assure desired results? d
|} o -
. = What ,are we d61ng now that ought to be terminated? That is, what are we:

doing ‘now, that doesn't make any difference anyway? o P ;fﬁ

’

- What are we, not doing that needs our immediate atten'tion"1
. - o g ‘ _ - I
Final Note ~ .. .. a , -

Try tonord "needs" in terms deScribing gaps. If this seems inappropriate or not -
possible, the wording ‘should communicate the intent of the need Needs should not
be worded as "a need for. textbooks, more art specialist time, materials," etc. -
It is more important that the most. critical needs be identifie d_resolved than

that their expression be perfectly phrased : - . ] L

B

1
L

1Jam_cs L. Olivero, '"Helping Teachers Grow Profedsionally.," EducationaliLeadership '
’ . (Washington, D.- C.: ASCD, December, 1976), pp. 195-197. : v N
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LYy < MCPS NEEDS ASSESSMENT PROCESS /
P 4 y o *(‘" e ..-\- : / |
- - ] N ,f . ¢
- 7} | f!‘ - S
' /( Prioritize \\ .
Conduct . Needsand [——>
the Needs £ Select Needs ’ .
Assesment : /'( “to Pursue , =
S .,.’/ v I .
S
Al e [ Al [ T8l c D
Determine ilect Combins List Neods Select mplete
Documonu Porcopﬂom and Analyze| |in Priority | |Target ndication
| [zAandB ‘ Needs f Noeds»
: ‘
. N -.\
. ‘ R v
2 ° .
N e
. 9 N 3 1129
Establish "+ .1 NextStepsof %, -
Objectives & Comprehensive
Y With — 7. Planning !
. Stardards . I Process :
. ) . i
: . . R | . ] .Jb'l,‘;
2
ey #
. . —3Y
Negotiate Report |’
. "Approval Priorities P
. . . . /
. . .
.,:izr A . Dr. I. L. Roy,Stern, Associate Superintendent
for Program Development

©

Dr. Art Steller, Coordinator of Systemwide

K : »_ . . Plar’ﬂng S
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" Foreword.

MCPS Needs Assessment Process .”. . . . e e e e e e e e
"Planning Outline for Conducting a Needs Assessnent’. e ele e ;;Sl

- ' MCPS NEEDS ASSES:3MPNT PROCESS S o
) | I [
. & o ' Ut
Taole of ‘Contents oL '

\o_oooo.o.'oo’..o»o.ooooo_'

Needs to Assess: (form)Lm L
) PR e e e e e e e

.Indication of Need (fo

- Particulars of the Needs Assessment Process . R i e e e ,4; o .

. Introduction . . . . . s et e e ee s aTe

Step

‘Step
_Step

5 - Identify Initial Sef’of Needs to Assess c e eie e e ae

Step 5 A. List Needs to Assess . . . . . . .% .. ... },ﬂ
Step 5 B. Prepare Needs for Assessment ... . . . . . or o el
6 - Confirm Needs to Assess With Supervisor I

7 - Conduct the Neéds Assessment :. . . . e . o e e it
Step 7 A. Determine What Documentation Exists for Each

Need e e e o e e e e i e e et e s e e e

- Step 7.B. Collect the Perceived Needs of Clients and

Step

.Steb

Step

Staff, As Appropriate . . . . .. Vw4 e . .

Sample Worksheet,. B

8 - Prioritize Needs:
Step 8 C. Select Somn

e of The Highest Priority Needs as

Targets to Resolve C e e e s e e e eset e e e e

Step 8 D.. Complete I dication of Need for Each Targeted -
Need . . . .

. * e ooto,o'o..-o . o« s e

-9 - Establish Tentative- Objectives With Standards . . .. . .
Step 9 A, List Constraints and Determine Ways to Modify. .-
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Néeds assessment involvgéfﬁhe“gathqring, organizing, and interpreting of informa-
Eioqvto sgibstantiate a neéd. This.substantiatipn of a need determines its future
throughout. the process of planning; whether, in relation to. all other examined
needs, ‘the 'need gets *a high priority and emerges as a need 'to receive an allocation
of resources.- -, . y - S -
But a needs assépsmént can also be undertaken in its own right, distigbt from the
rest of a-formal planning process.-—As-such, it represents simply a rational approach
“in which substantiating evidence is gathered and assessed_pfior_to action,- Needs
agssessment can thus be practiced as a skill to be later, gegether with other skills,:

incorporated into a full planning Process.

The fillowchart on the cover page fepfesents an overview of the MCPS Needs Assessuent’
Process. The planning outline, sample forms, and their directions constitute the

' " -main- tools for condicting a needs assessment. The section entitled "Particulars

of the Needs Assessment Process" amplifies the process with further explanation. .
- It is suggested that a planner study the entire document and thereafter employ
the planning outline and forms for guidance. _ L “ . '

major stages and steps of the precess are referenced according to a consistent

numbering system. Consequently, the MCPS Needs Assessmept Process begins with

. Step . Substeps are, however, referenced differently in this paper from other
paperg on the MCPS Comprehensive Planning Process. ) )

Throughout' this and the other papers on the Comprehénsive Pianning Process, the

»
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Needs asgessments are conducted to identify thebgaps.betéeen’Awhat,is" and. 'what

should be." This gap or discrepanéy is defined as a need.. "What should be" is VO
. not to be considered a utopian state, but-rather what cénditions*are'éCCeptable. -

Priorities are set, objectives withvstfhdéfgs formulated, and plans- t¥en created

for closing as many gaps as possible. , 87 S N v

S c v Y ANEY; S o _ S

A needs assessment provides the;fduhdati;a%far educational planning. The al%oca—ﬁ

! . . A v

" tion of"availgﬁ%ﬁﬁhuman-and material regources should be based upon -an identified”
" priority of\pé d_&.
. able .to pla;

An .individual plannér who has completed a needs assessment is

» document, “and support requests for .resources. | : .

The purpose of this paper is to describe the'proceddres for conducting a needs f
assessment in MCPS. The major MCPS organizational units which conduct needs assess-
ments are divisions, departments, and the‘offices of associate superintendents .at

- the central office level; schools and the area offices of associate superintendents
for the school-based level; an the office of the superinteﬁ@int_at a systemwide

- level. The deputyfsuperintend nt's—effice and’ other organizational uni;s.repori}M<

to the superintendent will be'considered;as part of the.superintendent's office.

4 3.

The term "plénnerﬂqis used to indicate the head administrator (or designee) of each
organizational unit when that‘indiv;pua% is engaged in doing a needs assessment
(which is a part of planning). : o o : \ T

The process of doing‘a needs ésééésméntﬂpmst be éiaiiﬁiéfég;ugh so that each school

- or organizational unit can make it personal, yet be sufficiently consistent so that

data collected from all sourcesrgﬁﬁ'be'collated and synthesized. When each organi-.
zational unit has completed a néeds assessment, the final product will be a :
hierarchy of needs for the system as a whole and needs specific for each "level within
‘the system, Co e A : '

+A comprehensive review of .the literature on needs assessment leads one to an
inescapable conclusion: V_eéds assessments are defined and conducted differently.

By outlining.the general procedures for performing a needs assessment, a common
approach will become part of the standard means of operating in MCPS. The compre-
hensive systemwide planning pfocess incorporates the agssessment of needs as one of ’
its basic building blocks. ' However, the identification and verification of needs

is already underway in many areas of MCPS. Therefore, a description of this element
of the planning process may be immediately valuable for: those who wish to use 1it. L
Also, needs assessments should be designed to plug readily ;nto,the overall plan- - -
‘ning process, thus conserving%gggxgiei‘in'thenfuture. ' o R N
Several other aspects of thé¥lurrent and projected systemwide planning prpcess

will eventually be directly’ fused with the needs assessment: process. For example,
a system will be created for forecasting long-range needs, the product of which
‘would be available when scanning one'g long-range needs (Step 5 A5). A list of
commonly identified needs in MCPS will be collected to be appliedtin Step 5 A4,

The annpaul community survey could be rewritten as an iﬁstruméntvfor collecting

perceptions relative to needs in MCPS.

A}

. 7 )
‘ %

-

1 =;I.13'



-

.. : . ’
P

; Tﬁe MCPS needs assessment proceSS'is_deéigqediforﬁall orgaﬂizatibnalAunits regérd¥ / f

. entered at any point, if the prerequisite and- required steps have alreadi been

less of the extent of agsessment pfeviofg}& undertaken. The process can be o
achieved. For example, a juﬁiorqhigh-sc ool may have 'a list. of identified needs

fgjsﬁd some- related documentation. - The principal might enter the process by deter- ,

+mining-what documentation exists for each need (Step 7 A), by collecting the . . -
pedceived needs of” clients and staf (Step 7 B), -or by determining the priority .~

»~ . of rieeds (Step 8). 'Such a decision ‘can only be made‘by'pinpointing what one has

- already done. "It is strongly recommended. that, unléss one begins with the first .

" step.given, a decisidn:relative to where to begin be made in concert'with one's .

supervisor. -An influencing factor to keep in mind i that the allocation of

- resourc¢es will depend in. part upon the documentation of needs. Do

"~ It is suggested that the'admin%strator'in charge of each organizational unit create

a planning committee or use an’ekis‘ting coordinating group as-a*planniné”committagv
to help throughout the process. The main purposes of a planning committee are to
conduct the needs assessment, prioritize the findings™ (1f not completed in the .
assessment itself), select- needs tokbarget,.gendrate plans to resolve the needs,
assist in implementing the plans,.evaluate the results, and generally serve as a

- communication bond with others involved with the planning process. The composi-
tion of Such a planning committee would probably have less than five members,.since
it is a working body. An administrator might decide that one or all of the above

tasks will be-done .by a planning committee. ) : _ _ : L

..

1l .

‘The planning ‘outline, on 3 d 4 1lisy¢s the ﬁteps involved in‘conducfihg a
{ needs assessment. hiise items indicsated, ith an asterisk:'(*) are essential for
-all needs assegsment although it is suggested that every step be utilized. The

three columns on the ‘right hand side of the form are to display for each step who
1s going to see that it is done, when it will be done, and that it is in fact done.

~ The planning outline is tq;be.used as a guide, once the remainder of this decument:
has been digested. = ' . o o . R
- ) . . . ] ” . . . . i . “ .
«Two forms are provided for the needs assessment process. The form entitled ''Needs
to Assess' 1is to-be uSed in recording those_needs which a planner will assess.:
The fof.is to be used also as a means f6r obtaining approval from one's- supervisor

to proceed. o . A S ;

The "Indication_&fﬁﬁéed" form is utilized at several points throughout the procéss:

'

" The information gleened from the needs assessment is summarized upon this form to
‘'be used in commuhicating with others when seeking to gain the approval and accept-
. ance of “targeted needs. - E .') R : ' '

s

-
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| ““‘ PRI . Planfing Outline for Conducting a Needs x;sessment :
: - - . : .o . , . . \ . .
® ' e
o Elanner e L N ) v Unit -
: Co L ’ B : . ,
'l ‘ T L Activities o L Responsibility' TimecAxirfe | Completed
L . ar ' '- " '. ) .vr\ oo . ’ ¥ " .
*Step 5--iIdentify-Initia1 Set of Needs to Assess '~fl ‘e : *
'\ A, -List Needs to Assess - - \
«  *1. .List the known needs :
: B R Survey people informally regarding ‘
% - o " needs . y
3 S '+ "3/ Collect and review possible sources_ |
v . L . ~ T ~
N . - 0f needs : o \ED
) S 4. 'Use .an existing 1ist of rélevant "
.o : ' needs. Modify, if necessary - ' .
' ’ ‘5. Scan’ long-range needs -, -
*6, Confirm the’ relevance'of each need
-...to mission: - .- R
. *7, ‘Submit those needs outside mission
' N to- whomever appropriate: .+
T _ *8. Collect needs submitted by othéers
AL -4, s outs de their mission’ but, .
. ~ relevant to your mission Y
, *B. Prepare Needs for.Assessment
T - 1. Compile identified needs . .. N
. -+ 1 2, Confimm or reword to m@t criteria
' oL for a need o
3. Eliminate those which are not
I ' feasible "™ " . e S
v 4. ‘Analyze the range of needs "ﬁ"' ‘ o [ SR
o 5. 'Reduce to a manageable’ number . ] UL s e
L t - 6. Word for clarity" o N PR : v
+ 7. Reference each need to a goal o 0 BN
, . . policy, etc., or. develop a 4’ SR riﬁa g
-7 rationale . ; ' PO S
.8 Finalize the list of needs to Yoo IEE DR ﬁ?
' ° assess g . " ' T e
9. . Respond ‘to persons suggesting C- Lo, BT AP SE
. initial needs with their Lo SR B
. " dis%?sition _ . L .
Confirm'Needs to Assess With Supervispr SRR N NN S
) . ) 7 L ' 1 . R R 4 '
Mep 7 - Conduct the Needs Assesshent B 3 P T v
‘ *A, Determine What Documentation Exists for R BN o S
' Each Need - N e
‘1. Collect .and review possible’ sources |- L DR RPN :
v ' of data for:information - : ' o R
& - 2e Summarize relevant data for each ' E i
L . need- . .oy
‘, o 3. Analyze the documentation: to - : '
substantiate or refuteieach need :
T ;
Lo : : I v A ¢
- *Essential for all needs assessments. : &AL§>
(S . : . i ’ ) 3 s
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Activities

Responsibility

Time Line

CompTe ti

T
Refine statements of needs, if
nécessary .

Determine 1f additionnl assessment
should be done.via perceptions of

staff, 'students and/or the communi tyt’

Collect the - Perceived Needs of Clients
-and Staff, as. appropriate h

1.

- and attainment '
. Summarize perceptaal data with
. other documentation
‘Reach consensus’ on needs ‘and- their '

.Identify participants and selection

prbcedures
Determine approach for collecting
perceptions and analysis- ’
Prepare for the collectiogeéf pexr-
ceptions . : .. .
Collect perceptions
a) Ranking of importanc§§

Rating of attainment
Compare perceptions of importance

! N

3

4

.~ relative order of prio(\fy ' . . R . ‘ o .
(optional) C : . o . 7@ : - . |

*Step 8 - Prioritize.Needs and Select Needs to
M ‘ 1 ) o - 4
A*' Combine and Analyze Documentated Data T ' S R L
with Perceptions Collected in Step 7B
(unless completed)

ot *B. List All Needs in Order of Priority
’ (unless completed) - - S
C. Select Some of the Highest Priority L : -
. 'Needs ‘as Targets to Resolve .
D. Complete Indication of Need for Each - : B
Targeted Need - R 1 ‘ CXR
*Step 9 - Establish Tentative 0hiectives wﬂth - t
Standards . : S
* A, List Constraints and Determine Ways to . 4 ‘
Modify ~ - ] -
B. Establish Tentative Objectives with :
- Standards Which When Achieved Will - o
R : Resolve Targeted Needs . 1
o ' C.” Modify the Number of Targeted Needs,_, T e : .
: R . ° . If Necessary S .o o .

——

*Step 10- Review the Priorities, Needs, and
Objectives With ‘Supervisor

A. Negotiate Approval of Priortties,. Needs
and Objectives, If Necessary :
B. Report Priorities, Needs, and Objectives

. to Staff, Students, and the Community _

o

S ] .y 8
- : - — : Y

ETE L

*Essential for all needs assessmirgs. .
’ 4
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) N :
~ ' . . ~ : EXPIRATION: March 1980
. © . Office for Program D:av'elopment - : ) T
NNING MONTGOMERY COUNTY PUBLIC SCHOOLS NEEDS TO ASSESS -
‘ Lo -+ Rockville,. Maryland ' :

' INSTRUCTIONS: This form is to be'completed by designated planners within the time frame established by the approved comprehensive
lanning process.  Refer to the 1979-80 Guidebook for explanation and directions r\anrding each planning step.

K ' %nning Process Rgéerence: Steps46 .,
School/Office/Department/Division/Unit o - , , , Area
!.ist each identified need for which you are consideririg brogram or administrative phangas. This includes needs with either positive or ‘

negative differences between “what is*’ and “what should be,” i.e., performarice expectations which may result in additions to the program :
or eliminations of current activities. For each needs statement, list source(s) of information showing an indication of need and an :
' approved purpose. On Side 2'dqsc]ibe the method by which you plan to assess the needs. Use additional'sheets as necessary to describe
3l needs. - ' ' K » S ‘

.~ Prenminary . v ) T

‘A Needs - SR v ; R - R ’

"I Statement N o » ,
={- . ' . : :

. lndicatioﬁ of need:

T -

Approved purposes:!

.Need considered for: (check one] ) D increased emphasis . D Reduced erﬁphas’is
j - Preliminary ’ ' ' ' : '
B . Needs

 Statement
¢

Indication of need:

, .
pproved pu rposés: | ‘ \\/ T
Need considered for: {check one) D Increased emphasis D Reduced emphasis
. P[;e)i'miriary ' A o L . .
C Neew L D
. Statemant 4
Indication of need: - -
Approved purpéses:}' o : e ' . -
Need considered for: ’ (chécli ong). \/ D Increased emphasis D Reduced emphasis
. Preliminary . I B - = ’ , o~
D Neess .0 g0 | . B ¢

_Statement . s

Indication of need: '_ v B I'v'_ o : \ /

Approved purposes:|

Need considered for: =~ (check c‘u‘ne) .' . D Increased emphasis D Reduced emphisis . .

P}eliminary
E' © Needs
. Statement -

v

ey

T .
. i . o
Indication ofmeed:- _ , ‘ ' -

Approved purbose;:“, - o - o | _ ,z 7 , | | . ‘:

E kl‘Con'sidered for: (check one) “|_ | Increased emphasis El Reduced emphasis y
-Form 248.562. Anril 1070 | : _ , . T )




Preliminary
F" Needs
‘Statement
Indication of need:
Approved purposes:’ .

Need considered for: ~  (check one)

J

Incréased emphasis

D Reduced emphasis

. Preliminary
G Needs -~
Statement

-~

Indic?ion of need:

Approved purposes|
.o

Need considered for: (check one)

. '
D Increased emphasis

\"; B

Y

.. Preliminary
H  Needs
Statemer_lt

-} Indication of need:
'| Approved purposes:| °

1
Need considered for:  (check one)

Increased emphasis

D Reduced emphasis

<

D Reduced emphasis

Proposed method of assessing needs | '

>

Planner (Signature)

Title

Date

FOR'SUPERVISOR'SUSE  +

1 I"e

Signature

: ol |
—g= —

Title - N

Date

Es '3
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EXPIRATION: March 4980 °,

\

i ‘ Office for Program Development ’ v e, oy
MTGOMERV COUNTY PUBLIC SCHOOLS INDICATION OF NEED -~ -

! Rockville, Maryland Y - o

ST .FiUCTIONS: This form is to be completed by designated planri"e\rs within the time frame gstablished by the approved comprehensive
anning process. Refer to the 1979-80 Guidebpok for explanation and directions regarding each planning step. IR

. Planning Process Refere_nco:‘ Steps 6-10 . ‘\'\“ : » ' S ¢
M X Ao T — - -
‘Schoal/Office/ Department/Division/Unit ~ —~_ | \\ | e
. . ) , \ ’
Need considered for: (check one) D Increasad emphasis D Reducsd emphasis N .
Statement of heed ' ’ ' \C\ -PRIORITY
. \ . , ’ . No.'__of__
) PR : " Topic
o \\ Category .,
_— \\ -
Objeatives with standards - T\ . - .
. /\- M . . ' \\ . ' . K !
i A o )
" ‘ :
.
| '
' ’
' ¢
1% .
. ) .
Approved purpose(s) or rationale \ :
, . \ . . N .
v £ o '
o - ® '
Estimated savings (to be completed-only for needs addressing reductions 9 eliminations.) : : L
o, Number of person days: professional_ ' ;  supporting services ‘ 7 \\\
b.Other:___"~ v - g /
' ! - ‘L TY % . . \\

[ Q .
EMCnrm:ussa,Apﬂl 1979/ S .. - \

IToxt Provided by ERI
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| Summary of needs assessment data . .
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- *
A _
/ ! 4
. 7,
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e
Planner (Signature) . Title v Date -
’ y
, . FOR SUPERVISOR’S USE
Comments:
Signaturs ) §2 Q Title Dats
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\The following se;;}on amplifies the MCﬁ%INeeds Assessment Process with further -

_" Particulars of the Needs Assessment Process ’

' f .

expIanation.

' . 'J . . )
Introduction . . .

~ Sar
Change- i3 a constant which creates new needs and demands upon schools. Edueators
themselves facilitaterchange in their students which is learning. School systems
also must learn to change. One approach for institutional self-renewal is to
conduct needs assessments periodically and to act upop the results.
N y

- In general, a needs assessment 18 an organized attempt at making informed decigiope

about needs and the most productive order in which to tackle them. Needs are
identified by progressing through a series of formal steps. . .

The term needs assessment" has become, rather popular in the literature and
practice of education in the last few years. One initial reason for high interest

is the logic of assessing needs as one of the first steps within the. larger context
.of educational planning®” The fact is that practitioners have found needs.assess-

ments a valuable toola i

v

'Glenys Unruh makes the point that:

««. prior to involvement in making major decisions, it 1is necessary
to identify needs and concerns through some systematic way of
involving a diverse constituency. Once the needs and concerns

have been identified, listed,- and sorted into personal concerns,
institutional concerns, and societal concerns that affect the
school, priorities can be assigned.* .

i

A nededs assessment 1s a formal process for identifying areas in which there exist.
discrepancies between expected: and obtained results. Simply listing apparent
needs in an organization can easily produce a host of items too lengthy to be
effectively managed. - Needs assessment procedures are designed to narrow this
field to a 1list of unmet needs placed in order of priority. The process involves
documenting needs through the perceptions of interested parties, accumulating
obgective facts and data, or, ideally, using both objective and subjective data..
As”stated earlier, a need is defined as the difference between "what should be"
and "what 1s." A goal is "what should be." Therefore, a need exists when a goal
is not being mét. .Goals are often not clearly labeled as 'goals," i.e., the
Board of, Education S policies, the Program of Studies, administrative regulations

"the superintendent s priorities, legislative mandates, municipal laws, etc. Some

of "wha;/should be" has not been formally stated but traditionarly functions as
an "unwritten rule" or what might be called an assumed goal. Some examples are
that each school will have a student safety patrol, each employee will make con-
trtbutions above and beyond a written 'job description, each principal will en-

between what a”goal prescribes and what the actual accomplishment describes. **

//courage parental volunteers, etc. PhraseJ in another way, a need is the gap

%

1]

+ *Glenys Unruh,

"New Esqentials for Curriculum Leadership," Educational Leadershig

(Washington, D. C, Association for Supervision and Curriculum Development,
May, 1976%; P. 583 _ \\
**A need could also be the gap ‘between what an objective prescribes and what the

actual accomplishment describes. This level of refinement is not usually~forma-
lized to any significant extent for major planning purposes, excépt in specialized

or technical areas. However, such needs may ‘be acted upon; i.e., a'etudent not
accomplishing an instructional objecti%F would receive special help from his or

her teacher. : ® ~

&



. - nonparents, and, for some areas, students*-- should participate in identifying

/ » ' ’ . N
. o
-
>

A representative cross section of the e:géhtional'community -~ staff, parents,

the nieéds of MCPS organizational units. .The public and the learners' perceptions
of what the school system ought to be doing should be measured along with the
opinions of the professionals. Values, are important factors which determine
what happens in public institutions. A comprehensive. assessment of needs will
weigh such values as initial input for the planning process. Otherwise, intense
community values may manifest themselves in political action after plans have
been set in motion. ‘Through cooperatively arriving dt the needs for the various
levels of MCPS, ownership of the school*system becomes increasingly more of a
partnership, S ’ S

.

A needs assessment would not rely solely upon perceptions, except in rare instances. . :

A .complete process buttresses the perceived needs of the educational community with

- objective facts and-data. Usually additional documentation consists of evaluative

data or measurements such as test scores or .numbers of student suspensions,
However, verdicts of court cases, mew legislation, research findings, etc., are
alsq_valid indicators. . Delibexdte efforts should be made to pursue through docu-
mented ‘information as close an approximation of reality as possible.

A

' If the perceptions of need do not'match reality, the differences should be re-

conciled. Both standardized and criterion-referenced test scores may indicate
pupils are doing well in" a subject, while the public believes them to be doing
poorly. The probelm then is one of communication, or the parents not accepting
the curriculum, not that the results of the particular instructional program are
lacking.: Of ‘course; the testing program may require some study, if the results
are in question.. E ‘ P

M - . o L N - .
Tv anyone engaging in a needs assessment,.the most difficult issue is just what -
should be assessed. Some neegs assessment mpdels start with ranking (in terms
of importarice) and rating (in terms of attainment) goals or objettives and then’
translating those with high rankings and low ratings into needs. -Some models -
use needs for the beginning point. This paper takes the position that starting
with needs is more appropriate for MCPS. Consequently, the MCPS process does not
require goals to be translated into needs as some models, do. The rationale for
such a stance is that MCPS should build .upon what progress it has already made. -
The Goals of Education as adopted by the Board of Education in 1973 provide ° B
overall direction for the.system. The Program of Studies, the Board of Education's .
policies, administrative regulations, etc., provide additional delineation of

" "what should be" in terms of approved purposés and means. Futrthermore, various

organizational units have developed mission statemgnts and goals and objectives.
The needs of any organizational unit, therefore, become the discrepancy between

""what should be" (the goals) and "what is" in areas consistent with its mission.

An inherent assumption of the MCPS position on needs assessment is that the
universe of expectations, approved purposes, and means or goals are not presently
described, nor will they ever be, due in part to their fluid nature. However,
needs can be assessed and utilized as information for planning. Identification of

- a heretofore unknown need should lead to the .formulation of a clearly stateﬁ'goal

or purpose. Likewise, "unwritten.goals" that relate to the emerging needs will
) ) . ; .

‘thus Become articulated. . : - :

¥ P . B s
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) Needs assessments may be conducted 'at any .level of the'school\éystem. "The
- Department. of Instructional Planning and Development may decide to do a neceds
‘ assessmerit to dtemine which curriculum area is most in need of further develop-
,  ment. ‘A high school athletic department could do a needs assessment to diagnose -
what discrepancies ex{st. - An elementary principal might generate schoolwide
"'priorities of need through use of a needs. agsessment. :

Sometimes a second needs*assesémgnt is done to. further fefine a need or to examine
the relative ilmportance .of the components of an overall need. Using the Department’ .
of Instructional Planning and Development as an example, reading achievement may
emerge as a need, Another more detailed needs aésessment might be conducted to
analyzg the component parts of reading comprehension, word analysis, appreciation,
Ltc., with the intent of further defining the need. A 'second such needs assess~
ment is usually called an "exparided needs assessment,' although occasionally the
literature uses this laﬁtl for describing the collection of objective data.
Obviously, significant prodedural differences occur in.performing-a needs assess-
ment at various levels of the system; however, the basic'strategy is the same
whether the needs assessment is. an overall assessment or a more detailed (expanded)

one.. \/ ’ .
. : . . V

Stép 5 - Identify Initial Sé£~qf Needs to Assess

B}
. T

Prior to the actual appraising of needs, a preliminary reduction of the range of

tHe content from all possible needs to.a manageable number is required. Such a

‘ - screening procedure is in a sense a "minineeds assessment," althqugh-effort spent
- at this point should be rudimentary. Nevertheless, a néeds assessment cannot

" proceed without such preparation. - o ' . ’ _ b

. . .
. Y

R o Step 5 A. List Needs to Assess
- . © a‘ .

Selecting the .topics that might emerge 'as needs is the most critical step of the -
needs assessment process. Evexything’which follows is built upon these preliminary
needs. At this point the scope of the study is determined by narrowing what will
be assessed.. The universe of needs simply cannot be agdrdssed. It is only those
ed. . : -

needs deemed the most critical or important that should be assess
. . - . .

1. List the\Kﬁbwn Needs I , Y o ) ' -

N ey
“ \\ ) “ 45’, K .
'~ Some needs are so Spvious that a few minutes of reflective thought is all that is
needed to recall the Certain nagging problems may qualify as needs. .Often’'a

need has been known'for some time, but other needs have taken precedence. In -
some instances a need has been acknowledged, but resources. have not been allocated
to resolve the need. After starting a list of known needs, it may be a good idea
to set it aside for awhile-arid then come back to it. Once such an initial inven-

tory of needs has been-'generated, it is time to involve other people.

-
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~activities can be

2. purvey People Informally Regarding Needs \ ' ' :

* Another method for coming up with a list of ﬁeeds‘tO'qu in .a fore formal assess-

ment 18 ‘to survey people informally.  Simply asking stéff,.parents, and students
what the needs of the organization unit are will produce someg very good items.
Anyone who partakes of the services or uses the products of’a given organizational

unit, as well as the unit's members, should be eligible to suggest needs. School-
. based staff should be asked to contribute needs for consideration to the needs assess-

ment processes of their area offices. Staff who work with central office depart- '

ments should do likewise when these departments do needs assessments.
. : N

A brief~period spent during meetiné#éof the staff, PTA‘execdtive comﬁitteé, stu-

~dent council, advisory committees, etc., should be sufficient for enlarging the

fiitial list of needs. These groups should be cognizant that the intent is ta
identify some preliminary areas of need which will undergo additional examination.
Otherwise they may expect formalized plans of action for meeting all of the needs
they propose without confirmation..of the needs. Suggested needs can be elicited
by brainstorming 'What are our needs?" or "What should we be doing that we are not
4oing'now (or at least as well as we should be)?" No attempt should be made to’
evaluate comments or slow the flow of ideas. This feedback will probably require
that some responegifzg combined and most will necessitate rewording. However, these
ective thought provokers and lead-up exercises to the actual

.’

needs assessment.

Q._ Collect and Revie& Possible Sourcés.of Needs

The chart below provides.somé'sources'from which extractions can .be' ‘made concernirig ‘
"what should be." 1In some of the given sources 'what should be" is actually written

in that format, while inferences are necessary in other cases. Once "what should be"

has been clarified from these sources, discrepancies (or needs) from "what is" can
be determined. ' ‘ ‘ - -

The possible sources from which needs can be drawn is quite large. The chart»here
is.not meant to be all inclusive. When considering which sources to use in selecting
needs for assessment, one can start with those sources that have dictated or -

. suggested directioﬁs previously. There is no set method for reviewing such diverse
‘documents, except perhaps skimming for germane statements. The most apparent

items to include are mandated standards of directives which remain unmet.

The source of any need chosen for assessment should be accurately recorded and
retained because it can be utilized to document the need and/or to provide a refer-

ence to approved MCPS purposes, : . '

. r
LR

Further Examples of Possible Data Sourcés*

i T : As;;;i o - ' ;:& ) - S 4
Administrative Regulationg o - ﬁMCPS'GOéls of Education
Affirmative Action Report. v National Curriculum Trends
_Agendas.of Meetings B A O;her,ﬁeeds.Assessments
A;Eitu@inal Inventoties oy o }oll of Recent Gllad{xates B - ‘

’
-

\

*These data sources may be used to verify'néeds when conducting a needs assessment.

]

oy
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Further Examples of Possible Data Sources (Continued)

‘ Board of Education Policies ° .. Prior Budget Requests
Community Surveys . . : ~Priorities of the Superintendent
Court Decisions . . . » | . Professional Literature | )
Criterion Referenced Test Scores ‘ - Program Evaluation Data of Various Kinds

Established Standards Program of $tudies .

Evaluation Data Recommendations of Consultants

Faculty Discussions Research Reports

dallup Polls

- Standardized Test Scores

Legislation - Federal State, Local - . Student Files o : )
Local Industry Employment Opportunities Task Force Reports ‘
Maryland State Departmentiof Education U ersity Entrance Requirements
Regulations o **Various Lists of Objectives ‘ v
Middle States Evaluation ' .
Various Memoranda

MCPS Digest of Educatiordal Statistics

¥ 1.4

4. Use an‘Existing ist'of Relevant Needs. Modify, If Necessary

[

'One of the best and simple%t means of detennining what needs to ass ’s is to
‘utilize a roster &f needs which’ already exists. - Some modi fications night be necessary
.» '. ‘to be-sure that . such a list truly-reflects the situation to be assessed, Obviously,
if .an appropriate list. of needs is available, it will save time and effort
Sincg schools are faced with similar issues ‘and needs across the country, needs
identified by one school are likely to be similar to the needs of another, Therefore,
. neéds identified by another school in its needs asséssment might provide 'a good ‘
launching pad. The needs recognized by another MCPS shcool would be especially =
worthy of- deliberation, as the environment may ‘closely resemble the school now doing
the assessment. A search of the needs assessment 1iterature wilI alse reveal what
other schools have determined their needs to be.. The ‘area offices or the various
central office units may have difficulty in detecting a relevant list of needs
already compiled through someone else s efforts.

.

It would be ususual if any existing list ‘could be utilized intact wit{fout some addi—
tions or deletions.n The modifications necessary to convert an availa,le roster of ‘
needs to the immediate situation should be carefully considered Mindr alterations o
of wording may be needed._ Entire statements of needs might have to be eliminated h
or added. The.initial néeds selected for formal- assessment must be appropriate to

the. unit under examination. v __.-,:;;,,_( i -

_,

The ‘second cycle of doing a needs assessment should be based upon the results of
the previous assessment. 'Thus, one does not have. to continually recreate items to
aasess, but rather. start with the list of needs identified previously. ’ S

o

‘#‘. L . L v o N |
.7 **Unmet goals or. objectives by definition are needs and represent an excellent '
source for determining needa. f . 3 _ o RS

PN
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5. ' Scan Long-RanéE Needs o ‘ "zf ..” X -'g
' ‘ .- ‘ T ; 17 . 0
The inclusion of needs that are forecast to emerge in ge) years 1s exceedingly
valuable for assessment purposes, if available., . ig' £ >- '[,- : ‘
. 4 ; i .'. . - /’, )

. e e 44 ) d /
Educational planning would be greatly enhanced if?it kéuLﬁfconeéntrate upon mefting
long-range needs: The trouble is that education?l i@stituﬁiogf do not usuallyhhave
such information upon which to act. The reliab}lityféf'such;}ata is questionagle,

. unless it has undergone rigorous analysis, ,Numerouéﬁﬁgchniqués exist, and many
more are under development, for pyredicting theffﬁtUnéﬁl'treﬁﬁéanalysis, social’
auditing, cross impact studies, gtc. Unless §né has accessﬁ’b structured forecasts -
of what needs are likely to emerge in the f#t@re, it is not, Suggested that such
needs be incorporated into a needs assessment,. The, MCPS Cbﬁgiehensive Planning
Process will include a fqrecaﬁ@;ﬁgvelemént which will provide such information.

. : ié : )

The five-year plan fofﬂg;oggctéﬂ impleméntation of the MCPS instructional systems

or other such plans should not be confubed with forecasting. These plans have been

formulated to meéet a need that has been identified (although periodic reassessments

are worthwhile to determine if the plan should be altered). A forecast is done

to discover needs which- may develop in the future. Needs assessments are more ;

likely to 'deal with forecasts' than projected plans. The overal% planning process

must incorporate both.

L]
L}

6. Confirm the Relevance of Each Need to‘Mi'iion . o
. . . : ’ N
The needs identified may legitimately impac® those doing the identification, but .

some may still fall outside the school or organizational unit's.mission. Some needs
. might best be addresged by other agencies in the community.! Other needs might be ‘
¢ more functionally related to another unit in MCPS than the one having done the -
identification. An example would be a school identifying a problem with the general
upkeep of the buses which would be 'a need to be assessed by the Transportation
Department rather than the school. In some cases joint assessment by two or more
units would be the most effective tactic. The Department of Budget Planning and
Development and another department using its services may both decide to assess
gome -aspect of the budgeting‘erocess. o

. All of the needs which'are’formally assessed shbuld be relevant toffhe'mission of
~“the unit doing the assessment. It is assumed that planners are conversant with
.the mission of their respective units and other MCPS units and can make this deter-
mination in spite of often overlapping responsibilities. : RN oo

7. Submit Those Needs Outside Mission to,Whoméver Appropriate ' -

)

~’HvTﬂose needs which are outside the mission of the unit should be submitted to the
- appropriate MCPS unit or other agency. Within MCPS this sharing ‘of information should
be encouraged and openly- exchanged. Special care and discretion should be'taken

when transmitting needs to organizations outside MCPS. C o
8.  Collect Néedé'Sdbmitted by Others as Outside Theif'Mission, But Relevant to

* - Your Mission . : "

i

'T:;_;féranﬁer”"A" will submit needs outside his or her éié?ion”tb other planners who deal
with ‘that type of need. Planner "A" will in turn receive from these other planners
some needs with which he or she works. »Such cooperatiorn and. trading of informatipn

| fﬁ}‘willvgreaqu cdntribute‘to‘g valuable and realistic 1ist of nee¢ds. A healthy by~
- . product of this process is the fostering of COmmuﬁICAQion between planners.

— ’
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-Step 5 B. Prepare Needs for Assessment

@&, .
‘ <At this point the pexsgon(s) doing the needs assessment has identified some needs '
' or at least what appedr to be needs. Additional preparations are necessary prior

to the actual needs assessment., What follows is a set of operations described
separately, altwiugh in ‘practice one would probably work on them concurrently.

.

LR

1. Compile Identified Needs

. The aforementioned activities have produced discrete lists of needs which are now
ready for ¢ompilation. Some needs may .best be handled by being blended together.’
For example, a need relative to disruptive student behavior in the lunchroom and

" another need detailing the same kind of behavior on the playground could be joined.

2. Confirm or Reword to Meet Criteria for a Need.

- -

A need in its formative stages may be difficu1t to articulate. Once phrased, it
may not conform to the definition of being the difference between "what is" and
"what should be." ' A clearly stated need describes the discrepancy which exists, .
not simply that X should be improved. : S :

Example: Children should have_pezter handwriting. ' .

’

+ Discussion: Not only is it difficult to disagree with, the gap-betﬁstn
expected and present performance is not communicated.. Are all children
doing poorly in handwriting or is there an identifiable group of children?

. . Is the problem the area of manuscript or cursive? Does -the concern -

exist with all of the handwriting children do, when children are doing

: ., handwriting exercises, or only when childret turn in papers when hand-

writing is not the main evaluation emphasis? Upon' asking such kinds of
questions, the need wlll become crystalized. ' ' -

Improved Exampie: At the fourth, fifth, and si;th grade'levels, our students
do not practice the handwriting skills which they demonstrate in penmanship

exercises. = , ~.

Of ten wording a need so that the disctepancy is readily discernable can become a
burdensome dilemma. The advice given here is to word each need as best one can.
It is' more important that qhe_qg:;/critiqal‘needs be identified and Fesolved than
that the wording describe a dis Ct measurable gap. ' The needs assessment process
itgelf will foster a clearer meaning of the need as data is collected. After .
collecting and analyzing the assessment data, the statements of need are to b
refined (Steps 7 A4 and 7 B). ) - (e C
Needs cannot be stated as resources, 'programs, or goals. Needs are related to A

. desired outcomes, not means. An important criteria to use in word ng needs is that
"'they not be given as resources, programs, or goals. (See MCPS paper entitled
"Just What Is a Need, Anyway?") ~ “ .

3. Eliminate Those Which are Not Feasible

Needs which are judged as not feasible tJ’resqlve should be eliminated before spending

: efforts upon their assessment. Reasons for such a judgment might be an astronomical
. high cost or a conflict with existing policy 8,_1' laws. A previous. attempt at'resolving

‘a need could indicate such constraints. While it can be argued that one should go »
ahead, assess the need, compile the data, and try again; people do get tired of "beating

their heads against the wall." Also, there are ‘undoubtedly a sufficient number of more
feasible needs upon which to concentrate efforts, e "
Q ‘ - : o .
- | Rt 27
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4. Analyze the Range of Needs , N

The needs selected, for assessment should provide a balanced look at the organiza- ‘
tional unit. 'I‘her'é would generally be some needs related to.student performance ‘
and some to managerial concerns. Most needs will probably describe established:

measures of productivity: test scores, costs for bus transporation incidents of
vandalism, etc. Somé& needs should also be assessed on process-oriented topics 1like

~morale, decision making, commitment, cooperation, etc. If the initial 1list of needs

.does not reflect input from all aspects of the organization, additional or alterna-

tive needs should be considered.

5. Reduce to a Manageable Numbe r

¢ ' : ’ ,
It is rare for an. organization to attempt an assessment of more than .30 needs. The

smaller the number of items,. ‘the more intense the analysis.-can be. Most often, 15
to 20 needs are examined by educational organizations. It is suggested that no more

- than 10 to I5 needs be assessed by MCPS units, go the analysis can be indepth and

accurate. The actual’ number of items is_best determined by the purpose of the |
assessyent and the desired d8tail of the analysis. The needs must be few enough

"and extensive enough to make a meaningful impact as well as being manageable in the

as essment process.

6. Word for Clarity

®

The needs must be worded So as ‘to communicate their intent to the persons who will
test their validity. Educational® jargon should be avoided to improve clarity,
particularly since noneducators will likely: be participating in the agsessment. If

. questionnaires are chosen for compiling perceptions of the needs,” the working is '

vital. * o : ) . O . . ) ] . .

7. Reference Each Need to a Goal,;Policy, Etc., or Develop a Rationale

The needs which will be formally asspssed should be referenced to an approval MCPS
goal, policy, regulation, or other official indication of 'what should be." If no
such link is readily apparent, a rationale describing how the need relates to '"what
should be' would. suffice. This correlation will help distinguish wishes from needs

" in terms of validation. An example of a need referenced to an approved MCPS goal is:

- 5

Need: Nearly all students are performing poorly when doing exercises requiring
critical thinking when most students should be able to perform satisfactorily.

Reference: The MCPS Goals' of_Education, section on Intelleétual Development.

4 ’

8. Finalize the List of Needs To. Assess “j
0 . . ’

aIn summary, prior to aasessment'the 1ist of needssshould be reviewed to:

*

) \
a) Confirm releVance to ‘mission I

' b) Eliminate those needs whicn are not' feasible‘
" c) Analyze the _range of needs Co , o )
d) Reduce to a manageable number A : : :

L u
hi .

e) Word for clarity - ’, : D |
f) Reference each need“to a goal or develqp a rationale
N ° s
» o -
U SR LN
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Step 7 A, Determine What Documentation Exists for Each'Need
. . . U.-an

When describing the gathering of existing information about needs, the professional ‘
literature usually labels the procedure an "expanded needs assesament" with the,
resulting ddta being "verified data," There 1a, however, 1ittle consistency con-
ceming what specific data to collect. Some ‘attempts are belng made In varlows
educational institutions, usually higher education, to develop a more standardlzed -
set of, indices which would serve. as documentation of needs, ‘Until or unless such

‘a data_framewprk is utilized, the individual planner doing the needs assessment
. ‘must decide upon the data to collect and analyze. - .
: : . .

) 0

Two views on what data to gather when assessing needs follow:
¢ . ' o ) : o
. . The proportions. and actual numbers of students who fall below desired per-
¥ormance=standards; Physical location where problems are most difficult;
’HypothesiZed‘reasons performance falls beld& standards' in different locations; -
Characterisitics of facilitijes, of staff, and of progTams in relevant areas;
General population charactexistics in the area of concern; Implications of
the needs asgessment. for the entire system, including areas where the problem .
! is less severe or does not exist, * ' : o
Background dgua about ‘the student and the school are extremely helpful when
interpreting the achievement data. In relation to the student, these might
include the educational level and socioceconomic status of parents. For the
school, commonly gathered:data are the average class size, average per student
cost, and @ajor.features of the curriculum and teaching methods used. 1f
substantial persistent relationships can be found between the outcomes (that . ‘
.1is, levels of achievement) and the inputs and processes, then-decision makers
have sturdy tools with which to direct efforts to improve the educational

process, ** o )

Another data problem is that available documentation which can be used to confirm
-or refute needs comes in'many,forms.***, Comparisons between subjective statements
- in memoranda supporting one need and a set of numbers supporting another mus¥@be
made. No easy'answers_haye been found to clear up this dilemma, o
School information=summaries have been provided those schools participating.in the
Comprehensive Planning Process, thus giving some valuable data to local planners.

Y 1s the relative ease and reasonableness of using standardized test scores to
~document a need in mathematics. . In contrast, a curriculum need in handwriting may

be recorded by a couple of parental complaints and a few samples of poor penmanship,
-The'greater-the‘variety of iﬁformation.soﬁrqes used, the greater the likelihood :
that the most critical needs will be correctly diagnosed.

N

. , . ' » - o : .
*U.B. Office of Education, "A Manual for Project Applicants -and Grantees," Guidelines
- for Title III, section 306, Elementary and Secondary Education Act of 1965, mimio-
graphed (Washington, D. C.: u.s. Ofgce of Education, 1970), pp. 35-37.

. **Stahley Ahmann, "Administering the Achievement Test Items," How Much Are Our Yoﬁng

People Learning? The Story of the National Asseg'sment, ed. Donald Robinson. * ’
. (Bloomington, Indiana: The Phi Delta Kappa ‘Educational Foundation, 1976), p. 9.
***Thé gources of docdmentation,employed earlier can also be applied to the assessment

of needs. AR .

.
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A list of needs referenced to MCPS,goals is now ready for assessment. The state-
ments of needs and their referencéd should. be summarized on the "Nedds to‘Assess"
form, a sample of which can be found.dn this paper. This form is to be used

when confirming the needs to assess 'with one's supervisor.

9. Respend-to Persons Suggesqigg_lnf%igllNeeds With Their Disposition
2 /- - ]

Evéry person of group who suggested ép itgp for the needs assessment process should

be notified as to its disposition. Pérsons who.took the tipe to contribute should

receive a refly. A partibular need may have been modified, dropped, or included.

A brief reason should be given if thé suggested need is not being considered.

" 1

'AStep 6?— Confirm Needs to Assess With Supervisor
-~ . .

.h.¢
U

»

: " . . o . ) Y .
. :
j{he ptéliminaélgneeds statements should be submi ttkd to one's supervisor for con-

J

irmat?dn"andl& ‘adjustment. The planneflshould be aware of any areas his or her
supervigor feels should be assessed prior to conducting the needs assessment. _
upérvisor.may be justified in believing that some essential items

é?-ﬁ

Otherwige 4
have been om

. A . A
At the ame ti tRe plapner should .know and share how he or she plans to conduct
the needs asseg ment. After reading this document the planner should be fully
prepared.-to gﬁfsrgbe how’the asqessment will be completed. It is important that
‘the planner e¥ the questions: How will the needs be assessed? How will
staff,‘sludqpts,ﬂ:qd the community be involved? :

It is Bpggested that this step bek%one in Q@iting;,rather that via an interview.
However, if sigpificant diffekxences of opinions occur, a face-to-face meeting

may be necessapyta. If not, the 6§m "Needs-tp Assess'" should be able to be
- passed back afd forth for this putpose. L ‘ :
BT ok C T .
C “"L\.' % ) . N 2 2
con o ? Step 7 - Conduct the Needs Assessment .
_ﬂ»_!; ] | : L ﬁ,; . Y .
. A needs sessment broadly conceived 1s a collection of information on .needs which

1s subsequently analyzed. A wealth of data’ £s handy to MCPS planhers. For this
purpose ¥neviously'compiled data should be ‘examimed as a first step in varifying
a-need. Many of the needs in MCPS have ‘already been outlined through various
examinations or studies. It .is conceivable ‘that sufficient information is already
on hand to substantiate or refute a particular need without further assessment.
If this is the case, it seems unnecessary to harvest additional apinions to
‘reconfirm a need. : IR PR ' S
' T . RN N : . :
Most of the literature on needs assessments assumes a lack of data, especially
when it comes to what people think about needs. MCPS community surveys, task
. force reports, advisory gommittees' reports, special interest group studies’,
etc., provide a great deal of information on perceptions. Ideally, MCPS staff
engaging in a needs assessment would ytilize both previously collected data or .
" documentation and the perceptions of other staff and clients. -The initial set
of needs might help indicate the approach by their very ndture., However, a
-decision on this matter 1is best made by the planner and his or her supervisor,

S EETEEES P
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1 Collect and Review Posaible Sources of Data for Information

' For each peed being assessed, all of the available sources of relevant documenta-
. tion should be ‘collected:and reviewed. If at all possible, several different
kinds of information for each need should be secured. - Pertinent informatidn should
be retained throughout the assessment process so it céin be shared with others

“r :

2. Summarize Relefrant Data for Each Need

The documentation which has been collected for each need should.be concisely

. summarized. The wording should be written for easy assimilation and interpretation '
by persons unfamiliar with the original sources. Names, dates, numbers, etc.,
shoulQ'be recorded on the form located at the front of this paper. Information

. both éonfirmggggor disputing each need must be provided for accurate evaluation. ‘
Besides aiding the analys# of the information, the dondensed data can be used when
‘discussing needs with decision makers or the public. C Lo

3. hnaiyze the Documentation to Sybstantiate or Refute Each Need

h i : o A

An analysis of the summarized data will lead to each need ‘being confirmed or refuted.

Most needs will probably be substantiated as needs, although some needs will emerge
“as more "in need" than others. The size of the discrepancies is a factor to be

considered in the analysis.

4. Refine Statements of Needé, I1f Mecessary . S

‘The information compiled may be sufficient to suggest refinement or ‘alteration of
: v one or more of the originaf‘statements of needs. An example would be a need rela-
. ' jive to spelling achieyemant in an elementary school which.may turn out to be true
.®only for the upper grades. ' o

5. Determine If Additiqﬂgl'Assessmeht Should Be Done Via Bg)cggtibns of _ S
#*» Staff, Students and/or the Community - /.

-~

-

In most cases, a needs assessment wquLp’inVOIVe formal staff, student, and community
input, with respect to-the needs of any MCPS organizational unit. However, abundant
Ainformati@ﬁkmay be available without taking this step. Various surveys or task h r -
force repoxts which could be used in the assessment process contain the opinions- of
-diverse parties. A school needs asseéssment would most likely- include students and

5 - parents as participants. Some central office units may desire to use only docu-
mented data in their needs assessment. A decision in this matter is best made with

one's supervisor. . ,
» » ~Step 7 B. Collect the Perceived Needs of Clients
' and Staff, As Appropriate co : . ,

The majority of the professional literature on needs assdssments focus upon the. i
collection of the perceptions of a diverse group of ‘people. ' Common terms .used 'to
describe the results of such surveys are '"perceived needs" or "fe§t needs.' If

’
A ]

the "perceived needs" of any particular segment of the community ¥regdocumented
and representative, it would hot be necessary to collect their opinions again.

. . .
‘ . ! - -
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Oﬁzanzimes,_xapresentacives—of—the—diveese—srdqps;gaéhered—to—tontribﬁté—théit

3

%  h) Administrative staff L o

thoughts for the needs assessment are asked to become further involved in planning
as a planning committee. These individuals could be particularly helpful later in
asgessing the progress made toward meeting the needs. Dlsscmination of Information

~would also benefit. The lergth biMservice or "turmover date" for such a planntag

committee should be communicated to those persons involved at an carly stage so
it 1s not perceived as a life commitment. :

1. Identify Participants and Selection Prodedures

Throughout this gzper it has been suggested that a broad cross section of the
community contribute to the needs assessment process. The views of the community

can be golicitated through several different techniques. An open invitation could

#e extended to all persons residing within the boundaries of a school’ or area.
Specific persons could 'be invited to participate. The composition of the representa-
tives could be structured around various categories of people in the community. The
latter would be done in keeping with MCPS guidelines and policies on cofimunity
involvement. The kinds of people to Qe ¢tonsidered for participation in a school-

based needs assessment are: . .

Ty a) Supporting services staff

b) Students (usually junior/middle or senior high) .

c) Representatives of various community organizations and/or agencies

d) Representatgves from gchood.affiliated groups ‘ ,
e) Parents \ ' ' . :

f) Nonparents L

g) Classroom teachers and other certified staff

It would be most difficult to list representatives for each central office unit;
however, in general,’the liaisons for these units and the area offices would be from
any of the above groups with whom they regularly interact or for whom they. provide
a gervice. It might be desirable,to include some persons with whom the unit typi-
‘cally has no contact to act as a counterbalance or neutral party.

‘Once the decision about which groups tq involve is made, the number of participants
needs to be determined. The total number of persons to involve will depend upon
the approach-selected for cbllecting their perceptions (see next .section). In some
cases the entire staff of .a school might be involved. If represeritatives of a
group are to be used, ‘the planner may wish to chdose the participants randomly,

ask for volunteers, use designated leaders of the organized groups, or® request the-
g&oup to provide a representative(s). Some combination of these strategies could

‘be utilized to meet local purposes.

Examples of 1lists of participants for two different settings:follows} ‘

. .

Eleménta§178chool i

Principal A : Recreation Department (1)

Classroom teachers (16) Boy 8cout Leader (1)

Art, music, etc., teachers (2) - Girl Scout Leader (1)

Area office teacher specialist (1) andom selection of nonparents (2)

Taxpayer Association representative ( Random selection of parents (4) _

Leagye of Woman Voters =~ - PTA Executive Committee (8) . ‘
rébresentative (1) Elected fifth/sixth graders (4)

Senior Citizens Club (2)

o : 13.‘? ..‘20 B



Department of Management Information and Computer Services L

Director Representative from each area office (5)
Department staff (3) Representatives for the supcrintendent
Division of Systems Development (3) and deputy (2)

Division of Data Processing (3) Representatives for each central office
Elementary school principal (1) Associate Superintendent (3)
Middle/junior high principal (l) ‘ .
Senior high principal (1) .

.o

.
H

2. Detérmine Approach foxy Collecting Perceptions and Analy¥gis
(N ]

The major app;aﬁches for collecting parceptions utilized in needs assessment pro-

cedurés are questionnaires, telephone syrveys; face-to-face meetings, or the Delppi'

.technique. The two preferred methods are questionnaires or face-to-face meetings.

Telephone surveys and the Delphi technique will not be discussed in this paper.

The reader is referred to the MCPS Information Department ‘for procedures on telephone
surveys and.to The Delphi Method: Techniques and Applications edited by Harold
Linstone . and Murray Turoff and published by Addison-wesley Publishing Company for

Delphi technique procedures.

Questionnaires are probably the simplest means of collecting perceptions. One of

the advantages of using a questionnaire is' that more items can be assessed. The
Department of Educational Accountability should be contacted, if this method is

* chosen for use outgide .one's unit as such gsurveys are to be cleared, through that

office. o :

If a questionnaire is used, the instrument itself should be coded in some way so

it will be possible to collate the responses by category (teacher, student, etc.).

A brief letter of explanation should be attached to the questionnaire. The distri-
bution of the instrument could be through the postal office, sent home with children,
hand delivered, or completed when a group is together. Return rates, expense, and
time are factors to consider.

Documented data summarized for each need should probably be included with the
questionnaire so the respondents are more knowledgeable about what they are assess-
ing. Other relevant information like what has been included in the MCPS budget
discussion guides might be a part of this package. A judgment on what to provide
the participants should be made with respect to the extremes of giving them too
much and biasing the outcome or giving them nothing, thus chancing the possibility

of polling uninformed opinion.

Fhce-to-face needs assegsments are probably the best technique for collecting per-
ceptions because of the/ dialogue which can take place. Public hearings, New England
type town meetings, or seminars can be used. Public hearings and town meetings,
however, often do not provide sufficient structure to pimpoint the public's per-
ceptions on a series of specific needs. Also, they are difficult to documént and
analyze_l A structured seminar has the top potential for producing good.results.

.

ajor tasks involved in a structured seminar to assess needs are®

The suggeak
# ’& ‘s
a) d thg}needs, related data, and other information to participants prior

to the meeting with instructions to familiarize themselves ‘with the material

b) Orient participants at an initial gathering .
- . P . Lt
. . 1 E



¢) Have individuals rank and rate each need without conferring with one

another - '
. 4)  Arrange for small groups to build a consensus on the ranking of importance b

e) Calculate a mathematical consensus® from each small group's consensus (the
groups should be the gsame size or each group's consensus ghould be multi-
plied by the number of membera and then added together) .

¢
f) Determine agreement or alternations with the mathematical consensus by
the total htoup ‘
8) Repeat steps d) through f) regarding the rating of attainment for the
" needs ' . . v
*
h) Compare the rankings of importance and the ratings of attainment
». 1) Reach consensus on the needs and their relative priority
In actual practice a combination of approaches might be used to collect perceptions.

‘ For example, a chamber of commerce report already on hand may indicate some of the
chamber's feelings, some nonparents may be surveyed by telephone, parents could .
receive a.questionnaire, and the staff might utilize a seminar. Obviously, such a
scattered approach presents some problems in comparing responses and evaluating ) ‘

the reliability and validity,

The analysis can be detailed and complex or very broad and simple. The crudest
analypis would be to disregard whether participants were students, teachers, parents,
etc., and just add up all the scores for each item. This method id not duggested.
What 18 preposed 1s that categories such as administrators, teachers, classified
staff, parents, nonparents, and students be established. Then the number of partici-
pants in each category be xgported (the total population of that category might also
be valuable information, if known) with their tdtaled responses and discrepancy
values between importance and attainment.

3. Prqgare_for the Collection of Perceptions

Whatever approach is selected’ for collecting perceptions, some preparation is re-
quired. The needs assessment planner should construct a checklist of what has to
be done, who 1s.going to do it, when 1t will be done, and what resources are
required. . .

4, 5, and 6. Collect, Compare, and Summarize Perceptiqgg ;

.The discussion of the collection, compariéon,@nd summarization of perceptions can
most easily be done together, although each is a distinct step during the needs
assessment process. ' :

The ranking or importance and rating of attainment for each need can be dccomplished °
on scales like the ones below. If 20 or fewer needs are being assessed, the ranking
or importance could be a rank order from 1 (lowest importance) through 20 (highest
importance). '

1)

*Average
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. ‘Ranking of Importance Rating of Attainment
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(1) (2) (3) (4) (5) "Need A" ' (1) .(2) (3) (4) (5) (6)

1 @ 3 @ (5 "Need B" 1) (2 (3 (W (5 - (6)

v Some need assessment procedures assign weights to the different categories of respon-
dents; for example, a teacher's response may count twice as much as a parent's
response. If one were using the results in a research study, such a procedure might

be appropriate. How ver, weighing the responses is not -suggested here because of Y
’ -its possible negatiy¥e effect upon the participants. The totals (for eac}} category
of respondent could be used 1if one were interested in differences betwen groups; N4

the information is available by looking at the totals for each category.

rizing the data is given below.‘ MCPS planners should feel free to use other
thods for analysis, although a summary of the data should be in a chart or taBle

format. ‘ S &

;e popular method for comparing perceptjens of importance and attainment and

- g - .

Instructions for.bomparative Analysis (optional)

1. "Separate responses ﬁy the various participating groups. For example, all of
thé ‘responses by students should be tallied independently of other groups.
Each group should be compiled on a separate worksheet (see next page). o

2? The worksheet on the next page is cohnstructed so that each ‘participant is
- indicated on a row. "I" represents importence while "A" stands for attain-
# ment. The score given each item (see previous section on page 22) by the .

participant should be recorded. . _ .

3. When all of the responses have been recorded, each column should be totaled.

23
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Students B . N . o ~ L\'v R _ -
‘ ieachers

. / - s .
fSupportive Staff N . oo

JAdministrators

.
b4

4,  Each total should be divided by the number of participants with each quotient
being placed in the appropriate row marked quotient. _

5. The quotient under column A’ should be subtracte from the quotient under
‘column I for each item. The difference #s the iscrepancy value for that
need.given by that group..' ' , . L : , S

. : ’
6. The needs can be’ prioritized by - the size of the discrepancy value from largest
' to the- smallest._ The larger the discrepancy value, the higher the priority
according to that group. -
. : C WY .

7. The discrepancy values for each ‘group should be compared A simple-summary

! chart should be constructed for each need and recorded on the "Indication’ of
Need" form.

4 . . . i

~ Need: ' S

! . RESPONDENT - | NUMBER o DISCREPANCY
CATEGORY . .| PARTICIPATING ) VALUE .

\ -
X

arents 4 {
Vonparents

Representltives from .
School-Affiliated Groups - 2

hepresentatives of Various
Organizations _ _
ﬂ4{ o S S .

7. Reach Consensus On Needs and Their Relative Order of Priority (Qgtional)

o . r

~ As was indicated above, 'a mathematical priority of needs can be reached using
perceived opinions. However, some of the documen ted information on needs may be

different from perceived data.- Therefore it seems a good idea to finalize the f,
priority of needs using both. - @ , , -

Y : .
It is suggested that the person planning (or doing) the needs assessment involve
others to establish a consensus on the needs and their relative _priority." However,
this step is-'given as optional because a planner may have. only utilized documented :

RN

" data for his or her assessment; therefore, a group would have to be formed for
_ ‘repaching a consensus, and this may not be necessary. If a questionnaire was ‘used -
| to obtain the community's perceptions, one might wish to convene a session to’ ~

reach consensus on the priority of needs. A planner may desire to arrive at the

"'relative priority of needs either with a small group. or by him or herself.

o 138, :
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The'priority of needs is determined by a rank order listing“w“from the number one ' .
need through the least important need. ‘A consensus of opinion may not be possible,” ™

but should be sought, If diScussionidoes_not.produce a copsensus, -a simplé,vpting .
or tallying can be qsed.qk' - e . -

Step 8 - Prioritize Needs and Select Needs to Pd§8ue
Analyzing the collected data and détermining the order of priority is the. most .

~ important single step of needs assessment. Whether,completed by one person or a ;
group, it brings to bear the-judgment of what needs are most critic toé;dEblve.

.

The end product is a 1isting of the needs in rank order. 2

- »The supply of resources in MCPS is limited or even dwindling; therefore’, all of the
needs ident{ﬁied canho} likely be addressed. By focusing efforts on a few of the
most prevalent needs, it is expected that they can be satisfactorily resolved. - .
Selecting some'needa,aé targets upon which to concentrate eases the pressure of
"trying to do everything and ‘accomplishing little" of "spreading oneself too thin."

Step 8 A-and B may have.been'completeh'in Step 7.B:§nd need not be repeated.

3 B . ¥ . )

T

Step 8 C. Select Some of The HighestvPriorit§JNeeds as Targets to Resolve
~ BB . X [ ] - s " . .

°
T«

Using the prioritized needs, the planner(s) must decide.~which,of the needs he or she ‘/
can reasonably expect to achieve,  The highest priority needs should be targeted

unless there is a very strbngcreésbn for targeting a need with a low priority. .One

sych reason might be that insufficient resources are availdble to meet a high

- priority need. It is usually better to postpone putting a high priority need on

a shelf for this reason until one has considered a reallocation of resources or

* has been turned ‘down on a request for resources. After’reexamining the way one is

using resources now and once the budget is' completed,. the needs selected as targets =
mdy have to be modified. - However, it seems that a planner should target and attack '
' the highest priority needs and explore a variety of remedies before tabling them.

- No magic figure can be applied when making a dqcision_oh,how.mahy needs to target. N
Most entgrprises select between five and ten; but su¢h a judgment depends upon
* capabilities, energies, creativity, resources, the nature of the needs, etc.

,'Step 8 D. Complete Indication of'Need for Each Targeted Need :. -

a

’ ",

The—éollecfion of forms (see appendix) used to communicate the indication of needs
-may not require any attention. However, it is a good idea to give it a thorough
going over, for it is this document which contains the justification for each need.
This document will be what others use for approving, accepting, or rejecting 'the - -~
. ‘targeted needs and their relative priority. o N

4
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ST : 'Step 9 - Eatablish Tentative Objectives With.Stahdards;
::" - The d Qelopment of obj‘ectivés mixs_t be done in 1light of poésibjlef;'con'straints for

them to be realistic and achievable. Constraints such as lack of funds, student

characteristics, changes required ia behavior, inadequate facilities,.etc., should
be considered when writing objectives. Congtraints prdvide friction when planning,
however, they should not be-viewed as insurmountable obstacles. o :

- . r . ~

The definition of a ngéd Jéed throughout this paper implies some means of measure- '
ment for determining what level of achievement will be necessary for resolving the
- ..need. Such standards should make it possible to know how well the gap is being

qlosed relative to the targeted needs. .

"% Formulating objectives and setting standards do not require nonsubjective data, such
as test scores,: dropout statistics, etc. The subjective need described below might
emerge from a formal needs assessment as a priority. It illustrates the point that
objectives and standards can probably be developed for any need which might emerge.
.Only two objectives were written for this need, although many others could be devel-
oped. as a standari against which progress could be measured. o '

The verified need is that many children do not have a positive attitude towards-
their school work and often destroy theirs and that of others. An acceptable con-
'dition which wis realistic would be for only a’‘few children to demonstrate such
negative attitudes, T S

&

Tentative Objectives and Standards:

‘ ~ 1. Children will take home more of their school work to share with their
parents. This objective will be evaluated by the school custodian based
upon the amount of school papers found in the trash or on the school

: grounds. A survey of parents will ‘also be made by teachers three times

’ during the year to determine if the objective is being achieved. -

S _ )
T 2. Several display .tables or bulletin boards will be established around
~ the building for the display of students' work. The ‘length of time * ¢
between when a display is created and when somethidg is destroyed will

"be recorded and .analyzed for improvement, _ )
. Vi

Step 9 A. List Constraints and Determine Ways to Modify

Prior to the formulatiaqn of objectives, an attempt should §E made to identify
. possible constraints whidk may block or hinder achievement. The most typical
constraint is lack of funds. Other common barriers include a status quo-orientation,

insufficient training or competence, poor cooperation, not enough time, etc. A T
list of constraints relevant to the objective(s) under study should be made. -

- , - A
Within nearly all of the constraints which could be identified, there is some _
degree of flexibility. A planner should try to determine how the constraints may be
modified. For example, perhaps additional time or money can be reallocated from
’ anather arjaa. One's creativity is often tapped when attempting to remove or
sidestep constraints. Some constraints probably cannot be overcome, refore it

is best to acknowledge the fact and plan accordingly.

v
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Step 9 B.. Establish Tentati Objéctives With Standards Which
’ When ‘Achieved Will Resolve Targeted Needs e

» .

For each of the targeted needs, a standard of achievement should be set, Just as
the needs are different, the standards may take various forms. -Standards may be
- written as performance osjectives, in terms 3f test scores, rating scales, etc.
When developing these standards, it is important to base them on a reasonable
expectation of student or staff capability and resource availability. A pro-

- gressively higher standard might be spread over several years. These needs should °

be resolved when the standards are met. . : :
) 'Step'9'C} Modify the Number of Tarfeted ﬁeeds, If Neceésary

The setting of'standa:ds may influence the number of needs which are possible to
“achieve. The planner may consider increasing or decreasing the number of targeted
needs based upon the desired standards. Experience is the best guide in deciding

{&yyhether or not or how to midify the number of targeted needs.

BN

. . LD, L p
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Stepilds—;Réview‘tﬂe‘PfYOrifTéél'ﬁéeﬁs, and Objectives With Supervisor

‘
t,

#

ﬁsually the planner doing the needs agsessment ﬁqst gain approval from his or her
supervisor before working on the targeted needs.’ This is particularly true when
‘budgeted resources are required or effort needs to be reallocated. In some cases

a need can be resolved without such approval; neverthele@s, it is a good idea - .

to keep one's supervisor informed.

*

. Kbprovalrmay be easier to obta » than écceptance by staff, students, and the
community, if they- have not been)intimately involved in establishing the targeted
needs. Acceptance. of the targeted needs as legitimate-and worthy of attempts at

resolution is required,éif the néeds are to be met. :
. : : 4 '
Y . ' w2t

- .. : Step- 10 A;"Negotiatevépproval of Prioritieé, Needs and'ﬁ
: ' 4 Objectives, If Necessary: :

o . L .

Some needs may not have to receive'appfgbal as they can be handled locally. The
targeted needs and standards may he approved as is without ény negotiation. The
negotiation would be with one's superviéq;;gnd perhaps the staff who will have
to meet the standards (if everyone did not participate in establishing them).
The intent of negotiating the standards and targeted needs is to reach a mutual -
agreement. It woyld not be necessary to negotiate thé end product -of the needs:
dssessment 1ify;the planner's i?pervisor and staff were architects of the outcome.

/
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K . Step.10 B. Report Priorities,’Needs, and Objectives to Staff,

Students, and.the’ Commurniity
. . a'" o ' - :’. .,\' L * .
"The main purpose of disseminatggﬁ the needs, ptibri@iesﬁ and objectives is to
* inform people of what the organizational.pqioriﬁies,hre QQd what the standards
are that are being sought. Both'planhing,anq;aghiéving'the‘standardg'are made
easier if everyone knows what the expectations are. - The dissemination process
is more than public relations, although public.relatidns would benefit.

o © Lo
] 3 - ?

| Relationship of the Unit's Néédé,vPribfifiEs, and Objectives -
S to Other' Organizational Units '

. . _ . . o , ‘ _ .
This paper has described the process anyaMpPS'Grganizatidna} unit would use when
conducting a needs assessment. The]rélabiogﬁhip'be@Weeﬁ';hé needs. priorities ’
and objectives of each unit and how they are fntegrated“to_form’the systemwide

“priorities is detailed in other plannihgfﬁépérs%' However, theré,ate_points in
the Comprehensive Planning Process whien watk which has reached a given stage -
must be discussed and reconciled with one's supervidor. The administrative team
as the systemwide planning team wili reconcile dnd recommend the countywide
priorities, needs, and objeqtives.”VThé;BQard_df:Educhtiqp has ultimate approval

for the priorities of the school sysﬁeh; e Do _ N
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"« APPENDIX

L
What You Have When You Finish A Needs Assessment -

Belle Ruth Witkin considers the advantages or products of a needs assessment ag
. being: : . ‘ . o

l. As a program planﬁer'you will discover where the areas of greatest
strength and weakness are in respect’' to student learning, thus laying
the basis for more ratiomal curricular planning, .

2, :Yop'may find revealing discrepancies of various kinds among the per-
' ceptions. of different groups -- e.g., parents, students, educators),
business people -- as to ng well the school is performing its Job.

S : R . . .

3. Unexpected or hidden needs and causes of ongoing ar unresolved problems

may emexrge.

/

4. The assessment, if addressed to future and loﬁg-ranée needs as well as
! current ones, will provide fotr renewal in the school. - °
’ - : . ) ’ X .. . o
f-.' 5. When needs assessment data are used in conjunction with data on cost/ .

, effectiveness and evaluation, you can make more defensible choices among
program alternatives. A methodical approach prevents lejping to solu-
tions on the basis of scapty analysis or evidence. v

6. Needs assessment should also give you direction for placing priorities

on allocating scarce resources. o , . : , \\

7.  When done successively over two or three years, the assessment will show
trends related to increasing, declining, or changing pupil'populapions.

8.  Should you face decreasing public support for education, dropping -enroll-

ments, and demands for better performances of high school graduates, a
good needs,assessmenz:;ill~help you find the causes of the difficulties
and set priorities fo corrective action.  The assessment will either

" -tncover new information, or document and validate policies and programé"

already in action.

9. Needs assessments will also give you information for planning in special -
areas, such as eduggtion of the handicapped, health and guidance services,
career and vocational education, needs of minority language and cultural
groups, and multicultural education for all. .

10. When you involve the community in the process, you are likely to find

N more acceptance for the resulting.plans and policies than if educators
alone assess the needs and make the decisions. Also, when dissident as
s _ - well as supportive groups are given a voice, and their participation is
. ' invited in a constructive fashdon, there is a bettef chance of reaching
* Y consensus on the areas of greatest need and on proposals to meet those

needs.* . .
' o

The MCPS Needs Assessment %&ocessowill yield a list of needs given in order of

‘Priority with some needs targeted and backup information for each need. Sample

products. follow on the next three pages. Backup data is .provided for the first
- two priorities as examples. n . :

*Belle Ruth Witkin, An Analysis of Needs Assessment Techniques for Educational
Planning at State, Intermediate’, apd District Levels. (Hayward, California:
o' 'ameda County Superintendent of ‘Schools, 1975), pp. 18-19. IJ(:} . '
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'« GUIDE FOR PERSONS SUPERVISING PLANNERS

This paper is a brief guide for persons super%ising other planners,
i.e., area associate superintendents, department directors super-

" vising division directors, etc. The intent of this document is to

provide some general assiatance concerning the review by super-
visors which takes place at certain steps of the MCPS Comprehensive
Planning Process, A prerequisite for effective use of this guide is
knowledge of the other planning papers (e.g., "Just What is a Need,
Anyway?" etc.). These papers refer to this document as the "leader
ship Guide."’

P ; ¢
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Y “*www“w-‘fﬂ¢{ - .Dr. I. L.,Roy‘Stern, Associate. Superintendent
( £ - _for Program Development .
T Dr. Art Steller, Coordinator for Systemwide
T et ~ Planning
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School princpals, chif adminstratons of divions, depariments, o “The leader of asch organizational unit is responsible for working
offices, and the Board of Education are belng requested to follow ) with hs/herstat and,porhaps, other stakeholdars (parents, students,
the Comprehansive Planning Proces in developing their FY 81 plans #nd community) throughout the proces. There are thred times In
. wd budget requms. ‘ ~ the process when progress is reviewsd by and spproval to procesd
b - ' obtained from one's supervisor (does not pertain to the Bosrd of
é ‘ 1 Education), Thess points, which signify plenning intarsctions which
‘ 470 mora intansive and focused then those which go on continuously
) - « with the system, are indicated on the ebove model as o circle,
¥ Steps 3’ 4, 12’ 14-16 are optional for 1979-80 Likewisa, on two occasions, within o coordinated and concantretad

time period, ol of the supervisor-approved work will be reconciled
and approvea throughout the systam, Thew latter two 1oy,

- indiestd by trapezoids, establish the Interrelatechess of

organizationsl levels and how, for example, o school's priorities
influence the Board's priorities and vice varsa,



At three key points in the MCPS-Compreheneive Planning Process the individual
planner and his/her supervisor* review their progress before proceeding. The

‘planning flow chart indicates these particular steps through the use of

circles. The main purpose of the reviews is to gain agreement and approval
so the best possible plans will result. It is suggested that the first such
review be accomplished in writing, while the next two reviews be done in
person. If possible, an existing structure of meetings should be utilized.

Once action plans are created it is assumed that aupervisors will period-
ically discuss their implementation with the planners, A status report has
been developed for this reason. It is designed to cut down on the amount of
writing required by a planner to keep his/her supervisor informed. Lack of
progress or obstacles encountered may influence modifications in actions plans,

A final review during the evaluation phase is suggested, using a format decided

‘on by the participants. The specifics of an evaluation session will depend

upon the nature of the actiorplan's objectbzes and the actual assessment during
implementation, Unachieved objecti%es may HYecome needs the following year as
the planning is recycled. - ; N
Supervisors should have a working knowledge of all of the planning papers,
(i.e., "Just What is a Need, Anyway?", '1979-80 Guidebook,'" etc.), as an aid to
establishing specific due dates for each step. Of special significance is

"The Bottom Line'" already distributed to planners which indicates mimimum ex-
pectations (see page 3). . A LTI "

Persons supervising planners may adjust procedures and timelines, although such
changes should be kept within the major intent of each aspect of the Comprehensive
Planning Process, There are key deadlines which must be met (see calendar ;on '
page 4) for the entire system to advance on schedule. Therefore, supervisors
will need to tramslate the deadlines for key events into appropriate deadlines for
their units. For example, if associate superintendents are to submit priorities
to the superintendent by October Sth, the following schedule might be set for the
Office of Program Development:

Divisions submit priorities to departments by September 7
Departments review division priorities by September 21
’ Departments submit priorities to ffice by September 28

Office reviews departments priorities by September 28

Office submits priorities to superintendent on October 5
Supervisors shbould decide upon specific requirements for their units to best meet
their units' interests. For example, some supervisors may want the '"Planning
Team Record'y form submitted at-.the first review step, they may not wish planners
to "Identiiy Noteworthy Programs," etc. .

Supervisors are responsible for performing a quality control function as ‘they v
review planning efforts,  Caution is extended not to be overly critical during
the nilot'year.; This should be a learning venture for _pilot planners."

* The term "supervisor' will be used throughout this paper to indicate one who,
at any level, reviews the work of a planner. Thus, a reviewer (supervisor)
at one level may become a planner at another. )

!
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The'emphesis ought to be on content and conceptual understanding, rather than
oducts of planning will become better as we gain experie
The object should be clarity, not perfection of expression. Ep

After the various intermediate products have been reviewed and approved, .
another pervisory duty involves coordinating certain aspects-of the systemwide
reconcilfation steps. The two reconciliation steps, represented on the flow ‘
chart by trapezoids, establish the interrelatedness of organizational levels
and how priorities of a unit influence other units and vice versa. Each area
office or other supervisory unit is responsible for collecting .the priorities

of their ‘subunits and developing some overriding priorities

. LR




\ . . .. PILOT YEAR

N

THE BOTTOM LINE | :

v .
N

¢

I'd
. 7
A Planner has to.... :
a) - "Have a local planning team,
b) Read the 1979-80 Guidebook,
» c) Use Steps 1-6 (and substeps and forms) as determined appropriate by
o the planner's unit, _
*d) %}ete Steps 7-10, including the use of Tthe form "Indication of Need"
‘ for the 3-6 needs selected to . pursue,
*e) Select preferred plans (Step 13) and complete _appropriate "Action Plan"
.+ forms,
- £) - Review with supervisor (Steps 6, 10, and 17),
g)f‘,Implement plans in FY 81 and submit "Status Reports", and .
h) Provide feedback to the Office of Program Development, as requested. o
"A Planner should...,
* a) ' Read all of the planning materials and ~
b) Use and modify specific aspects of the entire planning process, as
: appropriate. .
The Supervisor of a Planner'has t0.s.. .
a) .Read the 1979-80 Guidebook, ¢ -
:b) Determine how to best complete Step 6, including how to use the
' "Needs to Assess" foim,
c) Set deadlines for Steps 6, 10, and l7
~*d)  Provide supervision and guidance for other planners, -
e) Approve the planning units' products and procedures,
" .f) Complete "Consolidating Objective" forms for planning units’ (Step 11)
. within his/her unit, ° .
g) . Review with his/her supervisor (Steps 6, lO and 17), .and
h) 'wProvide feedback to the Office of Program Development, as requested,
N AN

The Supervisor of a Planner should....

‘; _a)
' b)
ng

Reminder: -

/i
b

Read all of the planning materials,

,Engage in the planning process for his/her own unit, and @;

Use and modify specific aspects of the entire planning procé s, as
spprOpriate._ . _ Hi

Yl

/

This is a pilot year to improve upon the “planning process. Please
work through the process as best you can, let the Office of Program
Development -know what help you desire, and think of what improvements
can be made for next yeat.

,

*Efforts should be focused upon these steps using the "Indication of Need" and
"Action Plan" Forms as a guide.
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3 REVISED SCHEDULE FOR KEY EVENTS™
. \ f{»" a4 ’ . ] . . . . .
L

‘I, 'Shar_ing of Inf_ormationk o A ' July 31 to August3’

(a) School prineipals submi t "Needs.to Assess" forms July 31
‘'to Area Associate .Superintendents, Coordinator
.of Systemwide Planning will collect copies of

. |\'\
« available "Needs to ‘Assess' or "Indication of
IS . Need" forms (plus other information or forms as
S A
' : appropriate) , . .
(b) Possible needs collated and distributed . " August 3
4 to planners © : '
(c) _Each*planner will co;}ider adding or modifying , " August 3 to August 31
his/her .1ist upon exdmining needs being looked G , .
at by other units . :
(d) Central office units submit "Needs to Assess" v‘ ~ . August 6 to August 13
forms to Associgte Superintendent/Executive WL _
AQpistant - "’ e
I1. In-servi\g on A;tion Plans ' . ’ 4. 7 August 3 to August 31
- : o L O o
£v'. 7 (a) "Key Personnel" in-service session on Action - e August 3
' Plans o . o o P
] ‘ ) ; LG . ] CsE,
(iD) "Key Personnel" provide in-service for L b August 3 to August ,
colleagues A o - - . |
. III. PlanningﬁTeams Complete Assessment and'Prioritization - . By .October ‘5.
(a) Associate Superintendents/Executive Assistant o October 5
submit priorities to Superintendent ‘or Deputy :
Superintendent : . - -
g (b) Other planners submit their priorities to meet August 31 to
this schedule R . - ¢ - September 21
IV.“Reconciliation of Priorities by‘Administrative‘Team o October 19
V. Completion of Action Plans by Planners . ‘November 1

(A supervisor could set a later ‘date, if these action
plans do not ‘directly involve budgetary requests.) -

o _ ' ' ‘ .- : , .
** Planners should. continually move ahead with their own planning with the above dates
as deadlines.- Hence, a principal may start developing an action. plan(s) in the
-middle of August before all of the priorities have been established. This strategy
will enable planners to pace their workload, rather than cramming a lot of activity’
“into a short time period to mieet the next deadline. ' e

r"t ‘ . s
152 4 ' .



First Review: Confirm Programs,.Activities,hand Needs
. With Supervisor (Step 6)

Deadlines : - — T —Dates
Area Associate Superintendents will review L By July 31

sclqls "Needs to Assess'"

Central Office
the Executive Ass
"“"Needs to Assess"

sociate Superintendents and PR August 3 - 13
tant will review units' :

»

The above adminigtrators will need to set
earlier deadlineg for schools or departments

o ' to submit their. 'Needk‘te’ﬁnzzss " ‘ . .
The supervisor reviews; may revise, and confirms the statements of noteworthy

programs, activities to redyce or eliminate, and ''needs to assess" which have
been forwarded to him or her. The supervisor at this time also gives suggestions,
assistance, and direction regarding the material forwarded on how the planner.
inténds to conduct the needs assessment. —

. fThis step provides an opportunity for the supervisor to work with- the planner

before the planner has invested a great deal of effort in the planning.

Besgides’ determining 1f you agree with the proposed noteworthy program(s) and
activities to eliminate or reduce, you ghould give major attention to the "needs
7 to bssess." Of prime importance, is reinforcement of the concept of a need,

<particularly that - resources are not '"needs."

General Directions for Planners

(These instructions are given in the
1979&80 Guidebook for this step.)

6.1 Write a brief description answering the questions: How will the needs be o
assessed? How will staff, students, and the community be involved’ o e

6.2 'Confirm the programs, activities, needs, and approach for the needs aSsessment
- with your supervisor. (It is suggested that this step be done in writing )

- . General Directions for Supervisors

~

6.1 .Determine how to best complete Step 6, (all "paper reviews," conferences ,
' with planners, some combinations, etec. ) including how to use the "Needs to ST
Assessg" £orm,-set timelines and communicate to planners. o)

6.2 Confirm the programs, activities, needs and needs assessment approach. for'
- planners. (It is suggested that this step be done in writing, Questionsrto
'h”use in the review are given below.) ) .

Questions to Elicit Discussion:

'Identify Noteworthy Programs (Step 3) -

1 Why was this program (s) designated as noteworthy? LT
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T 'é‘ : ‘

’ ’ . . L.
Identify Activities Eligible for Modification and/or Elimination (Step &)

1. How was this activity(ies) identified? : o ‘ \ .
2. How have the three considerations on page 4 of the Guidebook been addressed?

3. What is the saving in terms of time? Cost? Other—factor 87

Identify Initial Set of Needs to Assess (Step 5) .

1. How were the needs identified? .
2. Does each need demonstrate relevance to the unit's mission?
3. 1s each neéd clearly worded as a "need"? '
4, Can these needs be realistically achieved?
5. Do the needs prow ‘a balanced look at the unit? ‘
6. Are the needs few" nough to be managegble in an assessment process?
7. How will the needs be assessed? HowAwill staff, students and the community
be involved? - . /o '
: = . ) - L]
. Second Review: Review the Priorities, Needs and Objectives .
with Supervisor~(Step 10) '
Deadlines _ ‘ ' ’ . — '

"A@%ociage Superintendents/Execdfive Assistant ‘ Dates
submit priorities to the Superintendent or

- Deputy Superintendent, October 5

Other planners submit their priorities to their )
supervidors to meet this schedule. =

You must approve the priorities, needs, and objectives before the. planners proceed.
(This step does not apply to the superintendent's or deputy's priorities, needs,
and objectives.) Through a two-way negotiation process, you reach agreement using
"Indication of Need" forms as a basis for discussion.. - .

General Directions for Planners
(These instructions are given in the
1979-80 Guidebook for this step.)

gﬁ\}o.l Ciassify the needs by Topic and Category (see front page of School Information
L Summary) and record on "Indication of Need" forms. _ ‘

10.2 Submit your list of priorities, needs pursue, and objectives to your
‘ supervisor ué*?g MCPS Forms 345-53, R ’

10.3 Negotiate the priorities; needs to putsue; and objectives with your .
' .supervisor to reach agreement, : '

General Directions €or Supervisors 'f

10.1 Determine format (i.e., individual conferences, group meetings, in writing
- unless interview requested, etc.) for reviewing planners" results and set due
dates. Communicate these to planners.

. » . . .
Yo . ' B : Cofis
10.2 Review the priorities, needs to pursue and objectives with each planfier and .
negotiate to reach agreement. (It is suggested that these reviews not be :
started until after the supervisor has had an opportunity to examine all of
the information from the subunigs.) , o :
. S o N : B }
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Questions to Elicit Discussion . .

J ' : . _ | . | //”‘ .

1. How was each need assessed? What data was collected and how? <;

. N . TS "“\‘

What did the data indicate? , ‘

2, what group(s) or individuals perceived this as a need? Staff? Parents?
Students? ' : -

3. How were their perceptions obtained? - . '3'h‘ Cad -

(
4. Wwhat is the rank-ordered priority of the needs? How was it determined?

5. How were the needs to . pursue" selected frOm the priority LiStfng of ne ds

.6. Are the objectives clearly stated? is the method oﬁ my asq;ing attain: )
- described and is it appropriate? A T S . AR

-‘\ ’ - ~., '. ~'”' ﬁl‘\
7. What other units or person (do"you- tHink wilb»be’impacted or direcqu L

‘h

involved in meeting each’ need? - A o T :&&_‘ w A

, , . : A Te _‘-‘~ w.f '.\ S v ‘\ ." wooo o T ‘.f:,
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Reconcile e and App ovE the Syotem_ forities, Needs = % ¢ o= 0 !

. asa Objectives. at A11 l‘.&el AStep’11) Jﬂ »»J_.-.?_,.- S
After reviewing each subunits p:ioritie;§ eeds .and objectd '
~use this information to develop(consblidatins\objectiyes for their un

'eg, the s?pervisorsi

0 : y. . o,

X .| G
. ) -( » ,,n, ey . ‘4,‘ ’: . / L ¥ . >) %.
Some centra1 office units may eleet ‘hot{ to conaolid;t§~the priorities of thezf :ng S \
subunits. The reasan for -this decision would be eased‘upon the uniqueness‘o each e '
subunit. 1In such ‘an instance, subu griorities shoﬁldee grouped- tpgether -;,;-«,~
‘and reranked as priorities of " thé 1E§§:n unit (therefbré&the :unit, would simply - f
repeat step 8, modified slightlyf’a ot engage in the consolidating aspects,ofh SOV

‘_\

this step), § 7 e D . e =
(\ " ‘.'1 ¢ 4 Q\ vl .l:u x.' -,"" : o, .,.;)_ w1
The consolidating prqcessﬂ i11 enahle the supervisory unittto develop and priorL~ oA
tize overriding objectJVes ncompassing thi needsyp6f their. individua} units.“ 9 0 SR
"{s important: ko note ths ' 'specificity of ‘%jectives and/or neqés is greater at Y
the loca1 unit 1eve1 than dt Iarger otgahizatio 1 unit Tevels.“kJK N o -
. ' o . k @ A ) Y ‘}'J" . . ._v N N \.
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<The4{ip1¢;'ana:catqgories listed below are intended to serve as a framework &
* for classifying data and information in a standardized fashiomn. Central Office
- orggnizational 'units may select topics and categories from those below or
© ' deyelop other categories for organizing their needs, The categories obviously
3gré—not;exhauative~anﬂ—you—may—supplement“them‘wtth_add1ttbn§1“éaEégories and

_ .‘.'1nformatibpw K B
. TQ?IC I:‘»S;udent-Communitf TOPIC IV: Program
R -*"  Characteristics ' N
L e e o Categories: i '
3" . Categoties: : B Instructiq9a1 Approach
.- . ‘Enrollment and Attendance Art
..t v Test Data Business Education
o ~' " Handicgpped and Other Special Career Education
R o Neéds - ' . Cooperative Vocational
' : 2 Student Behavior/School Climate o Education
Sl School Community Relations Driver Education
e B Community Demographicg - . English Language Arts
¢ < . ; o ‘Foreign Language Arts
s+ TOPIC II: Administration and Organization Health Education
Lfn . ~Home Economics i
“.*Y . Categories: ' ' » Industrial Education
. . Administrative Organizatio : " Mathematics .
e e Food Services ; ' © Multidisciplinary Programs
M safety , ‘ Music _
w oo Facilities . Physical Education
. ;,n?f/ ' . Budget/Other Funds _ : Science
s . Social Studies | ‘
* "IOPIC III: Persomnel ~ L Handicapped and Other |
S A LA ) ' : ) o - Special Needs
. _ Categories: : . o Instructional Equipment
3j' . Staffing o, : : Extra-Curricular
y\\‘%~-.»"l;_.li Staff Development/In-Service - o
o :9. ?; . ngeral Directions for Supervisars on Consolidating Objectives E .

‘'~ %, topics and, as appropriate, categories,and indicate on MCPS Fofms 345-54:

A roup each of the needs of individual local uﬁits'according tjlthe abpove
. f : .. Consolidating objective (next page) (one form for each grouping)

a2

'}'f‘_ ZK':}Add the néeds identified by the supervisory unit to above forms.

Y 3. Analyzevand de&éldptoverriding objectives for appropriate groupings.
S, Rank ordér the overriding‘objectiveé from the number one need through the,
* least important, Add necessary information to the ""Consolidating Objectiie"

oot ¢ . forms.
. . )

é .
s, Send the ""Consolidating Objective" forms to the next supervisory unit, (if any).
. e o -~ .
& .
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EXPIRATION: March 1880

Office for Program Development ‘ ' .
MONTGOMERY COUNTY PUBLIC SCHOOLS CONSOLIDATING OBJECTIVE
" Rockville, Maryland ‘ .

INSTRUCTIONS: This form is to be completed by designated planners within_the_time frame established by the approved comprehensivel

planning process. Refer to the 1979-80 Guidebook for explanation and directions regarding each planning step.

2

Planning Process Reference: Step 11

Office/Department ’ Area
Consolidating Obijective: . ‘ ‘ PRIORITY
‘ . ) No.___of _____
. * . ' Topic
! __S ) Category
| [—
List tho name of each unit which has needs addressed by this consoltdating objective and the priority assagned to each need. Attach
correspondmg MCPS Forms 348-53 which were completed by the units for those needs. a »
Unit Name o Priority Assigned
\ .
. )

., ‘rvf -
T "\’“{
—7 - . "
o ek - -
» . ,
[ N
‘ﬁ.. . 7.' N
1]
0 o ]
b Check here ifiadditional units with need priofities are listed on the reverse side.
1 Planner (Signature) : “Title ' Date
q. ) ~ » | '
. \ ) o [FOR SUPERVISOR'S USE . o
Comments: ) : .o . .
‘Q
Signatur Titie V Date

‘orm 345-54, April 1979 L "9




General‘Direction for‘Ségervisora on Reconciling

I
)

r'

This step involves the associate supetin ndents, the executive assistant,
___‘_m_m_the deputywsuperintendentr_the—superinte Fnt,—the -administrative-team-and
other persons who may be requesCed by these indiyiduals to participate.

Each of the associate superintendents and the executive assistant have a 1list
of priorities which have been reviewed by the superintendent or the deputy.
These priorities are a combination of the/collection of priorities of their
-subunits and those identified by their owy office staff.

. R 't

A reconciliation must take place to eliminate potential conflicts of priorities,

to reduce troublesome impacts of on€¢ unit upon another, to identify areas of

mutual interest and support, and to secure cpncurrence and commitment.

1. Distribute copies of pribrities, and b&ckup documentation to other associate
superintendents, the executive assistant the superintendent, the deputy and
‘other members of the administrative team. ‘

'

2, Analyze the information from the’other. sources considering your own priorities
- and the conslderations given above. §
3. Attend a meeting of the administrative team for the purpose of (a) eliminating
potential conflicts of priorities, (b) reducing troublesome impacts of one unit
+ upon another and (c) identifying areas of mutual interest and support. (some
of these mattersmay have been worked out prior to the meeting. Each indi-
“ wvidual should have some time to give 'E\‘presentation on the priorities of his/ .
. : her office.) :

1

4, Prepare the reconciled priorities for’ran&ing by the administrative team.

General Directions for Approving Systemwide Priorities

1. Administratioe team members will be provided with packets containing the
combined reconciled priorities and backup information. . ¥

2, Y Following a question and answer session, each administrative team member
will rate each item on a sca1e from one (high consideration) to five-
(low consideration), -

3. The individual ratings will be tallied and averaged to derive tHose_priorities )
receiving most support for highest consideration. A simple chart, such as the
one below, will be used to record and communicate the results. ‘

)

;. 2 3 . 4 5 Total Average

Item




a®

.

4, The derived priorities will be available to the administrative team for

' . discussion and possible modification before being declared the system'q

priorities. (It is suggested that approximately 10 priorities be con-

aidered aystem priorities. Items not included in the "Top Ten' could

. | 17.4 Négotiate the budget requests for FY 81 with superv

still be considered by the appropriate unit.)

5. The system priorities will be shared with the Board of Education and the
MCPS community including staff to indicate our overall direction for FY 81.

Third Review: Review. the Preferred Plans, Integration

Revision, and Separation of Plans with

! Supervisor (Step 17)
Deadlines - . Dates
Associate Superintendents and the Executive Assistant November 1

should review the action plans of schdols or depart-
ments which directly involve budgetary r quests by
this datéi A later date may be set for ey;ewing
other acfion plans. '

N "Preferred Plans' are simply the plans selected for development after investigating
some alternative ways of meeting needs. ‘The preferred plans, integration, revision,
and separation must be approved before planners should proffeed. (This step does not
apply to the superintendent or deputy's plans.) Through a¥wo-way negotiation process,

: agreement is rea¢hed using the "Action Plan" forms the integrated priofities, revised

‘ plans, and budget forms., For the pilot year, steps 14-16 would not be done, therefore

only preferred plans and budget requests need be reviewed. .Ideally, plans and budget

- requests would be considered concurrently, if possible. - , .

. ‘ )

‘The MCPS Form 345-55A: - Action Plan should be used to_record the major preferred .
plans. Guidelines for deciding whether an Action Plan form should be used axe:
(a) 1If either the planter or the supervisor believe it appropriate, (b) If
additional resources are being requested beyond the regular al ocation, or (tc)

F€ the plan {tself will significantly impact other unitsy

’ Each preferred plan ghould be submitted in writing, incorporating as many elements
included.on the action plan forms as papropriate. S s
s o .

: . _"Generale;;ections-for Planﬁérs:. -
(These instructions are givew in the 1979-80
' Guidebook for this step.)

. -
*17.1 Submit the m;térial suppq:ting decisions on Steps 13-16 to. your supervisor.
*

17.2 Negofiszgjzﬁhnpreferred plans with shpervisor to reach agreement.

17.3 Negoéiate the integrated prioritiés‘and revised plans for FY 80 with supervisor

to reach agreement. (Will not be part of the prgcess during the pilot)
' ' -~
isor to reach agreement

*

>

»

. . . ) . )
* Steps 12 and 13-16 will not be used during the 1979-80 pilot year.

-
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General Directions for Supervisors

17.1 Provide, in connection with the three guidelines above, expectations
ahput Action Plans. For example, every planner might be required to
develop at least one Action Plan using the forms. Certain planners
might be encouraged to use the forms due to the specifia nature of their

needs.

17.2 Determine 1if plars and budget requests can be considered at the same
time, and set deadlines. Communicate these to planners. /

17.3 Review preferred plans (and budget requests) and negotiate with each
planner to reach agreement, :

Questions to Elicit Discussion

\
Develop Several Possible Plans for Each Curr%nt Need (Step 12)

Select Preferred Plans (Step 13)
LN , .

Integrate Previous Xear's Needs with Current Needs (Step 14)

1.. What .are the alternative plans (at least two ) for meeting each need? ’

“-
2, Does ‘each alternative plan include:

. a. iﬁ%estigation into advantages & disadvantages
(N b.  expected results (effectiveness)
’ c. impact upon staff and community (time: requirements & other demands)
«d, level of staff, student and community acceptance '
e. estimated costs (pérsonal, equipment, materials/supplies, other)
_ . for a five-year period ’
. f.- consideration for in-service
g.- proposed funding plan ) ' S -

3. What criteria were used to select the preferred plans? -

4. How were previous year's needs integrated with the_éurrent list?

5. What is the plan for implementing the preferred alternatives
(activities, evaluation, monitoring, timelines)?
Examine -and Revige Previous Plans Based Upon Approved Resources (Step 15)

. ¢ , »
- I. Given the approved resources, what revisions are necessary in previous
plans? What revisions are necessary in objectives or expectations?

2. How were the revisions determined?

Q o _IGOAF ' 12




‘ Separat:.e Plans into Years of Implementation and Budget (Step 16)

1, How was the separation determined? ' -

" 2. If not already indicated, what other units or pergons will be impacted or
direca}y involved in the plans (both fiscal years)?

3. How will revisions be communicated to other units or persons affected?

Reconcile and'Approve the FY 81 Plans ahd Budget Request at All Levels (Step 18)

Reconciling the plans of all units uystemwide will ultimately move forward on two
levels™: (1) revisions in FY 80 plans and (2) FY 81 budget requests. Revisions in
FY 80 plans need only be communic¢ated to others affected by the changes so their.
plans can be adjusted accordingly. (For example, the Department. of Instructional
Planning and Development revises the FY 80 plans for implementation of an instruc-
tional program and notifies school-based personnel who were to have been involved.)
The approval for FY 81 plans simply goes "up the ladder" from supervisor-to-
supervisor. Each planner secures approval from his/her supervisor. FY 81 budget
reffuests follow the budget development timetable.

The\tssociate superintendents, the executive assistant, the deputy éuperintendent
ad the superintendent are responsible for coordinating ‘plans:and- budget requests
mchroughout the system, as they are presently.

> .
N

. _ S
*FY 80 plans will not be revised using this process unless considered
appropriate by planners and/or supervisors.

A}
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Introduction

The-Comprehensive Planning Process is scheduled fo;\:;;f%ﬁwide implementation
 for FY 81 planning. This spring/summer the process will be pilotad by some
organizntional units for FY 81 planning. As with any pilot project, some modi-

" afterwards.

Participating school principals; other chief administrators of divisions, departmcnts,.
or offices; and the Board of 'Education are being requested to follow the comprehensive
planning process in developing their FY 81 plans and budget requeSté. These plans

and budget requests should include a distinction between maintenance of ongoing
emphases and new thrusts.

More specifically, a set of steps is involved starting with the examination of
approved purpooes ("what should be') and present programs (''what is''). Then needs
(gaps between ''what should be'" and "what is") are assessed, *rities are set,
-plans are created, and budgets are established. The directi » Steps, and v
~forms provided in this document have been designed for guidance to the planner.

Some of the steps and corresponding forms are optional. The forms have been designed
to minimize the amou; of writing, while maximizing the clarity both to the planner .
and readers. The forms will also aid in moving the priorities and plans through

thf system. The final step is a recycling of the process.

There are three times in the process when progress is reviewed by and approval to
proceed obtained from one's supervisory (does not pertain to the Board of Education).
Supervisors are responsible for performing a.quality control function as they review
planning effo;ts. Likewise, on two occasions, within a coordinated and concentra-
ted time period, all of the supervisor—approved work will be reconciled and approved
throughout the system. These latter two steps establish the interrelatedness of
organizational levels and how, for example, a school's priorities influence the
Board's priorities and vice versa. . .

Local Planhing;Ieam

\
It is suggested‘tﬂht the édministrator in charge of each organizational unit utilize
‘an -existing coordinating group, such as a steering committee or coordinating council,
as a local planning team. Besides the planner, a local planning team would include
representatives from its own members, units it supervises or coordinates, other
units with whom it interacts, and, perhaps, the community. For example, a school
planning team could consist of the principal, some .classroom teachers, other staff,
parents, other citizens, and, perhaps, students. Central office units who service
other MCPS units should consider including such "clients' on their planning teams
or obtaining feedback thrrugh a liaison system.

Documentation of the planning team participation is desirable. MCPS Form 345-50:
Planning Team Record is for recording involvement of the planning team. It can be
used as a working draft during the planning process. As such, membership on the
planning team and members' affiliations can be listed prior to Step 1. The form fg%
may be updated as the involvement of each team member is planned and completed. *
" This record of involvement in the planning process is submitted t6 the supervisor .

only if requested.

-
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_gges ted Materials |

-+ These materials should aid. planning, and it is recommended that they be collected by
‘ each planner prior to starting the process. . o :

b)
c)
’
)
y e)
o
. '- °
_ e .
s .
) L
v
..
( .
D
", : ’

’I'he MCPS Comprehensive Plannin ng Process' A Conceptual Overview

MCPS. Goals of Education, Pﬂgri of Studies, Board policies, state and
' federal guidelines, mission statements, other existing goals and objectives, »
etc., which provide affirmations of approved purposes ("what should be").

Data describing the present program ("what is") including school informa- -
tion s ry, the annual test report, the: capital budget for FY 80,
approved resources for FY 80, étc. (See "Supplement to. School Information

‘ Smary.") . ’ . B . . . .

Other planning support materials, such as the paper entitled "Just What( Is
a-Need, Anyway"" . , . . B B ,;',":.

Available information from ot\-ner appropriate organizational units indi—'
cating their current state of think.ing regarding major’ thrusts for FY 81
or long—range plans. o % . o :

o

| m—~—— g #al

-
[T
A




.y

A Montggmery
_4§ Public
~Schools

e STAGES AND STEPS*

'Stage I - EXAMINE APPROVED PURPOSES/PRESENT PROGRAM

. ‘" " 1. Examine Anproved Purposes
: 2. Examine Present Program- '

i

Stage II - IDENTIFY NOTEWORTHY PROGRAMS/ACTIVITIES TO ELIMINATF/NEEDS TO. ASSESS

3. Identify Noteworthy Programs ' :
.-4. Identify Activities Eligible for Reduction or Elimination T,
' 5. Identify Initial Set of Needs to Assess .
6. Confirm Programs, Activities, and Needs with Supervisor

.Stage Ill - ASSESS/PRIORITIZE NEEDSfAND ESTABLISH OBJECTIVES

Conduct the Needs Assessment"
Prioritize ‘Needs and Select Needs to Pursue
Egtablish Tentative Objectives with Standards
Review the Priorities, Needs, and Objectives with SuperVisor .
Reconcile and Approve the System Pri rities, Needs, and Objectives
" at All Levels )

\

R
H OWV®

12.. Develop Several Possible Plans for ‘Each Current Need .
© 13, Select Preferred Plans : ' :
.- 1lb4. - Integrate Previous Year's Needs with Current Needs N
"..15. Examine and Revise. Previous Plans Based Upon ‘Approved Resources
16. Separate Plans Into Years of Implemgpiation and’ Budget ‘ f, '
17.  Review the Preferred Plans, Integr-f g, Revision, and Separation

“with Supervisor
”.udget Requests at All Levets K

Reconcile and Approve’ Plans and FY e

wim .

L o . Stage v - IMPLEMENT PLANS

19. Implement Plans . . ' .

- S N
Stage VI - EVALUATE/RECYCLE

- . N
. RIS
’

- 20. Reevaluate Plans and Evaluate Results. - ' 1 Coa ‘ .
21. Recycle o B ' ' '

*Steps 3, 4,.12, 14-16 are optional for 1979-80.

Stage IV - DEVELOP ACTION PLANS/BUDGET1REQUESTS k B

-
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1. ‘Examine4Approved,Purposes

. . Planning occurs within a context defined. by the’ society at- large and ‘the

Montgomery County 'school ‘community. The MCPS Goals of Education, Program of Studies,
Board policies, state and féderal . -guidelines, mission statements, other existing
goals and objectives, etc., constitute the approved purposes ‘("what should be")
of MCPS. -The local planning ‘team needs to consider these "givens."

" .-

. . . Directions’“" ,
. ,'6 . .
Ry [ 3 , . -

3 2

1.1 Identify and exatnine major chan&s in approved purposes (or procedures) which
, significantly influence your planning. (For example, increased funding for
'textbooks which has implications for instruction.) s '

1.2. Collect and analyze available info;ma.tion from other organizational units
© ° 'indicating their current state of thinking regarding major known thrusts for

FY 81 or long-range plans. T v

1.3 Determine the effect upon your planning (and ii applicable, upon the planning
of other units.) . '

1.4 Identify, clarify, and formalize (to Zhe extent necessary) the interdependence
or liaison relationship between your unit and other units or persons. .

. 1.5 Disseminate findings to alﬁl ‘c"once'rned individuals or groups.

2.11 Examine Present Program

<
The present program ("what 1s") is the foundation‘upon which planning and future
actions are built. The local planning team should evaluate the accomplishments _
(or lack thereof) relative to 1978-79 goals and objectives and other pertinent .
evaluation information. A school information summary* which consists of a set ‘
.of. categories to serve as a framework for cladsifying data (and needs, priorities,
objectives, résourtes, and cost estimates) has been developed Schools have been

. supplied with standardized data, i.e., test scores, enrollment data, etc., as-

 part of their summaries. Other units should generate data appropriate to their

""unique characteristics.

Directions . o L S

K rv G s N
) Py T \
Yo Em 2 l Complete and/o"

alyz'e' your:unit's informat'ion summary.
’ﬂ-. ’ s

v ]

/ \2 2 ’S"ecufe an _examine .ther relevant information describing your present program,
Ey: : : especiall‘y*' ‘ valuation information. : A
¢ ',‘f:'ﬂ. Y ! ' , ~ :
v 2.3 Report relevan findings to all concerned individua and groups (i.e., -annual
. . school rEport to community)

~ *Separate paper




o ’ o d.h "U“j. Identifz Noteworthz Programs

: Recognition should -be extended for special programs.. By identifying outstanding
programs and sharing this information throughout MCPS;, everyone will benefit. The  \_
. public, .as well, should be aware of noteworthy projects. This step can be expanded
" to the identification of exemplary programs outside MCPS. ' Research and promising-
theories may also be considered at this point. In addition,. the general strengths
of each piogram should be known. Organizations improve themselves by building upon -
strengths. . - , :

\

Yt

o : Directions

3.1 Ideqtify your noteworthy programs or strategies and general strengths of your

. programs, - . . . . ,
. ‘& ’ ’ ) ¢
“3.2 Confirm your proposed noteworthy program(s) by requesting your supervisor
and/or other MCPS staff member in a related area to visit. N

3.3 Provide your.supervisor with completed MCPS Form 345~ Sl Noteworthy Program
Description.,.

3.4 Determine what other exemplary programs research and/or promising theories
you may consi‘Er including in’ your, plans.’ -

oy R Identiﬁy Activities Eligible for Modification or Elimination

" A major problem faced by MCPS is deciding what not to do. All needs cannot be met. .
. ' An activity eligible for reduced effort or modification can be considered a "positive
: screpancy” between 'what is'" and "what should be.” 1In other words, more is being
done in this area than ought to be. Efforts expended towards a limited number of
goals must be conducted in the most efficient and effective manner possible.  In-
some areas it may be possible to reduce ‘the attention given, while other areas,
- - programs, or activities may be eliminated withéut a sigfificant loss of productivity.
~In some cases, the scope of such anﬁgctivity may be. -Such that a planner can elimi-
nate it without notifying his or her supervisor. It may be necessary to gain
acceptance from a supervisor before reducing’ emphasis. If the activity being con-""
sidered for reduced attention is'of major significance, the planner should include
.1t as an item to assess and follow-up by completing appropriate forms. Four
considerations can be used when' deciding upon areas in which to reduce effort or
eliminate entirely. They are: _ . "
-~ : . ‘
a) Does the original need still exist? If so, can a reduced means .or lessened
amount of attention satisfy the need’ :

b) Have you exceeded the standard of "what should be" or are you doing more
' than has to be done? (Do you have a positive discrepancy between “'what is"
.and "what should be?"). Have you reached the point of dimimishing returns?
c) Has the relative priority'or importance of the activity'shifted towards
being less of a priority or of lower importance? If so, .can reducéd

- resources or a lessened amount of attention satisfy the need?” S
‘.‘ d) - Is the activity under consideration more cOncemed with maintenance and .
»‘ enhancement of internal operations than service to clients? If so, is it

_ ,possible to eliminate efforts in this area or can reduced resources or a
' .. lessened amount of attention satisfy ‘the need? '

. ‘ ’ ) L "5
O ‘ ) . - _ - ) \\ - '(;7 o




4.1

4.2

4.3

R

o

Directions' T ! _ o . -v,.xfw__.
Identify some activities which may be terminated or feceive less attention

Obtain feedback from appropriate persons and select items to eliminate or
modify.. - . , Lo . : .

. . , . ‘
Consider including these activities, if of major significance, in your
initial set of needs to assess (Step 5) K

'4 4 gﬁ%vide your supervisor with completed MCPS Form -345-52:: Needs- to Assess

ﬁaas appropriate (after Step 5).

. ! - . . .
N 5. 1Identify Initial Set of Needs to Assess

A need is defined as the discrepancy between "what is" and "what should b@." It
is important to réalize the "what should be" represents an acceptable condition -

not necessarily an ideal state.

T

Goals (or objectives), programs, or r3§q3rces are\often confusged with needs._:A .4
goal or objective is an example of "what should be." Therefore, a need exists, - “F
~when a goal is not being met. A program is the prescribed treatment to meet a need.“

sources (time, money, books, people, etc.) are what a program requires to function‘
-and do ‘not constitute a neéd. Eor example, the MCPS approved formulas for resource -
al ocations .(such as the one for textbooks), even if unfulfilled, do not identify .

* "Heeds." Even though resources are necessary and unmet allocation formulas may be

sed

as part of a rationale for the resources, they are not "needs." Needs' are

expressed as gaps between expected results and the present reality. Within. these .

parameters, you can identify your needs very broadly or very specifically. . 4 .

The universe of needs simply cannot be addressed. Therefore, focusing attention

upon

the needs deemed the mbst critical or important is required. - This identification

of exceptions from acceptable norms is the first formal procedure for screening your
needs down to a manageable number.

5.1
5.2
5.3

5.4

Ncﬁ'E

Directions

Identify negative discrepanciesj(needs) between the'approved purposes‘anm
the'present program (use’unit information summary with other data).

Scan the results of Step 4.3, long-range and existing lists of needs for -
relevant itemsn

Gonfirm the relevance of each need to your{"Ssion and alert other units of
possible needs that fall within their responsibility. : '

Finalize these preliminary needs statements by wording for clarity, determining

‘those which realistically can be achieved, analyzing their range, and reducing

the total to a manageable number. . List these on MCPS Form 345-52: Needs to
Assessh g ' . . _ .

Central office uni®s wait to finalize their needs to assess until the -other -
levels have completed Step 7.3.



The noteworthy programs, actiﬂitieé tp redude pr eiil nate,
.are to be submitted to your Bupervisor for . confixmsti n.,_Alsp.‘_
and share how you plan to conduct your needs’ assessment. L
. L - S
" v ;i Direcgions
. . . .t ',1 . b- . ' "{ . \ ! N
6.1 \Write a brief description answering the questions. How will the n ds” be b
assessed? How will staff students, and the coqmunity be involved’ SR

6.2 Confirm the programs, activities, ' eds, and appgﬁach,for the needs asségsment v, ;
with your supervisor. (It is suggdsted that this step be done in writingbf%- -'4

M - . ,‘_ vc. ,_'_ ‘

PO

, o ,
7. Conduct the Needs Assessment

(A supplemental planning paper describing a process for needs
. assessments in MCPS is. available for more specific guldance.)

-

A -needs. essment broadly conceived, is a collection of information on needg which

is subseaigntly analyzed A wealth of data is available to MCPS planners.. r this
purpose, previously compiled data should be. examined as a first sStep in verifying a
need. Many of the needs in MCPS have already been outlined through various examina-
tions or studies. It is conceivable that sufficient information is already on hand -
to substantiate or refute a particular need without further assessment. If thisai -
the case, it seems unnecessary to harvest additional data to reconfirm a need.

For each need~being assessed, all of*“the available sources of relevant documentation
should be collected and reviewed If at all possible, several different kinds of
information should be secured for each need. :

The documentation which has been collected for each need should’ be concisely
summarized. The wording should be written for easy assimilation and interpretation
‘by persons unfamiliar with the original sources. Names, dates, numbers, etc.,
should be recorded. on MCPS Form 345-53: .Indication of Need. Information both-
confirming or refuting each need must .be provided for accurate evaluation. Besides
alding the analysis of the information the condensed data can be used when dis-
cussing needs witb decision makers or the public.

Directions _ rf?’ I
7.1 Collect, analyze, and record existing documentation confirming or refuting each

need on MCPS Form 345—53 Indication of ;Need. N 3

K . - . .

7.2 Obtain feedback. on the needs from appropriate indivlduals‘: groups.
' a) Your Unit's Staff

vy

. b) VO er Staff . .'., h SR .,
c) dents o o \ ' 2 S
d) Local PTA S - ASE R VR
e) Community Advisory Groups . RIS .
- f) Others as Appropridte SN »
7.3 Refine the statemengs of need based uéon the above data. [Include edback
- data (Step 7.2) on Form 345-53.] - (R Af '

NOTE. The more complete and accurate the collectiodt ,of perceptiong in 7.2 are,
‘the greati®r the likelihood of ﬁeceiving corresponding resources to meet,
your needs. ‘ 7~ 'Q - , : R



o : : - ' ‘ '

'8. Prioritize Needs and Select Needs to Pursue

'Analyzing the collected data and determining the order of priority in relation to

your overall mission is-the most important single step of a needs assessment.
Whether. completed by one RgFson or a group, it brings to bear the judgment of what
needs are most critical to resolve. It is suggested that the person planning (or
doing) the needs assessment involve others to establish a consensus on the needs-

and their relative priority. 1In any case, the establishment of priorities should
not necessarily be interpreted as ordering needs according to "the greatest good

for the greatest number," i.e., a need for minority or handicapped students may

have a higher priority than a need relative to a larger portion of the student body.

The priority of needs is- determined by a rank order listing from the number one
need through the least important.

Resources in MCPS, as in any organization, are‘limitedg therefore, all of the needs

identified and verified cannot likely be addressed. By focusing efforts on a few

of the most prevalent needs, it is expected that they can be. satisfactorily resolved.
Selecting some needs as targets upon which to concentrate eases the pressure of
"trying to do everything and accomplishing little" or "spreading oneself too thin."

!

Dfrections -

8.1 Using the needs verified by the needs assessment, rahk order them from the
number ‘one need through the - least important.,

-

8.2 Using the prionitized needs, select those needs to* pursue’in terms of imple-

mentation and/or budget requests. (Add information from 8.1 and 8.2 to
MCPS Form 345—53 only for those needs you have selected to pursue.)

3

i

9. Establish Tentative Objectives with Standardsf @
The definition of a need implies some JEans of measurement or determining what level
of achievement will be necessary for resolving the need. Such standards should make
it possible to know how well the gap is being clbsed relative to the targeted needSQ\
Objectives should first be written for the desired ‘results at the end of FY 81 (this
could include objeatives for FY 80). A progressively. higher standard of achieve-
ment for the same objective might be extended over a period of years, ObJectives
‘are to be added to- the "Indication of Need" forms :

' Directions
! X .

. 9.1 _List constraints and'determine héw‘qr if the constraints can be modified.

¢ {

9.2 Using previously established objectives, your mission, current needs, and con-
straints, formulate the objectives describing desired results at the end of
FY 8&. (Add objectives to MCPSaForm 345-53.)

]
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10. Review the Priorities, Needd, and Objectives with Supervisor

Supervisors must. approve the priorities, needs and objectives before one should.
proceed. This step does not- apply to the Board of Education or the superintendent/
vdeputy's priorities, needs, and objectives. Through a two-way negotiation process,
agreement is reached using "Indication of Need" forms as a basis for discussion.

v »

Directions

"10.1 Classify the needs'by Topic and Category (see front page of School Informationiﬁ

' Summary) and record on "Indication of Need" froms. _ .

'10 2 Submit y8ur list of priorities, needs to pursue, and objectives to your supervi- .
sor using MCPS' Forms 345-53. - . .

10. 3 Negotiate the- priorities, needs to pursue, and objectives with your supervisor
(after he/she has received all-of the information from\the subunits) ‘to reach

‘agreement. . _ , o Ve

11. Reconcile and Approve the,;ys Priorities,,Needs,
’ and Objectives at All-levels . , 4 '

l

¥

Offices and departments have used MCPS Form 345-54 (also see "Leadership Guide") to
collect, analyze, and develop consolidating objectives from the priorities of their
48ubunits. Each of the associate superintendents, the superintendent/deputy, and the

Board oﬁfEducation now have a list of priorities, needs to pursue, and objectives

- which are a- combination of a collection of these items compiled from their sub-

units and their own particular office. - A reconciliation must take place to elimi-
nate potential conflicts and to secure .concurrence among units impacted by .another |,
unit's priorities. It is the Board that will ultimately approve the systemwide .
priorities, needs to pursue, and objectives.

n

-Directions -

11.1 Distribute copies of priorities, needs to pursue, objectives, and backup
+  documentation to other associate superintendents, the superintendent -and

the deputy.

11.2 Analyze the information from the other sources considering your - own priorities.

. . .
11.3 Meet to ‘reconcile and approve the system pgiorities, needs to pursue, .and .

objectives at all levels.

S
g

’
»

: 4 ' o ' :
11.454 Approve the systemwide priorities (Board of Educatiaﬂﬂf’» : » .
NOTE Thie associate superintendents, the superintendent/deputy, and the Board, of
Education may involve some other persons in the completion of ‘this step.
However, all planners will need to review the product of this step.
A planner may alter his or her priorities based upon the systemwide priori- -
" ties, as approved by the Board of. Education,

s
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12. Develop Several PossiSlé Plans for Each Current Need

After receiving the approved priorities, needs, objectives, the local planning
team should begin deliberations on alternative w:ag of achieving the objectives.

The extent and detail of the alternatives will depend upon he ‘nature of the
objective(s) and the corresponding needs, Minor modificatidns in existing programs

may satisfy a given need or it may require new programs, additional staffing, etc. /

‘The ﬁgﬂgzr may necessitate a plan of a couple of sentences, while the latter may

involvelgeveral pages as explanation. When déveloping alternatives, some factors:

to consider are (a) organizational patterms, (b) staffing requirements, (c) in-service,

(d) equipment and materials, (e) instructional strategles, and (f) relationship to
Difections L ’ . é y

present program“ \
e

12.1 Generate several possible plans for meeting each pfiority and identify those
with the best potential for being cost-effective. : '

12.2 Investigate those plans with the best potential. The MCPS Form 345-55A:

o : . ) ] : )
- 13.1 Using the best available dgta, select a preferred plan fof
L4 ¥ - ™~

Q

"and are called milestones. The anticipated starting and completion dates of the

Action Plan can be used for exgmining major alternatives.
. ) » - : . »

/.'

‘. » o t '13. Select Preferred Plans

L o o . . B
From the'p<§;ible plans generated for each neéd, select a preferred plan. The

" preferred plan should demonstrate to your supervisor that it will achieve the

objectives in a cost-effective manner. A form has been provided fo obtain approval
for the preferred plans and for possible incorporation in the budget. As part of™*

~the "Action Plan," each objective needs to-be' divided into segments which will. lead

to. the achievement of the objective. These segments constitute events or activities
’

-

milestones should be gcheduled upon the "Action Plan" form.

Directions.

-priority.
13.2 Divide ::Sh objective into\;j;pOnent’milestoneg, : milestones and
‘agssign reSponsibilities accordingly. S

13.3 Complete-an "Action Plan" form for each preferred plan, if not

i ~

13.4 Communicate the results of 13.3 to appfbpriate advisory groups for thelr— .

- examination'and feedback. = = N . .
A - lh. 'Inftegrate Previous Yehr's Néeds with Current Needs* ‘
. — — T .
. . e .

Some of the needs identified in the previous year (and included in the budget) may

be less imporbant than the current needs. Routine activities and functions necessary
to maintain the ongging events of your unit (alsoWincluded in the budget) have to

be considered as B> Both sets of needs and the routines should be integrated

intq one list of relative priority. (Steps 14-17 do not pertain to.the Board of

Education.) . ] .

*Steps 14, 15, and 16 are not necessary during the 1979-80 use of this process. It

is 'suggested that planners read these steps to grgsp more fully the planning relation-
ship of one year td the next. However, unless,a new critical need surfaces which

must be inecorporated into FY 80 plqns, planners should take no actions with respect

[ERJ!:‘to planning when reference is made hetein to FY §0.

IText Provided by ERIC



Directions

& S ) N c.. L

-

- '14.1 Gather the needs and your misgion identified in the pravious year, current
. needs, and major routine ‘acti ties and functions.

14.2 Integrate. items in 14.1 into a siﬁgle rank ordered list of relative priority.

y
a

15. Examine and Revise Previous Plans Based Upon Approved Resources*

Once the FY 80 budget is finalized and funds are approved, the previous plans built
upon the approval of Rarticular resources will probably have to be revised. Addi-

tionally, as a result of Step 14 some of the previous needs (plans) may be revised
to meet more critical durrent needs.

S y CL Directions ' o
[ , : A

roe

15.1 Examine approved resourd!s and'compare to requested~re§ourc¢s.

15.2 Revise previous plans by eliminating parts of the plan or adjusting expected

results. , . , . -

15 3 Allocate approved resources, based upon the priority established in 15.2, until

»all available funds are exhausted.

/ ~

. - 16. Separate Plans Into Years of Implementation and Budget*

The revision of plans in Step 15 leads into a formal separation of the plans into
those for the dpcoming year of implementation or for the FY 81 budget year. The

plans marked for FY 81 should be incorporated by supervisors into the budget format,
if approved.

Directions )

.

16.1 Using the results of 15.3, priorities for which resources are not available. _
, ° *  become FY 81 budget requests and should be inc?rporated into the budget format.
' &
16.2 Add those major routines-ongoin activities and.-plans for current needs, which
will require financia® resources in FY 81, to your budget requests.

v

‘16 3 Separate plans for the upcoming;year of implementation fﬂbm FY 81 budget
' requests.

[} ..,
‘*Steps 14, 15, and 16 are not necessary during the 1979-80 use of this process. It
is suggested that planners read these steps to grasp more fully the planning relation-
ship of one year to the next. However, unless a new critical need surfaces which

must be incorparated into FY 80 plans, -planners should take no actions with respect
'to planning when reference is made herein to FY 80.

. . .
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17. Review the Preferred Plans, Integration, Revision,

and Separation with Supervisor , //— : ‘
v Supervisors must approve the preferred blané; ihtegration, revision, and separation
before one should proceed. :This step does not apply to the Board of Educatidn or
'the superintendent/deputy's plans. Through a .two-way negotiation process, agreement

is reached using the "Action Plan" forms the integrated priorities, revised plans,
and budget forms. C Co

"Directions .

v

}7.1 Submit the material supporting decisions on Steps 13-16 to your supervisor.

t.

17.2 Negotiate the preferred plans with supervisor to reach agr
17.3 Negotiate the integrated priorities and revised plans for FY 80 with supervisor
to reach agreement. : : ' ' . .

1

17.4 Negotiate the budget.rgquests for FY 81 with supervisor to reach agreement.

18. Reconcile énd,Approve the FY 81 Plahs and Budget Requests at All Levels

Reconciling the plans of all units systemwide moves forward on two levels: revisions
in FY 80 plans and FY 81 budget requests. Revisions in FY 80 plans need only be
commmicated to others affected'%y the changes so their plans can be adjusted - ,
’ accordingly. (For example, the Department of Instructional Planning and Development
revises the FY 80 plans for implementation of an instructional program and notifies
school-based personnel who were to have been involved.) The reconciliation for
'FY 81 proceeds in much t ame manner as Step 11. Then FY 81 budget requests follow
the budget development timetable for approval. ' o

Directions

ER

18.1 Communicate revisions in FY 80 plans to approbriate persons.

. ' 3
18.2 Distribute copies of priorities, objectives, preferred plans, and FY 81
budget requests. : .

’ Lot s

18.3 Analyze the information from the other sources considering your own plans.
. . - ]

18.4 Meet to reconcile and approve the system plans and budget requests.
18.5 Follow the procedures and timeliﬁés.for FY 81 budget dévelopment. .

NOTE: Each of the assoclate superintendents, t&e'superintendent/deputy, and the
Board of Education will engage in 18.2-18.5, although others may be involved,
as'appfopriatg. However, all planners will need to review the product of

this step.




™ e

19. Implement Plans

Each objective included in the FY 80 plans should be divided into segments which
will lead to the achievement of the objective. These segments are called milestones
and require.the scheduling of their proposed completion dates. Some aspects of
 schedules will need to be coordinated to eliminate potential confliqts, Plans are
then implemented and reported according to their schedules. Once FY..81 plans can

be finalized. (May/June 1980, after resources are known), the miles tones tentatively
scheduled must be ,reexamined to determine their appropriateness.

[ . :
‘ . . . -

. Directions )

1)

19.1 Divide each FY 80 objective into component milestones.

19.2 Scheduling mileéstones, céordinating dates with appropriate persons. .

)

20. Reevaluate Plans and Evaluate Results

The implementation of plans’ should be continually assessed and monitored. In addi-
tion, periodic status reports are to be submitted to one's supervisor. The objec—
tives should serve as the mainstay of the evaluation of results. . .

.

Directions ' ‘ ‘

. E— ?

20.1 Submit quarterly (or another :ime period, agreed upon with , your supervisor)
status reports fow, each major plan, using the "Status Report" form to Supervisor.
If problems occur‘k? planner may use the same form to alert his or her supervi-
sor at any time. . : N )

ra Y
R

20.2 geevaluaté plans and evaluaré results in‘cooperation with appropriéte persons.

20.3 Communicate final evaluation results to appropriaté individuals and groups.

" . . 21. Recycle

-

The entire comprehensive planni process will be recycled based upon evaluation
and experience. Objectives unachieved, by definition, become needs for FY,81 or
82, although some other needs may emerge as#§a higher priority.

é

Directions

21.1 Use the final evaluation and experience for recycling the process.

' , e 13 17~ : , ‘
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OMPREHENSIVE
LANNING

%nocsss

A )

. School/Office/Department/Division/Unit

Area

- STAGES AND STEPS®

.3 -,

C .

Date Initiated/Date Completed

- | Stage | - EXAMINE APPROVED PURPOSES/PRESENT PROGRAM

| 1. Examine Approved Purposes 1. : /
2. Examine Present Program ) 2. /
* Stage Il - IDENTIFY NOTEWORTHY PROéFMMS/ACTIVITIES TO
o ELIMINATE/NEEDS TO ASSESS , )
3. Identify Noteworthy Programs _ 3. /
4. Identify Activities Eligible for Reduction or Ehmmatlon 4. / =
5. Identify Initial Set of Needs to Assess - - 5. / :
6. Confirm Programs Actjvities and Needs with Supervnsor - 6. /
~Stage IH - ASSESS/PRIORITIZE NEEDS AND ESTABLISH
OBJECTIVES _ 7
7. Conduct the Needs Assessment 7. /
8. Prioritize Needs and Select-Needs to Pursue 8. /
9. Establish Tentative Objectives with Standards g. /
‘ 1 = 10. Review the Priorities, Needs, and Objectives with Supervnsor \1 0.. : / _
‘ 11. Reconcile and Approve the System: Prlormes, Needs, and :
Objectives at All Levels 11. _E%&_’
Stage 1V - DEVELOP ACTION PLANS/BUDGET REQUESTS : |
12. Develop- Several Possible Plans for Each Current Need 12 A
. 13. Select Preferred Plans 13. /
14. Integrate Previous Year’s Needs with Current Needs 14, /
15. Examine and igevrse Prevrous Plans Based Upon Approved : J
. Resources < . 15, = [
16. Separate Pldns lnto Years of Implementation *Budget 16. /
- 17. Review the Preferred Plans, Integration, Revis and
.+ Separation with Supervisor 17. /
A 18. Reconcile and Approve Plans and FY 81 Budget Requests at .
All Levels s : 18. /
‘Stage V - IMPLEMENT PLANS o
19. lmplement Plans 19. A
Stage VI - EVALUATE/FPECYCLE N )
20. . Reevaluate Plans and Evaluate Results . . .o " 20. A
21. Recycle B ' 21. V.

"Steps' 3, 4, 12, 14—16 are optional for 1979-80.
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MONTGOME RY COUNTY PUBLIC SCHOOLS .
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NOTEWORTHY PROGRAM DESCRIFTION
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4' Date Program Began . . . - - “L (Monith, Year)
. . ’ ) L4 * ’ ' .'n;.' ' N R, .
. . 5..Grad Lev.ells) . ) S .
; R . . I t ‘ ;
4 I ‘ ° ¥ . "-g'.x'f’f‘-‘_‘"- T .
“ o . e e S .
7 Telephone Numper - Pl L
= T X = ; ; —
“ .8, Ma;or Program Oblectaves ., S v i ] o
_ (Stud,ent/Cllent Performance Oblectwes) o =" ‘ 7 R “
T e : . ] e
. '| u“‘ ._‘ L v ‘f-: _“. e “. , ) o Py 1 4r":l‘
/ - . ‘.,‘ M . e ~ ' ) » - '.__v'
o NN N . § |
‘,‘. ‘ ., ) ;»'. . f + .:‘. . . '
I s g . . % o
- - - & ' »
T W e ¥
L SRR : i * ‘
3 * - '.’ . : ' :-. . N A 7
9. racteristics of students/clients . ; # Z ) '
' v i by the program . -. ... _
T y - ’ Rag K . ,
-
“ .
: . )
i s q“
. L c . ’A e
fa o U




1- 10. ‘_ ' m/lmtrumoms uud

"t to identify ctudenu/ciients . .
-

% ) .
E 11. Descnptnonfof p;ogram actlvitles

Lfor stqdents/chents .

E )
. . o,
¢, . (4 o
Con .
A. "
13 Program length (term durmg \

‘ the schoot year) , . . . .

LY C .

.~~:': r»( ST o . '7‘ ~T , . . - . - : v '
16. Specaal featqres/comments o e . | | ‘

15 Student-teacher ratlo (lfappllmble\ 2 : : B S . e ﬁ}

- . v '718 7 - | . ’ B . ‘ - ’ -
- pa— Y T T X - s . -
oo N I “ FORSUPERVISOR'SUSE.  , . £ .
Comments: (Include indication of guality): _ ~. . : T . "
P e . B 4 . ) e g i - ’
o ~ ‘
: ' o ' o . . .o #
R ; \ % . . Title | . : - Date -
Q R ' Lo .

A FuiText provided by Eric



SEE— S : e I ExpmATmN:y\&'
[=-] ] - B
3 Office far Program Development @ . ™ ' \ _ : i
EI\IBIVE . A\ o
NN%'G MONTGOM‘E SOUNTY PUBLJC SCHOOLS T NEFDS TO ASSESS Rt
Rockville, Maryland P
INSTRUCTIONS: This form is to be completed by designated planners within the time frame establnsl‘nd by the approved comprehensive
'nmng process. Refer to the 1979-80 Gu:debook for explanation and directions regard:ng each plan stEp ot ' "ﬂ oo
) Plannlng Process Referance: StePS 4-6 ‘ o
School/Oﬂice/Department/Diwslon/Unn . 5,‘7. ‘"7,‘\"“ N
~ . ' SN v
List each identified need for which you are considering program or administrative changes. This mcludes needs with enth&r po;mve or
negative dufferencu between ““what is’’ and ‘‘what should be,“ i.e., performance expectations which may result in addltlons to ‘the program ; i
or eliminations of current activities. For each needs statement. list source(s) of information showing an indication of need and an. .
approved purpose. On Side 2 describe the rﬁethod by which you plan to assess the needs. Use additional sheets as neeesary,to descnhe
all needs. . a4 __ s . W . .
Preniminary < - . I . T
Ao Needs — ° | . *n e s Lot -
Statement ' . ’ nt " _ S e v
. B - : i , o ,‘ _ .' . -
indication of need: : , ¢ K . _ . v ) "y R
. - o . . . . \ -
Approved purposes:’ LT vt Co ‘ . ) o
Need considered for:- . {check one) __l Increased emphasis DﬁBeduced emphasis L Ly
Preliminary © e . Bk - =
B - Needs . = o | S ' o
" Statement " Dew - o ‘ -t
‘Indication of need: - ' e N p S s N "
: roved purposes: | A jl. ! B T .
"' . . P . ’ . ¥ b .& . - %
‘Need considered for: (check one) D Increased emphasas D Reduced emphas:s :
" Preliminary : , : : - , i . o
C Needs ) o S g !, o co " " ?" . . N
‘ Statement s . B .
. ) -’ \ ‘1 . : ,‘ ; a
Indication ofh‘eed:_» ‘ .
Approved purpqses:; : .- - o, -,
. Need considered for: ¥ (check one) i D Increased emphasis - '* E: ' Reduced emphasis . K
Prellmlnary L S e °‘<~,"‘, _ T
: -ﬁ Needs ‘ . i . , . - l - ' ) . @’Tf’
E A S_ta‘tement : ' h ' ' o
.'.lndiCa:ti_on of need: : . ’ R .
- Approved pUrboses:\ o J i -. v ' : : ' .
" . . ‘ 7 ) > . . ' ’ . . R
,"‘.'Nee'd';_#fed. for: {check one) D Increased emphasis D Reduced emphasis
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omqou!nv COUNTY PUBLIC SOHOOLS | . . STATUS REPORT' )
: " 7« * Rockville, Maryland ' : ' -
Ig NSTRUCTIONO' 'I’hls form is to be comp[md by designated pignners wighin the time frame established by the spproved comprehensive
-1 ‘planning process. Reler-to the 1979-80 Guidebdok for explana ) and: difettions regarding each plenning step. This report is required |
.mny. It rilay be issuels more mqumuv it desired by the pi} r dn supervisor. ,
. Lo \ Planning Process Bolorjnco:‘YAStop 20 ’*‘L‘Lw" S ‘ g
“] School/Offica/Department/Division/Unit ” < | Areg T
. . . k4 ’ ‘ » '
Plan Name
indicate the status of the plan by chocldng the appropriata statement and describing any problems tha}l{wc arisen. . R
. . oy RS
D ﬂq_m Al activities within the plan are proceeding on schedule, . o
4 al i
D Mmr_gm. Dohys have occurred in reaching |lutono(s), but'the '
objective Is expeacted: to bc accomplished in the planfied time frame,
D Maior Problems. Serious or protracted delays have occurred that thmton 0*
accomplishment of the objective within the scheduied time. Explam how
much delay is expeiited.,
Probloms,lgctiom,vand comments: . N
L]
‘i‘» . .
| - o
L * .
N ~ - Q‘ X ' . - S . ! T
. . ‘: "' N Q. . = . ‘- .
ifx N . 7 = “ o C Ry o . . .
. oo 1 e . " T T 4 o
S - o . ) - | , Date: .
S . 4 ! — : ' =| For:'(C m 020304
Planner, (Signsture) D d .Title g: ( “ﬂd
e ® . L ”, Se Other:!__ -
o v et il — -
/, R AVEE R fORSUPERVISOR'SUSE  ~ ‘ _ OO &
Commc , @g*"' -t : o LY w0 ‘ L
) b4 : . v ' - z. - °
, ;
. . Lo - : s !
e S ;.,' Sugmt?n C : ) — . i "i‘/}Qmﬁa ,.'4'. * s f'ﬂte /‘l
MCPS Forin 346'66, Aprll 1979 N . L . SRR SN

Che T s g g




Office for Progra velopment ) o — :
MONTGOMERY cou UBLIC SCHOOLS ' ' "ORDER FORM”:
Rockville, Maryland -~~~ . ] . v

INSTRUCTIONS‘ The items listed below may ba ordered for usa by plénners in the Comprehensnve Plannlng Process palot by sending a
eompleted form to the Coordinator of Systemwide Plannang (Room 250, Educational Services Canter). If other

' v assistance or resources are needed or these materials are needed in a hurry, please call (279—3584)

School/Offieo/Dopartmnt/Dlvision/Unit' oo . ) : - _ . N Area

v - N
. . ) .

Orienution Aids R SN o

V‘deotape 45-m|nute overview (Aprll 18th Presentatlon — rear of ‘the Cafeterla)
Dr. Stern. Dr. Steller. 3nd Mrs. Morgan
© ' Cassette Tape Number 1 — 15-minute radio interview -
. Y . » Stern and Dr. Muir
_ Cassette Fape Number 2 — 46-minute Introductlon {April 27, In Service for Key Personnel)
' Dr. Shaffner and Dr. Stern
One Page Summary — major purpose. antlcnpated results. end ‘products. challenge and stages/steps

“A Conceptual Overview’’ 5’5 »
B Summary/Analysis by Consultant : .
——— el N
P < Dr. George Redfern " -
In-Service Aids . L S L
. | A . S . )
. The Bottom Line (minimum requirements for pilot) Sample Forms (forms completed with fictional
u ' ' A {flip side — calendar of key events) . ) ~ data)’ ' A
ot “’Getting to Know the Process’’ (*‘test’’) » . Setof Bibliographie§ on Planning
o : . f\nswer Key for "'Getting to Know the Process” » List of Planning Associations/Organizations
o “Just What Is A Need. Anyway?’’ s - Inventory of Perlodlwls Dealing with Planning
{brief paper answering this question) o Catalogue of Workshops/Courses on Planning
) " Overheads - e External Qonsultants on Educational Planning
/ Working Papers’ ' ) ‘

“1979-80 Guldebook" (A step-by-step guide for. planners to use throughout the process This is the key document for
oo ' the individual planner.)
“School Information Summary” (Blank samples of the School Informatlon Summaries provided to planners. ‘o‘prm and
categories are given for classifying needs and'data.) '

» Elernentary School . "
s - Junior High/Middle School
*  Senior High School -
““Supplement to School Informatlon Summary" (Suggestlons of some addltlonal data elements a planner mlght wish to )
use.) - ' .

-

“MCPS Needs Assessment Proeess” (Thls paper goses into detall about how to conduct a needs assessment. )
“Leadership Guide” (A brief paper to help persons supervising planners.) : :
Board of Education Priority Setting (Proposed method for. integrating the Board’s priorities wuth the planning process.)

- | Forms ’ , ) ' o _ . Requlred (R) ~
' g’ﬁj . Name . . i,MCPS Form Number . Optional (0) . , .
‘-’7‘*’# Worksheet - ' . : : - . o C o -
Stages and Steps ST - he , 0
Planning Team Record - T , 345-50 . ) o]
Noteworthy Program Description . 345.51 - - : (o]
—— Needs to Assess v 345-52 . 'R (check with supervnsor)
: — _ Indication of Need (ctitical form) 345-53 < : R
b Consolidating Objective ' ’ 345-54 ‘ R (area office only)
— - Actioh Plan “(critical form) *345-55A . R ' _
Scheduling Milestones (Page four of 345-55A) o * (asneeded) . 4
. Action Plan Activities for Reduction 345-5658B (as needed)
L Status Report E ' ' 345-56 R
P!anner (SIgnature) o Tite .7 \ Date

FRIC__. /92 R

wll Toxt Provided by ERIC




N

SchoOI/Office/,Department/Divisio.n/Un/'u( Co W \ , Area
o R |
: ' STAGES AND STEPS*y Ty
/\‘ . . ) .
. L , Date Ihitiated/ﬂatg Completed -
Stage | - EXAMINE APPROVED PURPOSES/PRESENT PROGRAM - ;
1. Exafine Approved Purboses - g 1 /-
2. Examine Present Program , 2 / e
-Stage H - IDENTIFY NOTEWORTHY PROGRAMS/ACTIVITIES TO - : o o
ELIMINATE/NEEDS TQ ASSESS ) - R
3. Identify Néteworthy Programs , - : <] 3 : y D
4. Identify -Activities Eligible for Réduction or EI|m|nambn . .4.- /
5. ldentify Initial Set ot Needs to Assess . b. /
6. Confirm Prgqrams Activities;and Needs with gupervusdr 6. / .
Stage i - ASSESS/PRI‘ORITIZE NEEDS AND ESTABLISH | N S Y
- OBJECTLVES S R : Y
' 7. Conduct the Needs Assessment " ' A 7. _
- '8 Prioritize;Needs and Select Needs to-Pursue " 1 s
a9 Establlsh Tentative Objectlves with Standards 9.
. 10. Review, the Prlorltles Needs, and Objectives with Supervisor 1 10
#11. Reconcile and Approve the System Prioyities, Needs, and .
‘ Objectives at All Levels e 11.
Stage IV - DEVELOP ACTION PLANS/BUDGET REQUESTS o y
12 Dévelop Several Possible Plans forIEach Current Need ‘ 12. :
13. Select Preferred Plans . . ] 13, ;
14, /lntegrate Previous Year’s Needs with Current Needs o | 14 >
15./ Examine and Revise- Prevuous PIans Based Upon Approved .o ' .
/" Resources - -] 15 L .2 [/
16 Separate Plans Into Years of Implementatlon and Budget «] 16. ./ :
17. Review the Preferred Plans, Integration, %vnsuon and - * . . o
. /+  Separation with Supervisor - : o 17.- /-
# /‘ 18. Reconcile and Approve Plans and FY 81 Budget Requests at : ‘ o . '
: 5 All Levels S | 18 /
| stagev:IMPLEMENTPLANS ¢ | o
-/ 19. Implement Plans . ~ k8 o] 19, [
/ . . LR Y
’/ Stage VI - EVA’LUATE/RECYCL‘E 7 . . . , -
/ © 20. Reevaluate Plans and Evaluate Results , o120 "/ - [ — ‘
d 21. Recycle - . R / T . | 2. —% E

. . ’
[ . ¢

‘-

’ *Steps™s, 4, 12, 14—16 are optionaI for 1979-80.' - L oL - Ty
1 - ' . 2 . | . . ( . R v ::k

.
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EXPIRATION: March 1980/

Office for Program Development:

VE MONTGOMERY. COUNTY PUBLIC SCHOOLS
Rockville, Maryland

'

PLANNING TEAM RECORD .o

INSTRUCTI'ONS: This form is to be completed by designated planners within the time frame established by the approved comprehensive

ERIC -

Aruitoxt provided by Eic:

_planning process._Refer to the 1979:80_Guidebook for explanation_and directions_regarding each_planning step.
- ,- Planning Process Reference: -Prior to Step 1 N o S
School/Office/Department/Division/Unit X _ Area

: ) . : ~ v |
: . , i I ..
" Local Planning Team
N . L]
. w . . ! > S
. Member Affiliation " . Planning Step Involvement - Member Initials
. W
5 )
A
Ny .
B %,
) ’ .
e '_5‘{ c.h *
R .
o I
‘ R . ! ( _
.- [ ]
[y > . '.
T. » .
. 7 ) : ‘ —_—
v . L t -
. - \ -
i SEENGE D
. : . < ot . . ) .
: . .7
LI 3 .
’ ' I8 .
N " £ . @ .
Planner (Signature) o c Title . : Date
5 . . o ‘ ' e !
o _ k "' FORSUPERVISOR'S usb~ o oo
tomments: | . - ‘ : - ’ . - '
B Lo L ~- ¢ - Cooe »
——r - S : - - 'J/ 7
k] . . . . +
‘.‘ » .\‘\
N i ° Signature B Titie ) - o Date
MCPS Form 345-50, April 1979 a SR
> -« ‘ ( .
3 I J g



/ ' N

'y

EXPIRATION: March 1980

Officé for Program Development

NSIVE
Rockville, Maryland

MONTGOMERY, COUNTY PUBLIC SCHOOLS-

NOTEWORTHY PROGRAM DESCRIPTION

o

INSTRUCTIONS: This formis to be completed by de‘signawd planners within the time frame established by the approved comprehensive
planning process. Refer to the 1979-80 Guitlebook for explanation and directions regarding each planning step.

Aruitoxt provided by Eic:

- ) N - \
Planning-Progess-Relefence—-Step-3 ; :
. . 7
. Schuul/OHu:e/Dupdr(mcn!/Divisiun/Uni( Area
] : ! .
B . [
1. Program Name - 7‘.» : :
‘s .\\ . x
2. Topic-and Category . kS .
3. brogram Focus . o C i :
~ B . - . £ i o
4. Date Program Began . Y. " (Month, Year)
5. Grade Level(s) o
' . ~
6. Contact Person L : - .
1 - " = v \‘
7. Telephone Numiber |" . —
. . . \ . s ¢ )
8. Major Program Objectives . L '
{Student:Chient Pertormance Objectives) W - , . -
. ‘ . N s N ‘
. ; ,
. . 3
., »
-1 v ) '
» ‘ - o .
3 - > hd
gl‘ 9. Charactenstics of students:cliegts ! ) ) - . -
served by the program L . A , . .
. . - . . i L j S
. v‘ . v : . . : - .
Y Do ' r . \4—\“‘ v T _ : &\
LN P oY ) . b - ’ NG
. . N \ N o
’ L : . , - _/) Ta
3 \ ° . . . A . .
’ ‘ . . : ' . "
. 3 ) " 1"
' , K o LY
, o . " : .
. 0 a3 ' ) | - o _ v’
. o ) . . , )
.. ) : . ;- i [
I 1 .
. o / 2 s .
. ' : ] \u .
MCPS Form 345-51, April 19‘7?/ v . -
N ) a0 ; . .
- * 3 - o S ¢ .
. . . . ; N
o . o 195 ;
ERIC - - 5 c



10. Procedures/instruments used
to identify students/clients .

.

11. -Description of program activities
for studenad/clients

«

E

13.

Time {in hours) student/client

participates ip program weekly

Program Ie"ngth (term during

the school*year)

A\

‘

14. Stafting .

.
» -

15. Student-teacher ratio (if épplicable)

16. Special features/commen;s

-
a

-

) [}
A [ 4

d

.
-

Planner (Signature)

- Title

e

Comments: (Include indication 'of quality):

: 7

Y 4

FOR SUPERVISOR'S USE

~

Signature

- Title

O

RIC

AR A 7o Provided by ERIC




* ' ) EXPIRATION : March 1980

- VEV " 'Offtce for !_’rogram'Devoloanent
‘ MONTGOME R\f COUNTY PUBLIC SCHOOLS NEEDS TO ASSESS
: . Rockville, Maryland ' '
e 1 . N o N . N . bt v
‘mSTHUC TIO‘N$: This form is to be completed by desigpated planners within the time frame established by the approved comprehensive
planning process. g'cf“oahe'lglg 80 Gut;dehqpk for explanation and directions regarding u'h planning step. .
L', Planning Poegss Refereqce:® Steps 46 ¢ e ' 1 _{
o e e -
R Schopl/Otfice/Department/Divitton/Unit i\ - : _ ’ Area
.~ /A Vi ‘
List each identified need for which you vafe' co‘i'isiderin’g program or administrative changes. This includes needs with either positive or
negative differences between “‘what is’’* and“’what should be,” i.¢., performance expectations which may result in additions to the program
or gliminations of current-activi‘ties. For each needs statement, list source(s) of information showing an indication of need and an
approved purpose. On Side 2 de‘scr'itx} the method by which you plan to assess the needs. Use additionat sheets as’noceyry to describe
3!l needs. . o ‘ .
Preltminary . W ’ R
A Needs .- t
Statement : : : :
. i
Indication of need: ’ ' i ’
R Approved purposes: ’ . ! ’
X p purp . ' ‘ -
Need considered for: (check one) - D Increased emphasis D Reduced emphasis
Preliminary o .
B Needs . ! \ o, ) .
" Statement : . . - -
‘ B . L /
- Indication of need: _ 4
v - » . L
Approved purposes:’ /. o
Need considered for: (check one) . D Increased emphasis D Reduced emphasis oS
, Preliminary - ‘ L ‘ : P b b S
C » Needs " LU
Statement . T o
‘ é . x .
Indication of need: - | g P . :
Approved purposes:' . . N
Need considered for: (check one) D Increased emphasis D Reduced emphasis
.| _Preliminary ‘ '
D Needs" . s
Statement c * . :
Indication of need: .
r . )
Approved purposes: - ' . )
Need considered for: {check one) [:I increased emphasis D Reduced emphasis . .
, Preliminary .~ . . : . . .y
E Needs .’ : ‘ . "
Statement ' . < .
' l;lndication of need: ' , . -
AL . : ' . . . ’ . ' - ‘ r ‘
" | Approved purposes: - - ‘ )
tfnﬂ considered for: " (check one) D Ingreased emphasis D Reduced .emphasis

[]

ERICs Form 345-52, April 1928, 199 g I ]

Aruitoxt provided by Eic:



Cale L
‘ ?ellmlnuy . )
F

Noeds - _ J
Statement : . .

Indication of need: ' X ! '

]
Approved purposes:

.

[“Noed C'ﬁ“ﬁil’de"fé‘d‘fﬁ’f:___(éﬁ‘éék‘é‘ﬁéT‘““_*"'lﬂé’r’é‘i’l’ﬁé‘d ‘emphasis | 7| Rediiced emphasis
. Preliminary ¥ ‘

Needs
Statement

Indication of need:
Apprgved purposes: . - '

Need considered for: . _{check one) D Incrested emphasis D Reduced emphasis

»

Preliminary . Lt -
H  Needs . , ' ;

.

Statement o - ‘ . N
Indication of need: ‘ . _ )
Approved burposes: : ! i

v

<
Nped considered for: {check one) D Increased emphasis D Reduced emphasis ~

Hoposed method of assessing needs
’ ’ . i / " . \ ‘ \\

i

c

o

ey 55.2

Planner (Signature) . Title .

Date

. FOR SUPERVISOR'S USE
Comments: - _ i : ‘
P . &

Signature _ Title

-~ Date

Ric - vy

Aruitoxt provided by Eic:



EXPIRATION: March 1980

.Office for Program Development "
MONTGOMERY COUNTY PUBLIC SCHOOLS ) INDICATION OF NEED
Rockvlllc Maryland
STRUCTIONS: This form is to be completed by liusugnatud pl.mm-rs within the'tiine Yrame established by the approved (ompmhunslve
Blanning proces‘,ﬂefu‘r to the 1979-8B0 Guidebook tor explanation and directions rcgardmg each planning step.
N Al
___ Planning Process Reference: Steps 6:10
.} School/Otfice/Department/Division/Unit ’ Area
Need considered for: fcheck one) [T, crea50d emphasis [ ] Reduced emphasis s A
| Statement of need  * | PRIORITY
’ . : ’ No.___of
N , To;;ic
Category *
4 g
Objecti\:es with standards - '
N ; .
) . ~ » . - » -
" / ’
4 -8
L] v ) .
. . R
i * N .
/ . . ’
L’ . . | R
. £ &
Approved purpose(s) or'rationale
. : e .
’Q
. 3 -
- L)
L" ‘X < N
stimated savings (t(/i)e cd’mpleted only for needs addressing reductions or eliminations.) . - .
a. Number of person days: professional____ ~___ ; supporting services . o
- : :
"b. Other: : b . 4
. { -
\]

. 799 . o o

E ‘I}Corm 34553, April 1979

Aruitoxt provided by Eic:



‘ N
A
|
I
1
¢ ’
-
4 * .
.
Title

-

Date’

.

FOR SUPERVISOR'S USE

Date

Title

Summary of needs assessment data
. 4
4
, .
-
~ = )
&y .
I -Pianner (Signature)
Cor_n’ments:
* Signature
(<

Aruitoxt provided by Eic:




B

. C . EXPIRATION: March 1980

Otfice for Program Development
MONT’GOME RY COUNTY PUBLIC SCHOOLS
Rockwllo Maryland

§‘

.CONSOLIDATING OBJECTIVE

lNSTHUCTIONS This forpis'to be « omplieted by designated planners within the Mno 1mnm astablished by the .mpum-d ummu-lwnswu

. planning process. Refer to t‘he 1979-80-Guidehook tor explanation and ditectiony tegarding vach planning step,
'+ Planning Process Reférence: Step 1 .
foico/Departm'eht o o - : Arva
Consolidating Objective: e e . . PRIORITY
. l . . \ No. of’
‘ v . ’ ' . Topic.
. / i . i
\ . Cateqo r7
-List the hame of each unit which ﬁas needs addressed by this consolidating objective and the priority assigned to each need. Attach
conespondmg MCPS Forms 345. 53%hich were completed by the units for those needs. . .
T Unit Namc - o Priority Assigned
. ' [
. \ B N
—_— '
< ./ .
—"A‘ \\. \ -
» . r— *
. .
A ” N * .
v ' ; A
* . . :
DCheck here 1f additional units with need priorities are Ils\ted on, the reverse side. o )
Planner (Signature) ) . ‘Title ST , Date
- X . - B ‘ - Py .
s L}
FOR SUPERVISOR'S USE '
Comments:- . T ‘
, N — AR - . o - )
‘ ~ Signature Title | T Date ..
o)

MCPS Form 345-54, April 1979

ERIC R

Aruitoxt provided by Eic:



“W
-
\ , EXPIRATION: DRAFT (4/23/79)
R v . Ottice for Program Developmant T .
, MONTGOMERY COUNTY PUBLIC SCHOOLS ACTION PLAN

Huckwll‘ Maryland )

- - e Wi b e e <t AT T et ., et Y

STRUCTIONS: Thisform i 'to be ¢ umpltg!ml by desgnated pl.mnnu within the tune frame establishod by the ammwn «d compiehunuve

B I L L T T P e T

planning piocess. Refer to "W 1979 80 Guidebook 1o M;)lnmﬂlun and duirections regarding sach planming step, .
7 P!a‘unirvg Pff’ﬁ?f?ii“Rﬁfﬁt’ﬁﬁhT‘”‘a‘eﬂf—‘z‘{a W -
et e e o]
Schnul/()”u‘.n/’Ocr;mr‘tmum/[)lvniun/Uml e ' : . J Arva
. y PR - . SOV jo SO ‘..- [, S i e
Plan Namae b - : Prmmy No
) - ‘4
y . ’ 3
Plan Overview . Propected Start Date
¢ ’ Mo /Y.
\
'r
Is in-service training reqmrep’ E] Y es D No It yes, 15 the in-service plan attached? D Yes D No
Expected Rgsu!ts {Attach MCPS Form 345-53. List oknécu.ve numbers and restate those objectives that have been revised)
’ v. . o ) S ’ R - ' - '
. . Y
s H s
+ Fimpact on statf antd community {Include how. the (:onirnnttmen( of statf and commumity was determined )
PR o ’ . ¢ - . L ’
N . . . 4
- A . ’ -
L] - - ’ o =
) \ - /
. . 'y
Commitment {Circle one - High = 1, Low -~ 5} Staft 1, 2. -3 3 5 . Commumnity 1 2 3 4 5
~ - 2 — - —
ZJ Enter tHe job utle for each type responsibility by objective.
. y > o . . -
- Responsibiiity ' 1 . ) Objectives 3 : 4
Primary.. -
Implementation i i i, § s 2 ’
‘ Other, {Specify). T T, , / .
) B : : v N = " R > .

MCPS Form 345.56A, April 1979

ERICT . ST 2u o

Aruitoxt provided by Eic:




.

: : . Paged

. v

Possibilinies of non,l;:cnl tundihg (Exphain potential sources, pvubabtlhv of succees 1 acquiring extemal tunding, etc.)

"‘< “

Possibilities of reallocation of existing funds (Explan).

T " :

v
Estimate costs fdr appltopriate fiscal years by budget category for each objective. It itgs not possible to separate costs by objective,
show costs by ‘gb;ecnvcs combined as appropnate, . Fiscal Year

Objective Number

Personnel

Equipment . ' ‘ .

’ Pupplies

- -, Other ’
) 1

. ‘ Total

Objective Number

Personnel

N 9 . . ' ) . ’
Equipment '

Supplies

Other . .

Tutal i r N

Objective Number : ) L

P
Personnel

" Equipment : : :
- - .

Supphies L e

Other

Towl . . . . . ‘

Objective Number___.

el
Personne B - - —

Equipment - .

Al Supplies

Other

Totai . 3\

s .

Q ‘ ' ' 94/," .
FRIC | N o _

Ve *




’ N LT , . o ¢ _Page3d ,“

RN e : 0T . NALYSIS OF THE PLAN . : -
V : » .' | e . : . ’ . ; r . . & . ’ . . ’ ’
) .- ‘ . . . - ] ‘ |
- a ! Disadvantages -
vl . P - . -
- 4 “ ° ®
. -l .
. - &
. ‘. e o . . .
? - * . * . o
; i [ - * ) .
~ i - "r
. - . . . N
. ’ . -
.
. A
. o X )
- —
1] - . ~ . s
' - . ' ~
o ¥
) ) ":9;"'\. . 4
. ' : 5 .
? -~ ]
’ : - -/ "
' h o
.-
L3 R - - N ,
b +
Other Comments: :
- \ . .
\ .
P
. v )
- . | ) )
‘ t ° .
L (I 2,
. \ \ ) .
. ' \\ &’ .
O I Lo .

Aruitoxt provided by Eic:
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]

N

. " - : ey - Page 4.

. . E . M Cad : . e e ‘. . . -
Schedulnkg Mlless’tones for Objectwe No (s) s FY - List major eventsor activities neoessany\tegawleve the
objectives; indicate prolected event completion dates? and list- ]Ob titles of persons responsnble Usmg copies of this page, complete
and attach one page for each objectlve. B : . ,

. - Montps : : o
_ ’ Milestone'séEvents - ‘A_S 0 N DJJ FMIA M J Responsibilities*™
by - E—
1. N 3 N )
~l2.. . a : ' )
‘ . ) L s
-, . . o N )
- . . t . ¢ -
3. - N ' "
) ;' - . \ ' ‘. ]
4. . . . , .
. ¥
N
6. !
L \ y
7. R o < .
» N r-
8 - . -
!
\
. . 4 e
. |* Show start date as ‘0"’ and end date as ‘A "’. ** Show responsibility by job title and (1 )=Primary. (2)=Implementation
' ' o - code as follows:. : . (3)=Other, (Specify)
Planner (Signature) » Title ' Date .
e FOR SUPERVISOR'S USE
Comments N R :
Y - 'j’
L] 7
o
F_
Q Signature / Title Date

L}

Aruitoxt provided by Eic:

tmc B | —

( = <dus



’ .'Pége 4

, L

Schedulmg Milestones for Objective No.(s)

?

List major events'dr activities necessary to achieve the - ;
objectives! indicate projected event completnon dates? and list jOb titles of persons responsnble. Using copnes of this page, complete"

_ Iid attath one page for each objectwe

. o Mont s* ' _
MilestoneséEvents ' - A S]J]O N DJ}J FMIAM J4
1. . ‘ S
w - - -
. . ¢‘ L 4 T . N
12 N ! ¢
3. Yo
. ) ! . . /('
> ST A .
. . S
8 . . “ / N
L v. . R ’/ .
I 5 ) /( ‘
5. }
- f‘
N s : - . fe - -
. . . !/ Q
i[
i yany
6. . \ K
' - Q.‘ . .
B . / |
-~ &
7. : //
. fv‘ \.
8. T “. / . .
\ ‘ 1 ‘ ] P B o \
= . & 4. % - « . < e T
’ /a8 ’ : ?/
y )
/ 7 4
* Show start date as “*0” and end date as A", **Show ,responsnbahty by job title and {1)=Primary {2)=Implementation '
) o . .77 codedas follows . (3)=Other, {Specify)
Planner (Signature) - T . Title _ R Date
. : o . FORSUPERVISOR!S USE
Comments ' .
z/
® ' .
L ‘ . ] e
N ‘ .
2 VS
- Signature = Title Date

e,
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" EXPIRATION:* DRAFYT (4/23/79)
R . ) g
Office for Program Development - N t o

MONTGOMERY COUNTY PUBLIC SCHOOLS Lo ) ACTION P'LA.N R S
Rockville, Maryland .~ . ACTIVITIES FOR REDUCTlON

TRUCTIONS This form is to be completed by designated planners within the dme frame established byithe approved comprehensﬂfe !
nmng process. Refer to the 1979-80 Gutdebook for explanation and directions regarding each.plannmg step. Attach Form 345 53 J-
far the related need. . \\

Planning Process Reference Steps 12- 19 - : . .
School/Off:ce/Department/‘Duws'on/Umt ' C o - ' K T ' Area -

Activity or ProgramName:

| Type of Fund.ng D MCPS D MSDE k D Federal | D Otl’_\er (Explain):

Why: is this activity selected for reduction or elirﬁinatio'n? "(Check ali.that apply ) b

D"’he program has met its objectlves and is ready for termination.
<%
D The original need no longer exists.
DOther programs have assumed these responsibilitieS.
. DTha relative priority or importance of this activity has shifted. _ .
DOther, (Specify) ' C. -7 ’ - : o !

‘IExplain or comment as approgi\ate. ‘

<

’. H
. ‘o > -
13 . h
°
-
.
& .
~
. R
- [
.-
~ [S
»
- - «
’ .
il -
. “ .
N . -
. S
@ )
"

P ‘ i . ' J
WP - )

' MCPS Form 345-558, Aptil 1979

Rc - | .

wll Toxt Provided by ERIC




g

s

’ . .. : \_‘-' h Y . . N
® . L. v
] . T b4
Oveﬂnew of thg plan“for reductron or ellmmatlon (How will.it be acoomphshed?) -t Je
Al . ' v . Ky
. Y o, ; Az s - .
. e L . -
1 " L)
N * *' ~
v :‘ ~
' 8, T.e
3 . M . v " .' N
. v w . . .1
’ CE . i ' . '
3 .

.

Expected results. (Attach Form 345-53 L:st the ob;ectnve numbers and restate any that have been revnsed
of the reductlon or elimination on students/clients.) oo .

v

B

o

&

\

actnvnty and-describe how this was determined.) -

Expected impact on staff and commumty of the reductlon or ehmmatlon (Indlcate the level of commitment to the program or

Explain the expected impact '

E

RIC

Aruitoxt provided by Eic:

Staff: > " - . :
. R ‘ . -
. ¢ ) N )
. . .
. Commtmity: ’ . ) )
o, . ¢
. \ . v .
S o : . i ‘
Commitment {Circle one - High=1, t{n\:v=5): Staff: 1 2 .3 -4 5 ., Community: 1~ 2 3 4. 5
Planner (Signature) s Title . . ‘Date .
. ‘FOR SUPERVISOR'S USE L SN
Comments: ; . - : S | . ;0
. ; . - - R R b 2B \
¢ Signature ‘Title. Date
. N
Q . : > ' . P24 9 o ) I
' PO S v 8- -2




w ' ; v-‘ . \\- ' ‘ ) ; N -
e - vl %t ' . - : \ \/‘\ \ s
— - : : . . __EXPIRATION: DRAFT (4/73
‘Office for Program Development "< - — —E;?)—- -

MONTGOMERY COUNTY PUBLIC SCHOOLS

¢

) STATUS REPORT. .

-

Rockville, Maryland

>

-

)

-9

)

N

STRUCTIONS This form is to be completed by designated planners within the time frame-esfabl hed by the approved comprehensi \3‘ v

anning process. Refer to the 1979-80 Guidebook: for explapation and directions regarding each pl nning step. This report is reqmreq I~
.quarterly It may bgtssued more frequently if destred by the planner or the supervisor. . ‘ REERE :
: : ’ v Y (\M
Planmn Process Refere S '2 - @ : N o N
g ence: S0 o A - .
o FELNC 7 "
SchooI/Offnce/Department/Dwusnon/Unlt ‘ ‘;f?i-‘di . ’ Area -~
LR PR ) N
N ) - . . \° '.l,_%; .. .
.| Plan Name .0 T . ! -
Indicate the status of the plan by checkiﬁg the appropriate statement and describihg a-ny problems_thét hé\a\arisen. )
) B . » . . i - ) ’ 2
. D No Problems. All activitie'’s within the plan are proceeding on schedule. . .
Minor Probiems. Delays have occurred in reaching milestone(s), but the Objective No,_____Milestone(s) .
objective is expected to be accomplished in the pfnned time frame. * Objective No,____Milestone(s) X
i ) t . . ) \ . .
’ " v .
D Major Problem:s. Serlous or protracted detays have occurred that threaten Objective No___. __ Milestone(s) \\
accomplishment of the ob;ectwe within the scheduled time. Explainhow Objective No_______Milestone(s)
mugch elay is expected. = " o - ¢
Problems, actnons and comment%v L ‘ o N
[ ﬁf:’é,ii. .
b EoXr 1S . fAs
. “'Q ?- © e -
- “ ,“ F - .
. * Y N
SR _ &,
* &"“ ” '
< )‘3:"
. . - N ’ \ i
C ., ) :
1] - .
- ‘, v.
o » b . Datd N N
i i : . L For: (Circle) Q1,Q2, 4
Planner (Signature) . Title s or ' l
' ) S Other: '
‘ FORSUPERVISOR'S USE .
Comments: S .
Y, X - -
Signature Title - Date
MCPS Form 345-66, Aprll 1979 . ' ’
FRIC" 2y ST

Aruitoxt provided by Eic:



’ ghooI/Ofﬂce/ Department/Dwuston/ Umt

Area

“ . 5,-

o , RS STAGESAND STEPS® , - -

T "o A ) \ e / Dath ln.itiated/Date Completed
,Stage - EXAMINE APPROVED PURPOSES/PRESENT PROGRAM o - | o
> 1. Examine Approved Purposes 1.3- 1w | 3-15~—
- 2. Examine Present Program 2. 5=- /7 [ $7-7 5Ky
 Stage Ilo IDENTIFY NOTEWORTHY PROGRAMS/ACTIVITIES TO -
-~ .7 ELIMINATE/NEEDS TO ASSESS \. . ‘
3. Identify Noteworthy Programs . ' 3.9°/5 | ==r38"
4. Identify Activities Eligible for Reduction or Eltmmatlon : 4, 35T | 5 =2 5~
5. Identify Initial Set of Needs to Assess" 5, S=45 | S Z.5
6." Confirm Programs Actn/ntues,and Needs with Supervtsor 6. &2/ | & -#
Stage ill ASSESS/PRIORITIZE NEEDS AND ESTABL H S .
: ' OBJECTIVES P R < .
1 ¥ 7. condiict the Needs @essment /r 7. b-% 1 4-18
- | 8. Prioritize Needs andsSelect Needs to Pursue ~ 8. 61§ | é6-RI
_ ’ . 9. Establish’ Tentative Objectivestwith Standards 9. - o. L
10. Review the Priorities, Needs, and Objectives with Supervisor 10. 72-X | 7Z-/
' " 11. Reconcile and Approve the7System Pr|or|t|es Needs, and o . ’
Objectives at All Lévels . 11. - 1l
) Stage IV- DEVELOP ACTION PLANS?BUDGET REQUESTS ' .
S 12 Develop Several Possible Plans for Each Current d 12, 7 T/é / f’_-Z ¥
13. Seléct Preferred Plans. 13. 716 | 7-3
14. Integrate Previous Year's Needs with Current Needs 14, - ./ -
15. Examine and Revise Previous PIans Based Upon Approved : R .
] Resources , ° . 15, [ — « @
. 16. Separate Plans Into Years of Implementatron and Budget 16. - ] =
- 17, Review the Preferred Plans, Integration, Revision, and _ : '
F Separation with Superwsor : 17. Q-¥ 1 F-17
18 Reconcile and Apprbve Plans and FY 81 Budget Requests at ‘ I
.= -~ All Levels 18. __— |
i - 4
Stage \ IMPLEMENT PLANS - ' .
' 19 _Implement Plans B ( .i ‘ ' 19. 1980
- & i i =)
Stage VI - EVALUATE/RECYCLE _ . ..
|~ 20. Reevaluate Plans and Evaluate Results 20. i
! 21, Recycle 21, /

T *Steps 3, 4, 12(,7i4—-16'are optional for 1979-80.

4

)

Z1o




. - s , (" ' EXPIRATION: March 1980

Office for Prbgram development

Rbckvnlle Maryland

BRI /= MONTGOMERY COUNTY PUBLICSCHOOLS | - PLANNING TEAM RECORD

; INSTRUCTION§ \T {3 form IS 1o be ¢ oméleted by designated planners within the time frame established by the approved\:ompuhensnve
. plannmg process. Refer to the 1979 80 Gu:debook for explanatlon and directions regarding each plannmg step. ‘o .
Plpnmng Pro< ess; Refetence Pnor to Step 1 . ., .l . . s Foe
) School/Offnce/Departmem/Dwmon/Umt o] h e 4 Area .
. . ’ A SCHOOL S 18 ..
p v s , .
. ; | T e L o ‘ . .
N T e Locui Planning Team .
3 BT A C [ ) 1
3 ' . . ....: ‘ . .}gﬁ“_ . ,2 ) - . . PR . . "_. -4
‘\' © Member v . Affiliation . . - : Planning Step Involvement / r"ﬂ
Member L sl . — - sy
o el ’ o P . : : ’ "‘/‘
- Mr. Jo¢ Smith . % . Student . -' °_ "1-5, 7-8 : "’ﬁ
‘Miss Mary Allen = "% Student” = * 1-5] 7-8 _ ﬂ,%/ﬂ
e e
Mrs. Gade . Parent ©_1-5,7-8 : it 01 F X a3
. 4 e o ) PR . ®.
. Mr. Munn L Librarian 15, 7-9 -
: - Mrs, APpleB§». : Teacher 1-5
S - . ~
_ Mr. Goodloe Teacher 1-5, 7-9
. ’ . R . ‘ . .
: ‘Miss Michels - Teacher o 1-5, 7-9 .
‘ MIé. Wells ' " _Coinselor - - 1-5. 7-9
Mr. Anderson L . Secretary 15, 7-8 .
. Dr. C_aan S Ass't, Principal 1-10
. ( ¥ ‘ Ny ' ‘ )
A . |
[, . . . ¢ C R n . ) &y _‘ . i : . L. .
6 ' ) 7 . . : s S : * =
_ ’ ‘ . 'lv ) Vs . : - T , P. N ‘* g
k o - . T B LV
Planner (Signature) /- . . .. . - Tltle o — “Date
‘ T bty YN é/z w1t / é 727G
- - . a <t . /wac«_/ﬁa / L/
‘ 7T FOR SUPERVISOR'S USE 7 -
I cominents: . : ’ RS -
L} " ", . : ’ ., .
2 ,f"z 7 uu wé" 76 ovr i .
k_ A// ot . } ~ . ’/ - 4
L ,,7&\../,1, N é/} ZL@ [/ Area Dlrector Educatlonal_m /é /7
. AP _- L »n‘n,nnure ’  Tite Dervices ] Date

S Form 34550, Aprit 1979 4 2 H 1 ‘




d

o, Office for Program Development !
MONTGOMERY COUNTY PUBLIC SCHOOLS | . -
Rockville, Maryland g

EXPIRATION: March 1980

NOTEWORTHY PROGRAM DESCRIPTI’I ON

'NSTRUCT'ONS This fUrm 15 1o be completed by, designated planners within the timne frame established by the approved compyge m nsive
planmng pmcess Refer to the 1979-80 Gmdnhook for explanation and duectugﬂggegardmg cach planning step.
~ Planning Process Reference: Step 3 , o >0 - - -
. SchuoI/OHicé'.’Dvpurtm*:nt?Divisio'n/Upii » l. Aréa_ ’
N t . . . .
T . « A scHOOL *© ° -1 18
_ ) . T ‘ . < . s 5 -
1. Program Nafne . ° o . -Math Oppo;tuqit?ies For All o -
. "2. Topic,and Category oL Program - Math ] ) 5 ’ .
3. Program Focus AT g Improvg Math Skills and Appreciation .
4 Date Program Began S .. | _Sept. 1975 : o+ 7. {Month, Year) °
) : ' . v o e . . : )
5. G-fge Level(s) St o 7-8-9 d -
. 6. Contact Person -+ Modine Guriéh : c .
7iTcﬂ»n}wne Number . T % : ' A X
. N ’ . / ]
< - 4 Major Progium 0b|echvvs : : D,evelop, supply, organize and staff a h 1ab
(S,(udpnl Chient Pufurmance Ob|ect|ve<.) for use by students for
. . individualized skills instruction: )
: ) . extended enrichment activities - - b _
-\A - " ., awareness of career opportunities
- . 8afes and other activities involving
‘ .. math skills gsﬁ
N r - . - y :x
.. B . e . .
' & w
T . C 4 : -
» Al ~
Z;’ B _ -
9 Ch.mdcn‘rlﬂn(-s, of students chents All StUd_ents. .
servied by the program , .
. A v .
"-‘-‘,
s B |
- s
Kl
4
! .
) - i : : .
. ) ' ' T . g - ’ ) 4 . ‘ l ’ l-,‘
‘ ey S o

E

AUPS Foarm 34541, Aprit 1979

O “

RIC

Aruitoxt provided by Eic:




A

10. Procedures/instruments used

“12. Time (in hours) student/client

of identity students/client All students have access. ~
identily students/efients - Self-selection, teacher referrals,
Parental request .
h
- »
1. Description of program activities Self-instructed activ;ties .
far students/clients tutorals .
: group activities/demonstrations:
. P S o ‘;;'e'- i,

Varies - minimum of one period a week

participates in program weekly

13. Program(leggth (term duh.ng

entire school h g . . .

AY

- the school year} . . S

14, Staffing . -

~

15. Student teacher ratio {if applicable)

Aide assigned to 1\7b fill- time/teachers assigned
IRA period to lab

Parent volunteers - assigned to lab 3 days a week.

Varies . ’ ' | -

16. Special-features/comments

R

’

,'Il‘ex.tbs, materials and other resources in lab -
.are clearly referenced to Math Curriculum

-~

\

PLHHIL‘I’ (S!()Hdlll”‘) ( Title j . .;/‘~. © Date : N
‘w} })LC_, 5/2/441/ \ 4/)/r/ybc‘</pr(/£ - S 3/-77
. FOR SUPERVISOR'S USE ' o
Comments: (ln(,ludf- mdtcalmn of quality): 7/ o - Z_é _/ﬂ,a,[ . /k, 4 4 . Moo ,
- . _4 >, _ " P G Sl ¢ e

N P B S 4 r/<:

\ﬂ“ L a

,~/(’

».n.«’ ,( (’“'Z‘Z‘L.(N /Z‘_/._e/

70 T //’ 7{(4/(/ /t/'//t/«-—vz-

[ |

/%\(_4,1[ -1~ (7‘-.1, fﬂ\z. /L—,t,;?//(/yg( u—zn_.-;n-,. _/—’/e.a('»‘/f/( L e &y

,-"?4’ LEMEC ¢ a0 XLt e ltst’ j&- A e, e, L2

: ATl Cu 44111 v(»c—vww_, ( 3 - 7‘/’
Sngnnur Title Date .

e ,@L < /Wg/éz

Aruiext providea by enc nau:

Area Director Educationa‘ly Services

)



RS TUSIVE  \ONTGOMERY COUNTY PUBLIC SCHOOLS. ' NEEDS TO ASSESS

i - __EXPIRATION: March 1980

Officé for Program Development -

Rockville, Maryland

—

ur eliminations of current activities.
ved purpose. On Side 2 describe the method by which you plan to assess the needs. Use additional sheets as necessary to descnbe

q_lT‘J‘SI RUCTIONS: Ttus torm s ta be completed by designated plapners within the tane lu.mn est, |h||s|n (I by Ihl apynioved comprehenave
phinning lnm ess. Refer to thee 1979 80 Guidebook tor explanation and dirdetions regarding each planning step,
Plonning Process Reference: Stegs 46 -
—— — = — C——— . e e e e e e s 4
School/Otfice/ Department/Division /Unit A SCHOOL ‘ . Alnsx
List each 1dentsfied need for which yoware considering prOgram or adrninistrative changes. This inciudes needs with either positive of
negative differences between “what |s * and “"what should be."” ., performance expectations which may :csult n additions to the program

"For each needs statement, list source(s) of mformanon showing an indication ot need ancd an

Indication of need:

Approved purposes.

app .
3lt needs. _
< Prefiminary . : ) :
A. sNeeds Ninth grade studentsscored below grade level. in the'vocabulary subtest on the
Statement ITBS, but scored at grade level on the same subtest in grade 7 .

ITBS, Subtest - Vocabulary 1975-76, 1977-78

[

Program of Studies/Maryland Accounéability-Prégram/Goals of Education

.- .
Need considered for: - {check one) Increased emphasis D Reducrd emphasis -

B.

indication of need:

Prehminary
Needs Responses to area and central office requests for data, information, reports,
‘etc., mean that overtime costs increase or other things don't et done. -

Statement

overtime-records, staff concerns

. . 'fheré is no Board policy related to this, however, efficient management of
App"wedqﬂ?ows' budget and staff'tgme szggests that this’is an unéatisfactory sitgation.

Need consuder,ed for: {check one) . Increased emphas:s D Reduced emphasis . -

Cc

-

Needs
Statement

-

as they should be . B

Staff evaluation » - Lo .

Indication of need: : .

Pei A
reliminary Numerous grade level t meetings are not -seen as effective and efficient

Indication of need:

. : . [ . .
. . ' . School Policy/Procedure Book ., : :
Approved purposes: _ ’ L » o )
Need considered for: (check one) D Increased emphascs ' n Réduced emphascs
o :eunméw Emphasis on Math over the past 3 years in terms of staffing, materials and
- Needs use of volunteers has proved effective; test scores are up; students are

&am"wnt excited about math; now is the time to addregs other priorities. 'j'

‘test scores, other concerns cited by parents/staff

X3

Program of Studies/Goals of Education ' ﬁ

Approved -purposes:

E

Q

ERIC

Aruitoxt provided by Eic:

Approved purposes: BOE pplicy'— Reguiation 270-10.

Need considered for:, * (check one) - Increased emphasis . Redm ed emphasis
Preliminary Parent involvement in PTSA has gone from a high of 60% in 1976 to 25%
Needs this year. _
‘Statement - o o ) - _ . .

JﬁdmanOnofnmﬁz-PTSA‘membership.records

i considered for: ‘(check' one) Increased emphasis HQ Redubed emphasis L . .
S Form 345:52, April 1979 - 2. ! q \



. ‘ N

‘

'

£ :f:;?ma'v 0“1)' 0% of the parcnts contacted came in for individuad confercnces last_yoar
" ‘Statement as compared to an average of approximately 9.0/ (what should be) for the
N previous year. . \' .
l-ndlca.('nan of need: ’ : ~ g
Secretary s record b . \

.

Approved purposes: BOE policy 355-4), Goals of Education . , ) ,

A J

Need considered tor- (check one) . lncreased emphdsu§ D Reduced emphus:s
' Preliminary ’
G Needs - The amount of food wasted in the cafeteria seems to be higher than normal
" Statement this year and should be reduced. R
o : . \
. . \
Indncatioﬁ ot need: Lunchroom monitors : \
. . \ .
Approved purposes: BOE policy 240"2. ‘ _ \\
. I . - R \ ~
Need considered for, {check one) ﬂ Increased emphasis . Reducued emphasis . 7.,
= Preliminary
H  Needs Homework assignments are not being complefied properly and on time by far
S: too many students. . \ .
tatemer \ \ ~
Indication of need: Discussions at faculty meetings { | : s
[ B : )
4 : .

\ Approved purposes: BOE policy 301- 3

Need éonsldered for: Acheck’ onei Increased empbhasis . D Reducé_d emphasis
Préposed method of assessing needs S . .
Our planning team has divided into subcommittees to investigate each need. ‘
After data is collected, we will compare rotes and summarize this data.
Both the- faculty and PTA executive committee will be asked to rank each need
: and add’ comments. " The planning team will then look at the ranking and develop
_a prioritized list and select those needs we wish to pursue. Two teachers
and myself will then write the objectives.
-l N X . ( ) -

‘Pl..mne[ {Signagyre) ] - Title ) Date
ij( -1 ‘LJ( W(,C///La/tt | 7 Z"""‘j”‘-’d é/?/]7_—_‘
o FOR SUPERVISORSUSE , )
CJmmelm'g ﬁ AR //\l/ 4/ / /,{/)’ll,( - 04y poaA 7“‘ "//4—'-&4- ’ :
o cf,.d% Lyp-cal /,«..4_- fﬁ"/-/v'/f("‘ n417f " ‘
10 ot [rv,b.g't?t() fdz. /LA/ zr//“_(4//r Al ,ZJ{/LM )

B \ :
2«,/‘ 120 /(L. // h - (/t'ééo(/({ L Area Director hducational Services é/j/79 o
Su)nnluie D) Y ’ Titie Date |,

L.—_A- - i ‘ N z_,_u R
5 ¢ v, AL, (q ,{?.iﬂ[ﬁ/)')u’qkf, L Al€sre C. /Q/(r—u,l/.v( /s.x—. ._/'( “(.éd./
ERIC P A j

oo o b s
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/ | - ~ EXPIRATION: March 1980

Office for Program Development PPN ’
MONTGOMERY COUNTY PUBLIC SCHOOLS ~ INDICATION'OF NEED
Rockville, Maryland

pu—

the vocabulary subtest of the ITBS, but scored at grade 1eve1 on chePW1_}_of

STRUCTIONS. This tarmis to he y(nnplvlv(l Ly designated planm rs within the time ll ame a-st.;lphslu d by the .nmnuvc(l . l)lllpl(.'hl uslve
anning process. Refer 1o the 1979 80 Guidehook for explanation and directions regarding each planning ftep. .
: : | | . Y
Pl.mnmg Process Reference:  Steps 6-10 i
— —_— - — - e —— e -+ =Dl ool e = - —4
Schooil/Oftice/De pannuun/Dlvmun/Umt ' - Are
e . A SCHOOL . : !
oL ‘ 18
‘Need consideted for: (check one) E Increased emphasis D Reduced emphasis .
p ;

&aWn%nto m?d Ninth grade students scored five months below grade level on PRK”“TYS

same subtest as seventh graders.

, * - + Category

Topi
Sgﬁ? Com, (

hat

Objectives with standards

(1) 1Identify, then acquire and/or develop supplemental materials for
vocabulary development for grades 8 & 9. Sufficient materials should be available
_ in the school's reading lab; so that neither students nor teachers will have to
" -wait more than a week to-receive an item. ’

.

(2) FEach teacher will prepare a list of vocabulary words for- his/her course(s).
Eighty percent of the students should be able to demonstrate on teacher m1do
instruments that they know eighty percent of the words.

. 2, :
. {(3) Generally provide sufficient instruction in vocabulary development so that

ninth grade students score at or above grade level on this particular subtest of
the ITBS. .

Appvoved purpose(s) or rationale
: MCPS Goals of Education

MCPS Program of Studies
Maryland Accountability Program

e

M -

7

1}
Estimated savings (to be completed only for needs addressing reductions or eliminations.)

a, Number of perso;fdavs professional______ - . supporting services

—

B A v e Provided by ERC

by Other: . . . ' f

N »

Q ) SV

" ERJC orm 34553, april 19797 - 2 ,"A'



-

-1 Summary ot

(1)

(2)

(3)

4)

£5)

Iowa Tests of Basic Skills Yo . ‘ ‘
Vocabulary Bubtest . '
[ T e
. R ' 1975-76 1977-78 Norm 7 \ |
1> 7th Graders - 7.6 7.7 7.6 -
" 9th Graders | = 8.9 8.7 ] . \\

needs asaf®sment data

—
- o N
-

The school's reading lab has only two books and 1 kit on vocabulary development
for student's use.  None of these materials haye been -checked out more than once
a semester in the last three years. ~ :x' ‘

v w

Outside of Language Arts Teachers, only one teacher has any commercial materials
for vocabulary development. ! . :

-Seventy-five percent of the’teaching staff indicated through a survey that very
little time was now being spent on vocabulary devolopment and more should be

spent. - ’ , . .
. / . B

Ninety percent of the teaching staff felt that’ compiling vocabulary llsts for

their courses would benefit their instruct10n31 capability and students.
’

N

1 %

Planner (Sa/?aturc) ' / Title B v Date
. - S .
Lt Q tZ e //a/(ou/ TRty .Vz/é 2 é/‘;’?/-/‘g

-t
>

LN

2

Comments:

FORSUPERVISOR'S USE  /

/Q/»A.t...ld, /t&, /2_,//(//(75/ (//L( te .My
A% Ao a Xl Gl e ,L,/ Y4 ///u-wa ‘
aag «ve AL ‘A io —mee . T R -

e (/[L 4_/1)1(7%/((/ Area Director Educational Services ]//é/Jg

T £

Signature

‘ Trtle et Date
- 217
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= . “EXPIRATIONT March 1980~ -
! 7 ot e vt e s wm o en
Office for Program Development - . ) & i
"MONTGOMERY COUNTY PUBLIC SCHOOLS | . - INDICATION OF NEED '
‘ Rockuville, Marylyx{z - , . .
STRUCTIONS This torm is 1o be compteted by designated planm-rs within the time lr.mw v\!.nl;h\hml by lhu .lplnuvt (l compni lu Qiave
; annlng prou-ss Reler to the 19./9- 80 Guidehook for expl.m.mon .I(.n(i directions regarding cach planning step. -
Planning Process Rcfemnce: Steps 6-10 )
. N , L e _ — (PR —
| School/Office/Department/Divisibn/Unit RS ' ‘ ' ' Area
. ' : . : . : A SCHOOL . < : . . 18
L. . - N . "t .
| Need considered for: (check pne) E Increased emphasis D Reduced emphasis
Statement of need, Responses to "outside" requests necessitating clerical N PR'QR'TY
support have meant overtime -costs or "inside" requests - .2 _of_5
" + " not being met. . . ' '
. ) S : . ) Topic
S - N R B - [ad>or rg.
. R . ‘ _ dCate
: oo . _ rg .
. .o .

» Objectives with standards

: 1. Eliminate all clerical overtime. - : .
) 2. Maintain routine office functions satisfactorily, ds judged jointly by the
* principal and his secretary.
3. .Meet at least 60 7% of staff requests:for typing a531stance as 1nd1catcd by
. . log of requests for clerical help.
4. Respond to all area and central office requests for 1nformation, which are
'~ required, within the allotted timeframe :

e O

. 4 -
A ¥ 4 P
At |
\ A%
Appruve(i nurpose(s) or rauonale- o ’ ' . .
. Job Dcscriptions _ ’ . ‘ B
o Efficient management of budget and staff t1me suggests that this is presently ‘an

v, .
.,

Estimated savnnqs (to be completed only tor needs addressing reducnons or ollmmdnons y . L . !

unsatisfactory 51tuation.lj . .

a. Number of person days: professional

b Other

L O -
]: MC orm 34553 Apnl 1979

R e provaed o ic

. SUDDO”I_H(] SGI‘VILL‘




Summary of needs assessment data <

1.
‘2.
3.

4., Secretary's file of 37 reports for perjsons outside the building that have not .
. . been completed on schedule to date this year.
"5. Frustration of clerical and secretarial staff indicated by turnover of 3 clerks
in the last ‘year.
6. A file of written complaints and notes of ‘verbal complaints about requests not

~

in overtime expenses to date this year.

$865.
Eighty percent of the total building staff felt this waé a problem when surveyed

All of the clerical and administrative staff felt this was a very serious
problem in the same survey. -

being typed Ln a timely fashion.

*.

~ . wr
_\\ 13
\ "
A '
Planner (§/gpature) Titte N Date | )
J/W,, 7Lc/,ﬁ/z,¢uc/ 7 wc;«,/m,é < é'/;’«’?[‘ <

Comments /7-(’, .

%A"IL{{(E >

[ S TN A
/ —cu('/-

gﬁclf //444 o,

,4£7‘1L/u2¢%’ ,14347445

FOR SUPERVISOR’S USE
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L e
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— Office for Program Development é\
LS

EXPIRATION: March 1980

ﬁ@m VE MONTGOMERY COUNTY PUBLIC SCHO . CONSOLIDATING OBJECTIVE :

Rockville, Maryland

INSTRUCTIONS "This form is to be completed by designated planners within thefti e frame established by the approved compichensive

planning process. Refer 10 the 1979-80 Guzdebook for explanation and directions regardmg each planning- step. ' ]
- A :
- Planning Process Reference: Step 1 v
Office/De artment . - B . ;rea
partmer zftA OFFICE | . o 18
Consolidating Objective: Atfention will be given to reading and language arts PRIORITY
‘ ’ programs/instructi ) so that students .at selected« - No._2_of_8
schools will collek tively score at or above grade level T Tomic
(by 1981) on those portions of the standardized tests. ?’Lrogram.
' . , ' Cateq ony
. : N Rea ng/LA
List the name of .each unit which has needs addressed by this consolidating objective and the priority assigned to each need. Attach i
corresponding MCPS Forms 345-53 which were completed by the units for those needs. ’ _
Unit Name ' Priority Assigned ,
ASchool | , | ' 1
. ‘ . ) ’ . ‘ [ K
The School ' . e 3
-} - A School II ' . T . 2
. ? ' B School . . - . : : ' ' : - 3
: . . \ .
C Junior High : ' : 2
Another School 3
3 Still Another School : : : 4 N
D'Cﬁeck here if additional)its with need priorities are listed on ihe reverse side. .
Pi.mner gndture) . Title ; TG d S » 90;.%9 79
" Area Dir for .Ed. Services -13-
SRS ///fz //)Ll ///rvc(/(
: o FOR SUPERVISOR'S USE .
Ny e I ' :
- Cnnn nts/ 4_;£“ /'/.) — é - /,( e //, 3C /(,[C /(/ /{[7/%7‘—/»;{(/
. ,, - . 1 4 -
. 5 A s L E i tals £
. T AP bee's, .//JC'_. o / ¢ L/f” {} st "“// T _- / A
’ . / [L /\ \J?‘ ’ d T . . 9-20-7
. *  'Deputy Superintendent 9-20-79
/K..' ‘(‘tf K/(/l’"d,fé——w _
e e Stygnature . Title ] . Date
“S Form ,4554 April 1979 . V e -

L : AR ;. _
o S 220



EAFIHA 1IUN: Mmarch 1300 -
B2

Oﬂicﬁor'f’-'rogranrDevelopmem . :
VE MONTGOMERY COUNTY -PUBLIC SCHOOLS | INDICATION OF NEED
Rackville, Maryland

| INSTRUCTIONS: This form is to be rompleted by designated planners within the time frame established by the approved comprehenscve

nning process, Refer to the 1979-80 Gu:debook for explanatlon and directions regarding each plannmg step

Plunning Process Reference:  Steps 6-10 | .

Sphuol/Ofli(:e/Dupur’tmcm/Divisiur_\/Unit \ v o . . Area
: A School . . .o o .| 18

Need considered for: (cheak ohe) m Increased emphasis—") D Reduced empHbsis

Statement of need Ninth grade students scored five months below grade level on' PRIORITY
' ' the vocabulary subtest of fhe ITBS, but scored at grade level No. 1l of 3
on the same subtest as sgtenth graders. ' . _ . .

SRR’ Com. Chir,
Cateqory- ,

y

. | Objectives with standards : hd

|- (1) Identify, then acquire and/or develop supmental materials for

' vocabulary development for grades 8 & 9; Sufficient materials should be available
in the school's reading 1ab so that neither students nor teachers will have to .
-wait more than a week to receive an item.

(2) Each teacher will prepare a list of yocabulary' words for his/her courses(s).
Eighty percent of .the:students should be able to demonstrate on teacher made
instrucménts that they 'know eighty percent of the words. . .

' P (3) Generally provide sufficient.instruction in- vocabu'lar);’ developg’;\t so that .

ninth grade students score at™or above grade J.evel on this particular subtest of
the ITBS ) N . ‘

13

s )
My . B A

- r
Approved purpose(s) or rationale . ‘ - 1
MCPS Goals of Education : -
MCPS Program of Studies ’ ’ : v, )
Maryland Accountability Program : 2 , N
P : o ' " A i

timated savmgs {to be completed only for needs addressing reductlons or eliminations.)

supporting services

a. Number of person days: professional

b. Other:._ N

**~n5 " orm'346-53, April 1979 ' . 22:1

EKC

wll Toxt Provided by ERIC




;““‘Sﬁnwmwv1ﬁ1wadranuuomnrﬂah

(1) 1Iowa Tests of Basic Skills\
Vocabulary Subtest

1975-76 | 1977-78

7th‘Grader§ 7.6
v 9th Graders 8.9

- . N P,
[

y‘ " . . .
(2) The school's reading lab hab only two boqks and 1 kit Qn vocabulary development
for student's use. None oﬁéthese qaterials ‘have been ;hecked out more than once

a semester in the last\ehreb years7 5 ) . o
)sj,\ . . -

(3) Outside of Language* Arts Tbachers,’only one teacher has any commercial materials |/
for vocabulary development. :

7.7
8.'7

S

. v \
¢ (4) Seventy-five percent of the teaching staff indicated through a survey that very

little time was now being spent on vocabulary development and more should be

spent. ’
1

‘15) Ninety percent of the- teaching staff felt that compiling vocabulary 1lists for
‘their courses would benefit their insturctional cgpability and -students.

\
+
Pranner (Slgnatu?] ’ o Title - — ) e ‘Date . _
| v cj;g i4t¢o/ Principal 6/29/79 .

U L e

gy SN
/ 7 FOR supenwson's USE .
Comments v 7‘2 é/'" /Leat// At g 1A ke d [/

‘W “t ’k ; L«,(’, /7L¢_¢, -J(_.AW'.WL c ol 44./ Jlece C/
'/ ’ ’
Area Director for Ed. Services 7/16/79 '
”erc/ zy gﬂ/,z4jrifjf?/1/Z// : 16/
Title Date

Signa . ' . ,

-y

'\

*




v e o S N . . .
; o . " EXPIRATION: DRAFT (4/23/79)
Office for Program Developmenit . o
MONTGOMERY COUNTY PUBLIC SCHOOLS . ' ACTION PLAN

Rockville, Maryland .

’ISTRUCTIONS This form is to‘he completed by deﬂgnated planners within the time frame established by the approved comprchu\suve
pladmngprqcess Refer to the 1979.80 Guidebook for explanation and dt:ectuOns regardmg each planqmg step. ‘

Plannmg Process Reference:, Steps 12-19

School/Office/Departh\ent/s)ivision/U(;i_.t _ ' : Area
A School « ‘ : « |18
Plan Name - . .. ' ‘ Coees Prionity No.
Improvement of 9th-grade ITBS scores on vocabulary subtest 1_
Plan Overview * \ ' ) * Projected Start Date 9 / 79
—QJ"”School wide effort on vocabulary enrichment to improve scores on ITBS, _,MOJYL

+All sub ject areas except P.E. will be involved. Réading specialists will supply
, necessary materials and work together with staff to help with implementation. Each
subject area wi11 develop vocabulary lists and include in regular . lessons. B

€
’

4

Is in-service training required? D'Yes E No If yes. is the in-service plan attached? D Yes D No

Expected Resufts {Attach MCPS Form 345- 53. List objectnve numbers and restate those objectives that have been revuxd)

See Form 345-53 (enclosed)

® | -

(NS

Impact on staff and community (In'clude how'the commitment of staff and community wa's determined.)

Both staff and school community decided that there should ‘be a concentrated effort to
improve test scores in the vocabulary subtest, Results. sfowed 7th grade scores were at
grade level and 9th grade scores for some students were below grade level. Since the
school has enjoyed a favorable reputation in the past, the staff and community are
‘determined to maintain a. positixzofeeling. Teachers, reading specialists, and parents
indicated they would be willing support, program through ‘classroom’instruction, and
at home, ‘ !

o Commitment (Circle ene - High = 1, Low = 5): Staff 1 @ 3 4 5 Co'mmumty @ 2. 3" .4 5

’ Enter the job title for each type responsibility by objective, ] ) .
Resgons‘nbllutx ' o 9 Objectives y 3 : ' : A ' o o

Primary .. . ﬂnell__Ieach‘_Appleby —Teach. Applehy
. % Connell - Teachers/Rdg
implementation . rs _ —Speciali.u;s_

— - _ — 4.

. Other. (Specify): . o | T -
« . - N B . . .

MCPS Form 345-55A, Aprit 1979

ERIC 7 223

wll Toxt Provided by ERIC




-Description and Nuwber
. R , ’ , Fiscal Year : : .
Resources .y FY 81 , - FY 82 Py

Iv. Other ’ ),
. A. Travel (1nd fecs)
1. Local

52

|

2. Out-of-State

3. Feces
- B. VUtilities’
' 1. Teleplione (instdlln— o
tion, operation) ‘, . . ;
‘ ¢ . - —

. 2. Other : :

. ‘} - é e ' i
C. Ffixed Charges - . .

1. Insurance

‘D; CGrants

E. Other

V. ‘Furniture ~, In House Transfer .

vl. .EQuipment (q ' v., . Possible réquesa for

N self-instructional equipwent

“H

VII. Transporta;ion (Pupil) - B e ] B ' ~J

o . T — I

I1I. Food Service - : - : ' \ -

. . . 6. b . . . :
IX., .Maintcnance N . . ) . \ o

'ﬁf ' . . _ {

- R H . . . . .
A . Renovate storage room 106 - : : \

X. Facilities.

. — N

B . . - v i.: ) . " - j .

Fxplanation of Reallocations: Include major items whlch should be noted by your supervisor. .
(Indlcate by Roman numberals and lettcrs for referencos )

» - \

- . . . 1 . S B
. M » ) .
3 . . .
' v
. .
- . . -
. - " . -
N - . 2
: . N E
: s [ . g 2 3
. 5 - Il .
N K . ¢ : .
. X . v o -~ 5
. ¢ &
. . ) v Q
' . i
: 2A 5 - oo
. 5 . .o . .
. . . .- N »
L i .‘
. X o 2-) )
- . . A i e . . . &y
v 8 ‘ v f
[} ¢ N
b . *®




"

Subutifutc for Original Page Two (Action Plan) .

l L}
Possibilitics ot nonlocal tunding (Ixplain potential sources, probabiljly ol success in acquin-
ing external funding, ecte.) , ‘ '
| ~None explored (although RIF - Reading Is Funddmental was mentioned for .
future investigation) . : L - .
. Al \.

pos wiblc

.Indich;g the resources requived by this plan to meel the objectives. ﬁiihs specific an
,Als%ggghéck () thosc items which will require reallocations of existing funds and explain below
LR / o _
L\ v Bescription and Number
LN _ : . ' Fiscal Year .
'ngoﬁ&ces : e rY _81 : o FY 82
'I. Salaries and Vages . : ‘ | ' |

A. CertificatcdjStaff : > . '
: L —

‘w
B. Supporting Services _ ‘ ’ . -
Staff . ' ' : ' . S 3

/

[ . _ .
C.\ Other (i.g., Substitutes, - 3} _ .- .
* Per Diem Days, Clerical) Per Diem Days- -Reading Sp. Same
o 10 Days '-

P

I1I. Contractural Scrvices _ ‘ o .
A, . Consultants . .
i
o

B. Advertising ' ' 7 ‘ .

C. chta1~CQsté‘

D. Other "
. Supplies and Material | o - o | -
III, B ! erials , Variety of supplemental for ~ Same, except $500

A. Instructional

_ -objective 1 - approx. 51,000
" B. Office . -

%

—— — £ . : .
Explanation of Reallecations: Include major items which should be noted by your supervisor.
(Indicate by Roman numerals and letters for references.) ' : :

: . . . v
IIT A the media center will contribute  $400 from allocations

s . the reading specialist will contribute $300 from allocations
the classroom tecachers will contribute $300 from allocations

.




L o

rage o

ANALYSIS OF THE PLAN

. Advantages . A

Students will see how important tests are
by emphaais on. school-wide’ improvement
program.

Schoolﬁ‘ill develop library of material
in vocab’ enrichment.

Greater communication among teachars,
reading sg ecialists, administration as a

result of 'the program.
on of total staff in one

ion is possible with existing
eed to hire new personnel.

f community in planning 9
ms .

: arent volunteers., :
méﬁminimal.

evelop rather than buy com-’

1.

2.

3.
4.

Disadvantages

Emphasis on improvement of test scores
could detract from regular classroom
activities.
Studengp, may receive
and losé interest. .
Results may not! live up to expectations.
May lose opportunity to do "other"
creative activities in classroom.

"over-instruction"

5.:Time for planning and implementation

might not be sufficient.

\? ; q
= © : '; b i
N4 a .
Other Coniments. ~ ‘ . .
it will be a good

If the advantages outweigh the . diaadvantages in practice

and beneficial program for our students.
of the staff and community to make it work.

We certainly have the commitment
The decision to work ‘with what

we have and develop our ‘own materials and purchasing only what is essential

will keep the cost of the program down.

.
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Page 4

Scheduling Milestones for Objective No.(s) 1 _FY 79,80. List major events or activities necessé?y to achieve the

objectives; indicate projected event compietion dates? and list job titles of persons responsuble Using coples of thls page complete

and attach one page for each objective. .

. Months* '
Mnlestoneg‘g vents J A S|IO N DJJ F MIA M Responsibilities**

1. 1, Meet with. teachers, reading L ’ "1-McGraw - Prin
specialists; parents to 2" v
discuss program .

2. Review mater:lals in reading 1-Rdg. Spec. Connell

© lab. | - _ A _ 2.
£ .’ *

3. Determine if new materials . : ) 1-Rdg. S "c.?’-léo__r'mellx
‘must be acquired and/or o ﬂ Teacher/Appleby
developed. ’ 2- Rdg. Spec.

«::w -
4. Acquire and/or develop materigls. " 1-Rrdg.: Spec. Connell]
‘" according to teachers and . Teach.  Appleby .
students needs/requests, : 2- " .

5. Reading lab. to ‘set up . 1-Rdg. Spec. Connell
schedule for requests from a . 2- "
teachers and students 2 ' v

& r

6. Meet with teachers involved, ‘ 1-McGraw - Prin.
reading specialists for ¥’ ) o X 2- "
progress reports *A :

. Reading lab has developed a - f .
form for requests \ r

8. {

t\ | |

* Show start ddte as 0" and end date as " »*'. **Show responsibility by jobtitle and  (1)=Primary . (2)=Implementation

'X' show meetings \ code as follows: (3)=0ther, (Specify) i

Planner (Signature Titte Date -

V W,, 52;\1':/ (2P PV Principal 19019/ 7 ‘/
\ /4 . FOR SUPERVISOR'S USE
Comments (/’L&[ﬂ( A e '/Q,e.wp(, AL (L/ff‘-zmc/ 2Ce f“- |
/(',Z/L:/m j/a,/& 7 /aé/*r,ép el Tl o . Kt Covene 7)_ |
(JZ @co uw (M«C_ Ll /(7%‘2‘-{0{4»(’ oree Ll 2
2 t ¢ w— W“—v'_' , K
' Area Dir. for Ed. Services /(%7’//79
Signature 2 S n Title Date /
&g .
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Scheduling Milestones for Objective No.(s)

‘FY 79/80 y_List majar events or activitivs necessary to ad hieve the

objectives; indicate projected event completion dates? and list job titles oY persons responsible. - Using copies of this, page, complete

and attath one page for each objective.

Mont

s* .
b ‘A S lO N DT‘J F M |A | Respopsibilities®®

=3

Milostgng“gvarus

1. Preparation of vocabulary

=

N

1 - Teacher/Applehy

.-// Hx,(L_ Ttz

lists by subject area 2-  Teacher/Rdg. .
v Spec. 'T
2. Collect lists fom each ' 1- Admin (McBain)
subject area. < O_A .. .2
|
3. Develop quizzes, tests,-or —\ 1- Appleby/Connell
measures of assessment G_ e i i -9
. | \\ ' - S S
3
4. Periodic Assessment of 1- Teacher (Appleby)
Students on vocabulary W_A—' <= |T=~ %t 12- Teacher/Rdg. Spejc/
. Aide
5. Final evaluation of all words 1- Teacher (Appleby)'
on vocabulary lists. . .o G_____A . |2- Teacher
6. Collect quizzes/test's_and A b 1- Admin. (McGraw)
results . G;___A AL f2-m
7. Record results to determine \ 1- Rdg. Spec/Connell
1f 80% of students knew 80% I R 2. n :
of words ' C‘_-ﬁ | >
, ]
8. \
. 4 - B e
w sta dat as ‘0" an enfldate as “A” ”Show responsibility by job title and  (1)=Primary  (2)=Implementation
ont uation - meetings) code g follows: {3)=Other, {Specity)
ma'._nner (Signaturel— . 9} ./ [Tive Date 14_19-79
e ;: %LC/ fﬁAz‘U Principal
| ZFOR SUPERVISOR’S USE |
Comments 7//74;‘«/&8/ L /(ﬂ/é'r/ ¢ zf/(d/ //~,¢_((¢ ,,_fg'(/t,q_/ (’,M‘(,( W/
7 // 112 U1

( /( ~c;a~ -2 f(_( “rtJd_C_- \/Z—L(/ ;LZ 7t /, '_)‘[‘(/‘ (’
L cll0 s ! L Al s ”‘7"’5‘ A el e Lo /ué" /L e
-"} )u[/)a - ( /K /L_(' / /[‘, <. (e ¢ ' (./_A N e 'L"{V
‘;. 1.}/(./ i .K‘ . ‘(‘\( ,‘(4 1 Vo »L',,‘/'/
\ Area Dir. for Ed..Ser‘/ice‘s Jc‘/"'/ /;‘74]

/‘ ‘f"/‘

—_—d

A

T

n?i"ﬂ /Date -

Q

s
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Seheduling Milestones for Objective No {s) 3

FY 221 QO List major gvents or activitivs necessary to acmuvo. the

objectives; indicate projected avent complﬂion dates? and hist job tities of persons responsible, Usmg copies of thiy pagu complete

and atfath one page for each objactive.
. - _ Monits* . -
. J A SIO N DIJ FMIA M J Responsibilities®*
ther data on how vocabulary . 1 - Admin/ Rdg. Spec}
enrichment is incorporated I T ., .0 McGraw/Connell
"into classes. e O t{} v 2- Rdg. Spec.

2. Observe cllasses on days when ’ : _ 1.- ‘ Admin/M.'c(_:raw
vocabulary. Ment is pm:t .. G___._A . - | 2-  Admin./Rdg. Spec}
of lesson. . ¥ .

3 . - - : RAE. 7Spec. (Connell)/

* Meet with reading specialists, : l1- Admin. -(McGra'w)( .
teachers to discusq ITBS test . @&, 2- " .
procedures. . '

4. Meet with reading specialists - .

. teachers to discuss results of o i ' 1-1- Admin- (McGraw)
test scores, GA 2-.

5 Evaluate effelotiveness.of ¥ ;‘Wd- |
program . . C—-)A

6 co Lol - - . ¥

" Distribute results to area | 1- Admin. (McGraw)
office, supervisors, parents, e e e . @ 2- Rdg. Spec. ’
teachers, etc.. ’

7. 1 4

8.

X ,Showuart date as "*0” and end date as “A”. ** Show responsibility by job title and  (1)=Primary (2)= Implementatlon

X'- Meetings -- Cont. Evaluation cods as follows: {3)=0ther, (Specify) L

Planner (Sngn%ure) Title { Date '

ncipal -19-
e e T v P | fo-19-79
. é?*"& J FOR SUPERVISOR'S USE «
Comments '7‘/< S ' /_/ Z/ : - ‘s
WK (o (‘,(t./g z/t.,/( A R TN N A AL
) . o ’ S v
7C SO /: e JCK_/L( /f'Ltk ))‘“']K-( Ry L I
% { ; ‘
Z{* NN QL el //f o -;//'i ~ pﬂ ) )«'.) P 4 S A oz oo s L0
- . - / - ‘/ "/ s ! ’
.‘//{ll\ <o 1"/-/ Z J//("' e /'.’( “ V"/ /lh’/< “\l' e <. ‘
g - B @ - C("ul )Lv'll f\l’
Area Dir. for Ed. Services 10-31-79 .
Title - Date -

2on



' - EXPIRATION: DRAFY (4/23/79)

Oftice for Program Development

INBIVE |\ 0T COMERY-COUNTY-PUBLIC-SCHOOLS ACTION-BLAN
Rockville, Maryland ACTIVITIES FOR REDUCTION

NSTRUCTIONS This torm is to be completed by designated plannars within the tiine frame established by the approved comprehenave
anning pmccm Reler to the 1979 80 Guidebook tor explanation and directions regarding each planning step. Attach Form 345.53

far the related need. ’

Planning Process Reference: Steps 12-19 e
School/OH.ce/Department/Dnvvsuon/Umt - Area
A School v 18

Activity or Program Name: .
Improve Math Skills

Type of Funding: [X] McPs. [(Jmsoe . [JFederat  [[] Other (Explain):

Why is this activity selected for reduction or elimination? (Check'aﬁ’t-hat apply.)
) E(__]The program has met its objetflive: and is ready for termination,

D Thc onginal need no lonyer exists.

DOther programs have assurmed these responsibilities.
. mThe relative priority or importance of this activity has shifted.

[::]Olhet, (Specify) . .
Explan or comment as appropriate. '

Too expensive in terms of both time and money to maintain program; too much
emphasis on math program and not enough in other areas. Perhaps funds originally
used in math can be reallocated for use in other areas where there is a need.
Also, parent volunteers in math ¢an be used in new Language Arts Program.

)

i

e
~

MCPS Form 345.558, April 1979

| 230
EKC | - .

wll Toxt Provided by ERIC




Overview of the plan for reduction or sliminstion. (How will it be accomelished?)

— | Disperse matertal to math toachers tf needed.
‘ Use the volunteeers and aidea in other subject areas

Move math lab to another area, if possible and use space for current program ,

Math lab will continue to be staffed by two professional staff members and one afde. ‘

The woluntecr parcents will be assigned to work in math. classes wherc students have been

placéd upon completion of math lab experience,The math teachers will assist in monitorinyg
basic math materials to insure an adequatc supply.

+

Expected restles. (Attach Form M§53. JList the objective numbers and restate any that have been revised. Explain the expected impact
o{n\u: reduction or elimination on students/clients.) ’ 3
. ——

We didn't f111 out form for this because it was not one of our top priorities.

We want to continuc the enthusiasm for our math program, but not at the expense

of other areas. Students will continue to share gains in math skills as demonstrated

on ITBS subtest through limited use of math lab and more classroom support by aides and
volunteers. Parents will be notified that students may at any time be rescheduled into

the math lab should that become necessary. But. the major .exphasis will be on improved
classroom support.

Expected impact on staft and community of the reduction or elimination. (Indicate the level of commitment to the program or /
acyvity and describe how this was determined.) .

. Sttt Recently, there has been less of a need for extra planning in math. Staff and A

community agree that we should rechannel our successful efforts from math
department to other areas. We will continue to use our parent volunteers-in* -
; ' other subject areas. Math will bécome less visible but this will enable
¥ other programs to be noted. ; l .
The decision to diminish the Math Lab services was. reached inh a staff meeting where
classroom teachers expressed the concern that they have students in serious need of
Commu remediation and the Math Lab cannot provide instruction for all such students.
"WMire classroom support is needed in addition to the Math Lab. '
- Parents have some concern about diminishing such an effective program. However,
learning of the plan to increase classroom support has dispelled many gnxieties.
about the remedial math services available at A School.

-

Commitaent (Circle ohe - High=1, Low=5):  Staff: 1 (5) 3 4 5 ; Communify: 1 2 ’\? 4 5
Pl.umeﬁ(sagjt‘uw) Title . JDate
. LL oy RN L g Principal - 110-19-79

_— ;'/ 7 /7 FOR SUPERVISOR'S USE : T
Comnments. 1 Lo/ N Ce . A LY Ra P’C’/CIA-((— “ZlAc Z’( S AN R N SUNENY “ /AK(L/}-’
o LAe g méte 0l pnatld rivdece o /"//',_ el et d Aam il
AR /gl (L ilomp e niadd ¢ T 2 i LD '/:*Z{‘ Ca (il
.;'ZLf XX (J s & /’-“/((-d‘n((‘a".:

R . ) . ) * I/ i - -
_...-.\/— Y 11_(__/!_(_,.’,'4.\/ 1 g I ,/ Z r . Area Dir. Ed, Services 4 10-31-79

Sumaxy_re__ Title Oate l

=, - 24 ‘




- ’ < . . . S e A
. . R . -EXPI RATlON DHAFT (4/23/79)
" Office for Program Pevelopment ‘ o
MONTGOME RY COUNTY PUBLIC SCHOOLS 7 = - STATUS REPORT
Rockville, Maryland : oy

NSTRUGTIONS Thls form is to be completed by designated planners within the time frame established by the approved comprehenslve’
planmng pro,cess Refer to the 1979-80 Guidebook for explanation and difections regarding each planning step. Thns report is requured
quarterly It may be nssued more frequently if desired by the planner or the supervisor.

Planmng Process Reference Step 20

o School/Offlce/Department/Dnvnslon/Unlt; _ _ S . : Area
o ‘ o © -+ A School . . , : ' 18 " s

PanName R T =

L 'Impro'vement of 9th grade ITBS ‘scores on vocabulary subtest o B

lndncate the status of the plan by checkmg the appropriate stateme’nt and describmg any problems that have arisen.

@ No Problems “All acovmes wuthm the plan are proceedung on schedule.

Mmor Problems Delays have occurred in reachmg milestone(s), but the Obijective No, i Milestone(s) _
ob;ecuve is expected to be accomphshed in the planned time frame. = . Objective No, Milestone(s)

D Major Problem ‘Serious or protracted delays have occurred that threaten * Obijectivd No, . Milestone(sl
: accompllshrnent of tHeé objective wnthm the sgheduled t|me Explam how Objectiye No, . Milestorle(s)' -

muca delay is expected.
L

'Problems;a_ctnons,'andcOmments': o : S ' o ' o 7

-
L]

- So. far, so good, however, we've just started Teachers and stidents .se,em

1 Comments:

‘,receptive to the program. ;o ‘ - :
) N /
B . e
. ' ‘ - | Date: Sept, 26, 19 QQ'u' .
: For: (Circle)(Q1)Q2.Q3Q4] .

,Pl;mrlerl (Signature) . . Title . o or U

- -‘/v( e Y 9‘1’( <~ 0 Ld&tv/ PriHCiPal Other:

4 7

FOR SUPERVISOR'S USE .

You might want to start ‘keeping an- up-to-date journal of actj.vities in case
a you need to do this another year.

:ﬁg_f_._u___// e AJZZ /4 '// Area Dir. for Ed. Servmes ... Oct. 4. 1980]

Fom, ]

LIS

Slgn 1ture . ) . . Title . Date 1

gaine

Q _ Form 34566, April 1979 ‘. L 23
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o S s \ ‘ -~ EXPIRATION. DRAFT (4/23/79)
VE ”

Office for. Program Develogment ) :
MONTGOMERY COUNTY PUBLIC scnom.s S . STATUS REPORT
Rockvrllé Maryland .t - ‘

) -.:lSTRUCTIONS This form is to be completed by designated planners within the time frame established by the approved comprehensive
anning process. Refer to the 1979-80 Guidebook for explanation and directions regarqu each planmng step. This report is requrred
quarterly It may be issued mére frequently if deslred by the.planner or the suDervusor
.l

‘Plapning Process-Reference: ) Step 20 o e

: — — - -
-] School/Office/Department/Division/Unit < vr - Area
g s A School’ ' . o : B 18

Pian Name . e - R ‘

Improvement of 9th grade ITBS scores on vocabulary subtest

-Indicate the status of the plan by checking the apbropriate statement and describing any problems that have arisen.

D No Problems All activities wrthrn the plan are proceedmg on schedule

‘e

Minor Problems. Delays have occurred in reaching mllestone(s) but the Objective No;l_Milestone(sL 3
objective is expected to be accomplished in the planned time frame. Obijective No.z_MiIestone(sl_ 2.

D Major Problems, Serious or protracted deIaVs have occurred that threaten  Objective No_______Milestonel(s)

accomplishment of the objective within the scheduled time. Explain how Objective No, Milestoneisl
" much delay is expected. ’

Problems actions, and comments: :
Reading specialists wanted to purchase more materials than we had funds.‘ Is there
‘any extra money available in the area? (obj. 1, milestone 3) '

’ A few teachers were late in turning in vocabulary lists, -however, this will T
: " not hamper the total program. o . : : :

. : 4
.- Date: Dec. 15, 1980
. For: (Circle) Q142,0304
Planner (Slgnature) - Title s " or T
. 1L Lty % /ﬁ://LM{/ ) Principal . Other:
/ o / FOR SUPERVISOR'S USE : o
| Comments: \,g Yy ‘%%Lz‘z/‘,&/ /Z‘J /,_ é{ /u/t(/ /LJZIZ/& .,//cé(r(

‘ - /k"f?{f L T /f 1«%# ¢ e L. /'///f-t . )
|/—)/)'.ﬂw'/2'r 2. , -
‘24‘—/— /{4 ).:,/ 11 Lé{/// /‘Z : ~Ar'ea Dir. for Ed,. Services | _A_fDec_:,’ 17,..198D

Slqnature : Title ) : Dne ; o

M( PS Form 34566, April 1979 (‘/ '

ERIC - 245
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. . X . L k4 U N
- . ‘ s EXPIRATION:. DRAFT (4/23/79)
Office for Program Devilopment C R ' .
MONTGOMERY COUNTY PUBLICSCHOOLS | . . - .~ STATUS REPORT
' Rockville, Maryland . L o ' .

“ B . ° o * —-—&
.!STRUCTIONS This form is to be completed by designated planners within the time frame establlshed by the approved comprehensive |
anning process. Refer to the 1979-80 Guidebook for explanation and directions regarqu each’ planning step. Thls report is requ:red

quatterly It may be tssued more frequently if desired by the planiner or the supervisor. -, . .
e . § L » o : o AN
Planning Process Reference: . Step 20 . )
School/Oftfice/Department/Division/Unit. _ - ' . - I'd Area
N . ASchool . e e L 18

Plan Name & ° IR ' . B

Improvement of 9th grade ITBS scores on vocabulary subtest

Indicate thestatus of the plan by checking the:apprcpriate statemen‘t‘an‘d describing any pro,blem§ that have arisen.
: : . . : ' . _ 5 .

@ No Problems. All activities within the plan are proceeding on schedulé. Lo T L,
- . '.* . ) . N . - - . L .
. Minor Problems. Delays have occurred.in reaching milestone(s), but the Objective No___Milestone(s)’
objectiveis expected.to be‘ac‘complished in the planned time frame. Objective No___"Milestone(s)

D Major Problems. Serious-or protracted delays have occurred that threaten Objective No_____ Milestone(s)
accomphshment of the objective within the scheduled time. Explain how Objective No ilestone(s)
much delay is expected o - ' . N ’

] Problems}cxions, and comments:
Ve ) a
. -+ Corrected delays during QZ - We are back on, schedule on schedule now.

. D

’
A

N . : .. ’
B . ) . " . ) . ) §
" ‘ .
- . . : . ‘ . . . . . . . ., B

Date: Mareh 20, 1981

. . Ty T
Plu'l\:)er (Sugnature)- ) Title . . i Fg:. (CI}FC|€) 01‘92@04
(_ L Cey )2)((‘/ // M/{,/ Principal | Other:

- | /. _FOR SUPERVISOR'S USE’ - T
Comments: ‘. . . .

IC // __j L L Z//¢ (_1/ - Area Dir, for Ed.-. Services _,_._; April 3 198

L 1
: t Slgndlure . -~ ) ' Title . - “L“- ._j
MC Pb Form 345 56 April 1879 " .

EKC e 24,

wll Toxt Provided by ERIC




) . EXP! RATION DRAFT ( 4/23(29]
ey 'Offu:e“for Program’ Devel0pment o . ) -\ .
_ MONTGOMERY COUNTY PUBLIC SCHOOLS S sTATUS REPORT o
. S ... Rockville; Maryland - L E

. “JSTRUCWONS This form is to'be completed by designated planners within the time frameestabllshed by the approved comprehensive
annihg process. Refer to the 1979-80 Guzdebook for-explanation and directions regardunq each pIannnng step, This report is requnred
quarterly It may be issued more frequentlv if deslred bv the planner or the superwsor

, Planning Process R_eferen‘&: . Step 20 - ) T ;: "-‘ o
| School/Qtfice/Department/Division/Unit - ’ e - ‘ ; L ° C “ Area .. [
: A School . - = s P e e .18
P'an Name . ,‘ . o > . - - . " ) . 1 . - - “ T ‘ g "_.:..
. Cal ) . : ‘ e . . - Lo »\ - ’ ’ Aé
Improvement of 9th grade ITBS scores on wvocabulary sub test o R
indicate the status of the plan by checkrng the approprrate statement and’ descrlblng any problems that have arlsen/;ﬁ
D No Problems. All activities w:thnn the plan are proceedlng on schedule, o L " v BN 1 .
. : - ' , g e e
E Minor Problems. Delays have occurred in reaching mllestone(s) but the . Objective No._;Mu-lestone(sl A o )
s~ objective is éxpected to be accompl;shed in the planned time frame '. '_Obiective No.__"_*J\(liIestonels) .

D Major Problems Serious or protracted delays have occurred that threaten - ‘Objective No_: M‘ilestone(s)."".
. accomplishment of- the objective | wothln the scheduled tvme Explaln how . Objective No__»___Milestone(s)
much delay is expected . o . L

Y

i Q . . . ! . L o . ’ . .,
~‘Problems,actions,andco_mments: , : S e T o ) .

"Reading specialists were not -sure 1f they would be able to evaluate the year s

‘program by the end of the school year. They will. complete evaluation within one’
week after the end of the school year.

>

) . o ' o _ . . ' . - Date:_Ju v ' |
1.0 : . _ . : For: (Circle) Q1,Q02.Q3Q4}
Planoer  (Signature) ‘ Title R I or ) ~

o f ¢ Bzzc 2P '

< Principal ) Other: .

- /’ FOR SUPERVISOR'S USE -
Comiments: // / / )/ st / 7;.’. "
/ .VL(l '.{L(‘((_ C/ £/}// ._—(.‘ ¢’ . u\
b . i L // yot ,, )
Loy / /-’ S / /J :
o/ . / o~ / 'ZLL?L'(/LKqC Area Dir, for Ed. Services ' July 6, 1981,
) S:qnaxure ’
~ MCPS Form 345.56, April 1979

) .

ERIC

Aruitoxt provided by Eic:

il
-

Title T J :
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k4 "Getting to Know the Process"

' : Uking the planning materials, participants are asked to complete the items below
providing the best possible answer(s) regarding the MCPS Comprehensive Planning
Process. The 1979-80 Guidebook‘is the major reference paper for these questions,

although some inferences must be made!and the other papers provide further-

N enlightenment. .
For each_item ‘mark the best response. In some cases more than one answer is /
correct.
Example: .

A . This paper is a . o . o . e

a) Test
b) Questionnaire
~ ¢) Scavenger hunt _
d) Way to acquaint one with the process
e) Job application .

1. A "need" as defined by the planning ptocess is the same as a

<
‘a) . Goal - ) ) ¢) Solution , e) Plan
I ‘b)) . Program - e d) Resource . ) None of these
' . 2. The Comprehensive Planning Process will address itself only to student
T outcomes. : .
- S True : . False , v L
- ' ' o

3. The Board ‘of Education will be- encouraged to actively participate in the
Comprehensive Planning Process by . . .

. a) Outlining'action plans for the staff “ o7,
b) Identifying liaisons for each local planning team -
c) Approving all priorities
ood) ”Approving systemwide priorities
e) b and ¢ X ,
). b-andd , . : g —
4. ' The use of the'Comprehensive Planning Process thfg year will result in
: . o, =, o L . - . )

° a)" The Comprehensive Facilities Plan .
b) An MCPS Master Plan ' K
c) Long-range plans o :

d) Forecasting techniques.
e) FY 81 plans and budget requests

236




10.

1.,
12,

13.

14,

A planner should juefify needs only with facts not opinions.

A planner reviews preferred pla is or her supervisor in A A

a) 'Sﬁep 6 ;; : " c) Stage III = e)- - Stage IV
b) Stage VI e - d) Step 10 ‘

Status xreports (relati#e to the Comprehensive Planning Prbcess) aféA

submitted to one's supervisor ° . -
- N . .

.Aa)x Weekly ' . o ., bj Quarterly ' ¢) Monthly

“Action plans éhould contain (check'ail that aﬁply) : .

a) -Reference to apgroveddpg;pose R ~ L ‘.-\ ‘ © 0
b) Program strengths o ' : A A _
c) Objectives S »
d) Schedule of milestones

e) Advantages and disadvantages

-~

K ' True ___ False - s

Sdmﬁi}ywmaaﬁﬁéfﬁodll of thé dafa elements an MCPS principal (planner) can
present to his/her supervisor for verifying needs, ) .

,gng;“thbol.Informag on Summary'-and they!'Supplement to School . Information .

True . . False

-Previously'approvea_objecbives which feﬁain unmet can be considered qeeds. ‘

' True o False . . S &
. < —_— . o ~

This year only, Stepﬂi4_§iiilbe_done prior to Step 5.

Y
R T

Each local planning tean must inclﬁde ten members. ¢ I, .

True . S . False, - B

The rationale for identifying noteworthy programs is o .

a) To select persons eligibl€ for stock options
‘b) To provide recognition for special programs
c) To build upon organizational strengths

d) -b and ¢ ' A _

7

It is possible to eliminate some present’activities,asvpart of the

ACoquehéﬂsive Planning Process. . v )

o ‘ . | " : . | ‘,
True Falde - : _ P ¥ ‘

—— : —
. . .
. M L. - . N . . \
. . .
. : . ' - K

Al
Gt



B

2_2..

e “ True é " ' a°‘ False
MCPS Form 345-51 is optional f‘ t,he initai year.
g L4
KN : 8 . i
- o ! . '.. i 'fr , .FaISé )

e

21. ,The identification of R noteworthy programs is optional for the initial year of
' implementing the Comprehensive Planning Process._

S | o B -
<‘v . "‘\ l :‘ . .' . .‘4' ‘.. .
PE * . . . : ."'»K ) A
e ' & . -
L 15. Identify which of the items below represent "Approved Purposes and should - .
g : be considered when planning. S . o :
._ , Program of Studie® - .. =~ _ o _ . S
~—_ School InformatioE'Summaries oy . '
o ___ Annual Test Report =~ -~ . T o .
- Board Policies I Ll . ' !
_~__Mission Statements _ ! ; - -
- State and Federal Guidelines. - "
MCPS Goals of Education - L
Digest of Educational Statistics :J, -IY~.
' 116. Each planner participating in the initial (pilot) year must do each of the
’ 21 steps. R _ . '
. -0 . s . e v
. . . . . X Yy Y . . 3 . v
; ' True " ;“ : - -False _ o
. 17. ch planner should include in his/her needs assessment all of the possib '
. eds which -have been identified. 4 e ° o ‘
P T . : _ L
True‘_- - { Sy False iy
' 18. An "Indication of Need" forﬁ is to be completed for all,of the needs which.
) were assessed. g ORI U :
True . f.f B Palse ;
. 19, The Comprehensive Planning Process shouldrresult in 3 priorities.
‘ "a) A reduction in the number of . .I R : -..'),C
b) “Each unit having only two B ;"-ﬂ;{ R C
c). 200 MCPS S ey
d)  Each unit having 15 N ﬂ-@,vé LT ‘
e) 25 systemwide : R i
'..4 yt / : c
. _ 2b. “"Action Plans" should-include‘//f < .
R ¢ - | B A . )
LA . a)  Indieation of committment N o
L b)- A lot of activity =~ ‘'~ L o .
- - ¢). Advantages and disadvantages y‘-.; S
' e ~d) Estimated costs =~ .., e I : *
) e) Reference to an, approved purpose e T
. S : : s



23. . Ihe actual topics and categories to use when classifying needs (and on the *
3 ' forms) can be found 1in the . :
. T _,a)"-Programf'/of Studies
' '~ b). MCPS Goals of Education-’ ‘ . \.
c). School Information Summaries o o o -
‘d) Operating Budget. for FY 79 o :
" e) - Conceptual Overview
. _ _f). MCPS Need Assessment Process: .
h'24. 'Each planner has to complete which of the following forms?
‘ T -"Action_Plan"_ g
. MCPS Form 345-54
"Indication of Need" .
"Planning Team Record" .
~  MCPS From 945-63. 14 - ' SR T .
. 25, It is suggested that Step 6 be achieved in a face—to-face meeting. C °
. ‘True - . ~_False ..
8 . —' - ——

26. ;The coordinator of systemwide planning has to approve all plans. before they

. can be presented to the Board. . .
' \-

True _ False
. .27, Within the Comprehensive Planning Process priority has the same definition as
objective. , v . \\
True : v False
28, It is possible for a needs assessment to be based’ solely upon existing data' v
i.e., not requiring t e gathering of additional documentation. '
v True . ) . False o
% . r~
29, A needs agsegsment should always involve a questionnaire ‘to be sent to the
. community. -
. \ .
: . ‘ True. ' False
- R 4 B
i 30.~-0nly information supportigg a particular need should be given on the "Indication
of Need" form. ‘ _ : A “ o
- True . False ?“_c:«~”*““” :

R

31.. A planning team which identifies a need outside its mﬂssion or realm of
‘authority, should .

N a) 'Notify either the FBI or Jack Anderson

' b) Alert the appropriate planning unit .
c) Write a letter to the editor far the local paper
d) Start a petitdon drive

‘ ' 32. SuperVisorsl collect the priorities of their .subdivision's, without comment.
True b o False s
. . ) 8 . L . . - ' .\\\
2 T 239




33,

The Comprehensive Planning Process is intended/to prévide the Board of.
Educatfon with "grassroots input." : '

. ‘ i
True | False

.A milestone is a L . -
. , . , >

a) "Big rock ‘ _ /|

b) Part of the "Noteworthy Program" form | ‘ S .

c) .Term signifying who has primg} responsibility for a plan
~d)  Poorly written objective g ‘ o .

- e) Major event or activity necegpary to achieve an objective e
‘A need statement should be appro&éd% if it'is in an important area, even - 7

36.

though it’ describes a resource ({?ef, "yore library books are needed.").
' C R : & : ' :

A
T :

True ’-é /- False
hts should describe gaps betweén\"what is"

+

As much as possible, need‘stét

and. "what ought to be." - A .
: T ‘ L
True @ False
f h
. ;
. b
Lo N
‘-
&
faye, A
NI £ 1 r
oW
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i ’;_!7 b )
. ? o
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Aoswer fey

"Getting to Know the Process

. 1
LN

. ! Using the planning materials," participants are asked to complete the items-bélow
providing the best possible answer(s) regarding the' MCPS Comprehensive -Planning

~Process. The 1979-80 Guidebook is the major- reference paper for these questions,

although some inferences must be made and the other papers provide further

enlightenmtgt.
For each item mark the best response. In some cases more than one answer is
: correct. - g . . - . :
) _Example: !

&,

This paper is a

a) Test’ ) : S : ,
b) Questionnaire no

c). Scavenger hunt

d) Way to acquaint one with the process

"e) Job application ‘

A "need" as defihed by the planning process is the same as a (<) (P 6)

a) Goal ° ' ST c) Solution " e) Plan
b) Program . d) Resource : o f) None of these

The Comprehensive Planning Process will address itself only to student
outcomes.. : '

; True . €X) False 3

The Board of Education will be enco C?Sed ig actively participate in the
Comprehensive Planning Process by ?’-‘ 9 . v . .

a) Outlining action plans for the staff

"b) Identifying liaisons for each local planning team

c) Approving all priorities
d) Approving systemwide priorities

- e) b and ¢’

£f) b and d

Th use f_the Comprehensive Planning Process this year will result in
(& )(‘21) ' , .o

" a) The Comprehensive Facilities Plan i .

b) An MCPS Master Plan
c¢) Long-rarige plans.
d) Forecasting techniques

e) FY 81 plans and budget requests ' ‘ ’ -

>



. < 5. A planner reviews preferred plans with his or her Supervisor in

' {e.lfj 3 .

_ 'a) Step 6 = &) Stage III e) S\t’age v
‘ b) Stage VI. _ d) ~ Step 10

6. Status reports (relative to the Comprehensive Planning Process) are
: submitted to one's supervisor ébLﬂzs 193¢ 33)

a) Weekly . b) Quarterly o) Monthly'

7. Action plans should contain (check all that apply) (¢~ eM 27-2)

a) Reference to approved purpose

b) Program strengths.
. ¢) Objectives ‘ i
, / d) Schedule of milestones - & ‘
‘ e) Advantages and disadvantages: - ‘ ‘
a (*ﬁ) f ,,\ferr«eq')

_ 8. A planner should justify needs only with facts not: opinions.

e True {)_Q False o

/ .+ 9. The "School Information Summary" and the' "Supplement to School Information
e ) Summary contain all of the data elements an MCPS rincipal (planner) can’
. . P
R ,-:'_present to his/her supervisor for verifying needs. R

Ca

el v

True (ﬂ 7) X__ False

' ‘ ’ ‘10. Previously approved objectives which remain unmet can be considered needs.

T ' { "Tuvst har Is A
X) True - False(p4 A/seéd Anyiny 7.,)

11. This year only, Step 14 will be done" prior to Step S.
o (b2
True . X False

12. Each local planning team must include ten members.
. - (pY) .
True . X =~ False .

-

13. The rationale for identifying noteworthy programs is (d)[,a 5.)

a) To select persons eligible for stock options
b) To provide recognition for“special programs .
¢) To build upon organizational strengths
d) b and c o7 /
14. It is p ssible to eliminaée some present activities as part of the
Comprehéqsive Planning. Process. ‘
Cr-3F5) .
X True N False




> - . g Loy T _

15.' ‘1dentify which of the ‘items halow represent "Approved Purposes" and should
be considered when planning. ﬂ, e TN

- t~_ Program of Sfudies . -, ‘-
. 5 — . School Infoﬂmatio JSifiomar Les 4 o
AP S
- _—‘{. "\‘ v
. —_— S . :
* __~ MCPS Goals" of Education : _ .

Digest o£ Educational Statistics

: A
16. Each pIanner participating in the«initial (pilot) year must do each of the

21 steps. v
c Lt . : ;(p,j)
True ' X False

-

17. Each planner should include in his/her needs assegsment all of the possible
needs ‘which have been identified. ] (Pss. ¢ ¢7)

j:> Truye .( x) False

-18. An "Indication of Need" form is to be completed for all¢of the needs which

Y

ml\g; e assessed. .’ : (P &) .
e o Y - True : False
"X oy - Y — . £ - ) .
19, The Comprehensive Planning Process should. result-in ACZLJ ' ) "priorities.
e . (/wferred pgs. s &6)
. . a) A reduction in the number ol\
b) Each unit having only two
c) 200 MCPS ,
d) Each unit having 15 . ,
e) 25 systemwide . '
- Cprys 27-39)
20. "Action Plans” should include q-c- d) :

a) Inflication of committment

b) A lot of activity '

c¢) @Advantages and disadvantages

d) Estimated costs ‘ ,

e) Reference to an approved purpose

21. The identification of noteworthy programs is optional for the initial year of.
impiementing'the Comprehensive Planning ProcessCp 2) o

‘~7_’ ‘ ( K.ZTrue False
’ . '. N a e& '.
22. MCPS Form 345-51 is \optional for the initzfye ar. for ’““) “Z :' 3 /L\—Cﬁ)/_‘

X True - ' False




23. The actual topics and categorles to use when classifying needs (and on the
- forms) can be found in the Q) crs) .

N a) Program of Studies _
@ | 1) HCPS Goals of Education
. - ¢) School Information Summaries .
d) - Operating Budget for FY 79 ) .

e) Conceptual Overview’
£f). MCPS Need Assessment Process

;- 24. Each planner has to complete which of the following forms?
- ["Action Blanll C’?\f- 7, 3 and ’7'33) . - . '
MGPS Form 345-54 - - . -
"Indication of Need"
"Planning Team Record"
MCPS From 945-63.1A

<

(p.1) opt-renal)

’:l\

25. It is suggested that Step 6 be achieved in a face-to-face meeting.
(A7)
True (x) False Cot .

26. The’ coordinator of systemwide planning-has to approva all plans before they 4

can be presented to the 'Board.
P . ’(',,u Lerred) T
. True _ X) False
©27. Within the Comprehensive Planning Process priority has the same definition as
- . objective. SR X2, .
. ) True . ( x) _ False

28, It is possible for a needs assessment to be based solely upon existing data;
i. e., not requiring the gathering of additional documentation.

GO
L) True . _____ False.
- f
29. A needs assessment should always involve a questionnaire to be sent to the
community.
| CP 7)
True (X) False
30. Only information suggorting a particular need should be given on the "Indication
of Need" form. (rP7) . .
True ()() False -

31. A planning team which identifies a need outside its mission or realm of

authority, should C )

a) Notify either the FBI or Jack Anderson

b)  Alert the.appropriate planning unit

¢) Write a letter to the editor for the local paper
d) Start a petition drive

. 32, Supervisors collect the priorities of their subdivisions, without comment.
Cr/ ('uvferre/ *Ahroughout)
) True (X) False T
‘ .
4 244




33.

34.

35‘

36.

The Compreheosive Planning Process(is intended to provide‘the Board of
Education with "grassroots input." ,
(P! :
X  True . False
. (Pgs. 13 & 3°0)
A milestone is a e fz : .

3

a) Big rock
b)- Part of the "Noteworthy Program'" form
c) Term signifying who has prime responsibility for a plan

‘d) Poorly written objective

e) Major event or activity necessary to achieve an objective

A need statement should be approved, if it is in an important area, even

though it describes a resource (i.e., '"More library books are needed.').
(,”f‘rrd “Tesr bohet Ts 4/\/66/

True ’ (¥) _ False 4~/“’“7 22)

R
As much as possible, need étatement should describe gaps between 'what is"
and '"'what ought to be." M/J'errt/f 4 - . KISt lhet Ts 4 Need,

Rryssig 27)
( 2 True False

—



-Planning Process.

EXTERNAL CONSULTANTS ~ EDUCATIONAL PLANNING

This paper provides a listing of consultants outside

- MCPS who could provide assistance to planners. It

" will be continually updated and should not be viewed

-as all encompassing. ‘Suggestions of additional .con- °

" sultants or consulting firms will be readily accepted..
 Generhlly, management - business - budget - finance - -

facilities planning consultants were.omitted, unless

‘they had experience with other specific planning

teghniques which would relate to the MCPS Comprehensive S

>

l" : : L ..c..'. . 2
Comp1i led by:

Dr. Arthur Steller, Coordinator for
-+ Systemwide Planning

T 24¢



P
)

the, Address aﬁ& Phone Number -

¢

CONSULTANTS FOR EDUCATIONAL PLANNING

Present Position

'

Planning‘Egpefiencé

o 1 o, o ' - . '
¢ [ . . . :
' .. . . } . , ; . .
N oo C : . .

y . | i . . ' Al v

. i : . . . : . |
. i .
| . .

. Lt CE . .
: B v N ;
P
.

- Planning Euphasis

Dr. Russell Ackoff

The Wharton School -

~ University of Pennsylvania

 Philadelphia, Pa, 19104 .
215-243-7507

~ Dr. Robert Arﬁaéqst -
. Baltimore City Schoads

* Center for Planning, Research,

and Evaluation
#3 East 25th Street
Baltimore, MD - 21218
< ‘301 396~ 6934

Drt Erank,Banghart

Educational Systems and
Planning Center

~ Education Building

Morida State University

Tallahassee, FL 32306

904-644~-6200

‘ ‘Mrl Roger L. Barton .

. Accountability and Development
Dallas Independent School District ‘

:3700 Ross Avenue
Dallas, Texas‘.75204
2147824-1620%

Dr. Leroy Bell

School of Graduate Studies:

- Alabana State University
- Montgomery, AL 36101
205-262-3581 ©

]
Professor
Consultant

el

Deputy Sdpérintendent

' Director § Professor

Associate Superfntendent

“.‘9

- Dedn

~ Kuthor of several books

Consultant all over the
world

Present Position

Author of one book
Consultant
Present Position

Pregent Positipn

Some Consulting

P4
T S Tl
e oy

R

Operations Research
"All kinds of Planning

Assessment
Systemwide Planning

p

Systems Planning

. 'Aggpuﬁtability

Syafenwide Planning

v
v

* Systemvide Planning

248
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-~ Name, Addtpli and Phone Number Pregent Position Planning Experience - Planning Emphasis -
Dr. Leslee J, Bishop . Professor & Consultent  Consultant for Atlanta, GA Curriculum Planning
“Professor of Curriculun & Planndng , Georgia State Dept. of Ed.
- College of Bducation ‘ , \ | (
University of Georgia , R | cl //}
Athens, GA 30602 . A I ,
§04-542-1343 | | '
Dr. HenryBrinkeﬁ ' Director - Consultant for various Needs Assessment
Policy Studies in: Education Educationel Consultant  school districts, bl . Minimal Standards
Acadeny for Educational Develop ent ) - project for Brown Deer . *  (Competency Based Education)
680 Fifth Avenue SD in Wisconsin, some Evaluation' -
New York, New York 10009 writing and speaking on- o
212-265-3350 planning. e
: ‘ ' Lot 6.
Dr, Paul Briggs - ' ° Consultant ) Retired Superintendent of * General Planning
College of Education | - ' | Cleveland Public Schools. o
Arizona State University | | ~ (Ohdo) | o
Tempe, AL L Consultant A |
602-963-3306" : ‘ \ AASA-NASE Professor ;
D, Carl Candoli Department Chairnan  ‘ Superintendent of Lansing, General Educational
School of Education - - Education Administration = Michigan Planning
.The University of Kamsas . \ Past President - ISED | '
Lawrence, KS 66045 o | I
‘913-864-4432 ‘ , o Y -
Dr. .Charles Case ~ . Deam ' " Past President ISEP Systemwide Planning
-College of Education ' - | Consultant , General Plauning |
University of Wisconsin - Oshkosh S | L ’
Oshkosh, WI 54901 . °* | | o T
§4-424-3322 I 4

-,
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 Name, Address and Phone Number Present fosition . Planpdng Experience Planning Emphasis,. -, B
- D, Marvin J, Cetron- ' President Developer of Several Technological Forecasting
Forecasting International, Ltd, - forecasting techniques K :
— 3001 North Righland Street - / Consultant for small T
Arlington, ;itginia 22201 | - / private industrial organi— o -
103-527- 1311 ,  zations, federal government, R 0
inter ational agencles, ete, * . | S Y "j
Dr. Robert J, Chamberlain Deputy Superintendent Present Position * ~ Systenwide Planning
Lansing Public Schools S | ! ‘ e T
319 W, Kalamazoo St. o f » . N o
Lansing, MI 48933 . . .. S P DS R
517-374-4021 o \\\\\‘ K T e Sy e
\; I . ‘\ I JW% ' ) "r , " ‘j o X ‘.V ‘
Dr. Richard Chase Professor & Department b '3 Operations Research’’
Department of Management . Head . ,‘ : ’Hanagement ;

College of Business and A P EPLE A e G
Public Administration | I T ATt
University of Arizons § ERETEE WA Consultant fo AMphitheater ERE ST
Tuegon, Arizoma 85721 - . EEITIR Mblte, 'ﬁchbols (TuEson, ANE .

606~626-1710 | P Y ;'H‘I,' Aﬂzona) - Long'  ' L S g @ Lo

. ey o, ety ‘ ,“, § . o - 1

- | ‘ ,?. “ ﬂw\gnv"r’ " 9 o’ 4,. .«T-gf ‘.."'. ."{,v;. :’ml“' o ij

Dr. Roger Clough ,'-\ I ﬂ‘Supéri'm:endeh't‘"‘f E Preaent gositfdn. i 'Prfj.oritmng Neeq%

Mason City Community Schools SURTEER S "';ﬁ ﬂ» b S e = W JBox 1 of our plod /
120 East State ’ ‘ , : " "", AP Tw‘:'" \ N ! | "c/ ij *:-j' i ‘f N ,;‘rg’ |
‘Mason City, A ( //’ o (ﬁ ;g;,; - oo ;" R \ F
515-421-6202 ' ',f"'g‘ o {(‘q RE % ~vv.~"-' \J/ J * ,h | _f ; .ig;" A Y

ﬂs. Patricia Craig- - »_ S Sgtﬂo‘? Policy Anply%t ¥
”Center for the Study of =~ ST

¢ Social Poliey * ' .' ;(@ '; ‘yb&‘,‘. |
SRI International LAt T p o
333 Ravenswood Avemue - ot S g e
Menlo Park, California\?&OZS R
‘415-326-6200 S

-
- -
T
. “- ‘-4-<<_1-
A—Io
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ﬁNane, Address and Phone Numﬁer

‘ \
Dr, George Crawford

School of Education
The University of Kansas

- Associate Professor

?unm?mnmdl Planning Experience

]

Author of Planning
+ Monograph - articles

Planning Emphasis

()

Facility Planning
Evaluation Planning

- Lavrence,KS—66045
913-864-4432 |
Dr. Luvern Cunningham
Professor of Education
College of Education
The Ohio State Univers*fy
Columbus, OH 43120
614-422-3980

Dr. Robért Curry

Cajon Valley Unfon Schood District \

Box 1007

* 189 Roanoke Road
EL Cajon, CA 92022
T14-444-9473

Dr, Linton Deck, Jr.
Orange County Public Schools
P.0. Box 211 |
434 North Tampa\Avenue
Orlando, FL 32802
05-42-3200
 Mr. Dennis Detsel

- McDonald's Corporation

*McDonald's Plaza |
QOak Brook, Illinois 60521
312-887-3200 ‘

Y
iR

]

o

Jesse Dungy, ift 3 N
Office of Planning and Development
Bowie State College :
Bowie, Maryland 20715

01-464-3221
| 203

)
|

Professor Consultant for St. Louis,
Consul tant Toledo, Detroit, ete.
S

L}

airector of Planning
Research and
Bvaluation

Present Position

)

” Superintendent Present Position

, .
(‘ . |
' ‘ w)

Public :Relafions Director Present Positiod

\

Adninistrative Planning +Present Position
, Consultant on Minority

Community Iavolvement
In Planning

Staff Seminars
[ ]

© Needs Assessifent

' MBO

PERT

. General Planning

Geﬁeral Planning
Systems Analysis

254
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ﬁm. A’m and Phone Number Present Positigﬂ . . Planning Exparience Planning Emphan

L

Dr, John Gooda Consultant L Consulting with 20 school  Team Planning

John Goode Associates : ~ systems , AMA Planning

1903 Poyntain' Ridge Author of several articles ‘
Chapal Hill, NC 27515 Business Consulting .
919-929-6373 ‘ ' -

Theordore Gordon President ' Present Position Long-Range Planning
The Putures Group : Forecasting

124 Hebron Avenue
Glastonbury, CT 06033

203-633-3501 '
'Wnllc'ace Hankins ' © Plemer- Co-author state planning  Management Planning
8 Beach Road / Dept, Budget & Fiscal nanual
Severna Park, M 21146 Planning, - Various goyt. planning °
301-269-2195 State of Maryland '
! .
/ : Y o ‘ !
“Dr. Cecil Hardesty President - . Consulting for various Enrollment Projections
Hardesty & Associates, Inc, 3 ) f" school districts Surveys
7206 Rue de Roark o o Management Studies
La Jolla, California 92037 ‘ ‘ :
714-459-0030 | | )
Dr. L. D. Has . | Professor Emeritué . -Colnsultyant with the Générﬁl Planning
- Educational Administration - - Dellas Independent School
Education Building 310 v | k District (Texas)

University of Texas at Austin
Austin, Texas 78712

512-471-1711
. \
Dr. Dale Hapes - .+ Chairman & Professor Teaches a course Facilities Planning
Department of Ed. Administration - Has several people on his  Systems Planning
Teachers College o 7 ~ faculty who are educational
. The University-of Nebraska - - o ) ‘plannerg |
Lincoln, NE 68588 . - Some comsulting R
. 402-472-3726 . 4 | o
' e . " . ’ . '
§. N




Name, Address and Phone Nusbet

Joflerson Eastnond

World-Wide Education and
Research Institute

2313 Stringham Avenue

Salt Lake (ity, Utah 84109

801-486~6066 -

Pr::\nt'POIition "

Consultant

Planningrzxplrienca

Consultant for vardous.
 aghool systens,

| 3

'Planning Enphasis

Neods Assessmant

'

Dr. Penwick English

Peat, Marvich, Mitchell & Co,
1990 K Strest, M.V,
Washington, ¥0.C. 20006
202-223-9525

" Dr, Nolan Estes

Educational Administration
Education Building .
University of Texas at Austin-
Austin, Texas 78712
512-471-1711

Dr. Max ‘Evans
College of Education
Ohio University
Athens, Ohio® 45701
614-594-5289

” Dr. Richard Featherstone

College of Education
Mchigan State University
Eagt Lanaing, MI 48824

" 517-355-1855

Eva Freund
Kupferberg/Freund Assoc., Inc.

. 849 North Jacksonville St

Arlington, VA 22205
703-525-8045

Dr, John Gibson S

~ School of Gradudte Studies

Alabama State University
Montgomery, AL 36101
205-262=3581

Q

Educational Consultant '

Professor

PRy LR
i

. ‘1‘. e ‘
o TProfessor

L
[
o
|

\

Professor
Executive Secretary for
the International

Society for Educational

Planners

Consulthnt ‘j .

Professor

- Author of Educational .

Needs Assessment (author)

PN has a variety of
experience mostly outside
of education

Pagt Superintendent ,
of Dallas

Consultant for Phi

Delta Kappa's

Educational Planning
Model, various consulting
and former superintendent

Planning Book
Consultant for various
school systems & Higher
Education

: Workshop Trafrer

/

" Some Consulting f

Needs Assessment

N

Systemvide Planning
PDK's Planning Model

Goal Ranking/Rating
Strategy #

ppg-Range Planning /

?.‘l‘

Wkher Education)

Strateglc blanning ‘

Systemwide Planning 258
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- Nane, Mdress and Phone Naber “““Present Position '« Planning Experience -~ - Planning Emphasis’

5 L .. | B . | o o
'S Helvin Hellee . Chairman & Professor  Consulting . Decision-Making E
Deparn‘t of Adninistration . * - = s ‘ Author of some articles General Planning
College™f Education S _ o CL 5 - e ’
Loyola University - ' o v
~ Chigago, I1linois 60611
© 312-670-3000 - L
Trving ¥, Herrick .. - Aduinistrator " Present Position General Planning
Plannng and Technical Developoent -, . o S |
~ Office of Developuental Projects B o S . ,
Maryland State Pepartuent of Education o ) S
.0, Box 8117, WI Adrport - - - ] T
‘Baltinore, Maryland 21240 o . S _ > .
301-796-8300 . | S o o
| pd . | . . . el
Dr. Willlam Bitt - - -Direcébr e Present Position . PPBS
‘Battelle - - . Comsultihg ... MBO
 Center for Improved Education - o - 77 Needs Assessment
505 King Avenve . e Systenwide Plamning -
_ Columbug, OB 43201 - . . : \ o v ., Computer Systems
_’614-424 6424 , B . S ~ * o
Dr *Homer Johnson Associates, Ine, - Educational Consultant Consulting with a variety Facilities Planning
Administrative Services . L of school systems - Administrative Salary
465 Pacific Street - ' . - .  Studies ©
Monterey, CA 93940 - - - C | . SoneiMasten Plans,
Dty Clifford loes LU Biutational Consultant Consultant with ma ___z B Master Plans - Long-
,Educsﬂional’Self-Development .. "+ . sgchool systems on planning K Range Planning
# 315 South Maple Avenve ' 5 B . ; S AT
 Greensburg, PA 15601 I 2R Sy ‘“in -
B S T T TR :
-~ Dr. Bernard Kaplan. + Educational Gonsultant ~ Deputy Assistant " Connteﬂ@nsivefEdugﬂ{f""
4219 ‘South Street - ¢ Comdssiomer ¢ .~ Plaming, &
Marcellus, B 12108 Lo E ‘State of N+ * " Needs.Assessnent 3
- 315-673~ 4433 o R o . . ISEP - President, L Participatory Decision
R ~ Executive Secretary o Making ’
| L | R NJ Planning': - :

l‘ug}Consultlng




 Name, Addregs and Phone Number -

Preéent‘Position

Dr. Roger Kaufman
Center for Needs Assessment and
 Mamleg 0
~ The Florida' State University =~
Tallahassee, FL 32306 ~ .. .«
| 904—644-6200 e

Dr. Gerald N King . vControIler
Dallss Independent’ School District'-~ IR
- 3700 Ross Avenve - . S '
Dallas, Texas 75204 - . b o

f 214-824—1620 o - o

Dr.”Stephen Kneéévich L Dean‘;'

" School of Education = . - |
University of Southern California . o
Los'Angeles, CA 90007 -~ |

ik 1Y

Dr. Leon Lessinée: ?J‘ - Dean #

, College ‘of ‘Education” -
University of ‘South Carolina
. Columbia, South Carolina 29208 N
" 803—777 L) S b
. P, Mason , ~; Technical Director
* The Mitre Corporation
Metrek Division
1820 Dolley Madison Boulevard‘
MeLean, Virginia 22102
703~827-6000. ‘
Df, Marvin Matthews = .
"Education Planning Center .
Division of Curriculum & | R
Instructional Services. -~ . g
Los Angeles Coynty’ Educhtion Ctr, *

9300 East Inperial Highway y ; - y | //' Lo

Dowriey, CA. 90242 26
A .

* Director & Professor

Systens Development

- Director Planning Center

Planning Experience 7 

L

f Au:hor of 2 books on

Pfaﬁning

'Consultant

" Present Position

c AASA-NASE‘Prbfessorf-

Consultant

" Author

Author of several booksA

and articles
NASE-AASA speaker
Consultant

[

Présent Position

Some Conoolting
Preoent Position

'lPlénn'ing Emphasis

‘Syspéms”Approach to
Planning
‘Needs Assessment

T

Futuristic Forecasting

Budget Planning.

we o -
General Planning

Aocoontabilitf

Delphi Technique .

Identifying Research
~ Objectives

Planning of Research

| Systems Approach to-
‘Planning
Needs Assessment

= "



o Nnme,iiddreas‘and Phone Number

- Dr. Janes Mcﬂamlra X
 Texas ASM Univedsity
- College Station, TX 77841

. 713-845-5400

, Dr. Donald Michael

Mr, M. Whyne Neff

Development.

Bureau of Planning and Evaluation
Department of Educatign

Box 911

Horrisburg, PA 17126

T17-781-7372

Dr. Arthur Partridge ,
- Educational Planning Service
Jlollege of Education

1}

) '.;,_ Dana Building , .
]g}ﬁiity of Michigan,

| M Michigan 48104 .

‘ ‘313-763-41‘0 |

- Division of Program Planning and

o Preseat Position |

" ‘Professor

'Professnr ofiPlanning and
Public Policy
'Professor of Psychology

Coordinator, Long-Range
‘Planning

v o
'\;\; .‘i | \

.. Director-
~.+ Professor

University of Northern Colorado =

Greeley, C0 80631

| ‘303 351 -3862

Predicasts, Ine.

11001 Cedgr Averue

Cleveland, Ohiq 44106

216-795-3000

(Statistical /Forecast Giving
“Summaries of Indicators)

ot

3

200 University Cirnle Research ¢

Tnter

* Planning Experigncé | ;

- AMSA-MASE Profegsor

Consulting (some)

~ Authpr

Author
Consulting

Present position in state
department and working
with local districts \

~ Consulting .
| Present Position ™

.

* Planning Emphasis -

Tong-Range Planning
‘Futures Planning‘

)

. '

 General Pranning

" Long~Range Plamning -

L]

Facilities Planning
Enrollment Forecasts

. General Planning -



.

-

Proaction Institute

Center for the Study of Community

and Education Planning:

Brickson Hall v

Michigan State University
Bast Lansing, Michigan 48824
517-355-1855

Dr, " Charles Proctor

429 Souttiwest Drive
Silver Springs, Maryland
M-S53-4158

Dr. Bruce Read

ducational Systems Associates
23 £, Anderson Lane
Suite 208 |
ustin, TX 78752
312-345-7652 ;1

)r, George 'Red'fernr
.0, Box 9573 «
\rlington, VA 22209
103-528-6000

i
R
. 1

t. Roger Schurrer |
jorth Carolina State Department
~ of Education

aleigh, NC' 27611
19-733-3813

irs Hugh Schwartz
fo. The Coca-Cola Company .
.0, Box 3216 o
orest City, FL~ 32751 '
05-852-8400 v

. C g
r. Michael Scriven Ju.
valuation Institute
niversity of San Francisco
an Francisco, CA 94117

;I_‘;me, Address and Phone Nunber

Present Position

’

President

L

Director ~ State Dept.'s
Division of Planning

‘ Consultjnt;

' Direcfor

Professor

Educational Consultant

- Bducational Consultant

N

AASA-MASE Professor

(o
. !

| Planning Experience * Planning Emphasis

Nanagenent-By-Objectives
* MCPS Comprehensive ‘
" Planning Process

Montgoméry County Public
- Schools (Maryland)

General Pla{nning

. Consultant Needs Assessment

\ ) |
Consultant with various - Systems Appfoach for .

" systems on planning - Accountability
also personnel evaluation S MBO

)

™

? ’ - ' o
| Con}prehensive Education Comprehensive Educational
planning on state level - Planning

vHandbook for Local Districts-

i ' 6 4 . | % vy o
Pormer Director of Corporate Long-Range Plénning
“Corporate Long-Range Monitoring and Forecasting

Planning N\ The Business Environment
[ ' ¥
‘ Q‘ ' ! v ) ‘ ‘ . 9,, ‘.
Consultant” _Bbvaluation Lul
Speaker Needs Asgessment
Writer Fpturesj

v P




" '
b i

R o
~ Name, Addre®® and Phore Number Present Position Planqing_ﬁxperience ‘Planning Emphasis
Dr. Herbert Sheathelm Professor ‘K Teaches a course Facilities Planning
. Departnent of Educational Adm, . | ome consulting ‘Teacher Evaluation
School of Education | - {:-§' - ‘Problem-Solving
- The University of - Connecticut oo , - -
Storrs, (7 06268 . | o . /
” 20}%8&§5V | | | ‘/' - . \ o
Dr. Ken Stmmons. Consultant  Management & Government  Systems Analysis
 Charles W, WilliangaInc, o . Consultamt . , | perations Research
“Policy Research § AMsfance S ‘ gorecasting
Suite 117-118 -~ S ' -~ Research |
801 North Pitt Street | ~ C ° » Computer Systems
~ Alexandria, VA 22314 | ST | o
703-548-2501 . o | - .

A o : R
“WoW, Simmons - .Consultant ~ Author | Long-Range Planning
W W. Simons, Inc. - © Author Consultant for Various Corporate Planning
22 Greenwich Plaza . » , Businesses Strategic Planning
| G;eenwich CT 06830 | o | '

«203-661—9710 | ’ B . , N ,
%Mmmm;.; Qmmmmmn Present Position MMmmem
#Northwest Reglonal Foundation - | e | o o Planning” .
¥ North 910" Washington | BT | - Govermental Goal-Setting
N Spokane, Washington 99201 - e ‘ o |
509-32-5596 R | o ! 3 ‘
Dr.. Daniel Stufflebeam Professor . . Author of articles Evaluation Planning *
Director of Evaluation Center Consultant _ Consultant for =~ *  Decision Making
College of Education ¢ : Dallas, Texas; S
~ Western Michigan University - o : . Toledo, Chio etc.
Ralamazoo, Michigan 49008 " . o : .
‘616-383-1600 ‘ : y
= 4 . ' J
-wsmMmmml 1 Systemvide CPH Critical Path Method
0ffice of Advaqsg‘ Planning and ~ ~  Coordimator B0’

Development |
Center for Planning, Redearch and , ,
Evaluation . S L
Baltimore City ?ublic Schools
3 Tast %5th Street . . : = . .
CBRICS, Meylad 2Z8 A 248
' 2ux-.wo-3100 | * BER S S |

"Systemwide Planning
- a
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Dr, C. Kenneth Tauner
Department of Educational -

Name, Addregs and Phonev&mbem :
R ! e :

" Present Position )

. Professor, -

ol

" Adninistration and Supervision

College of Fducation

The University of Tennessee
'Knoxville, Temnessee 37916
- 615-974-2214

~ Dr. James Tamner

* Cleveland Public Schools
Cleveland, Ohlo 44118
(2815

Dr. Sanford Temkin
Research for Better Schools, Inc
1700 Market Street

Deputy Superintendent

Educational Consultant

v

Philadelphia, Pennsylvania 19103

215-561-4100

| . Conrad Toepfer
Department of Curriculum and

" Instructional Media

State University of New York

Amherst, New York 14226
7164831-9000

Michael Tribhey
Topeka Public Schools
624 West 24th Street
Topeka, Kansas 66611
913-233-0313

Dr, Edwin West, Jr,
Highpoint Public Schools.
P.0. Box-789

Highpoint, NC 27261 |
919-885-5161 , ‘
AT
Dr. James Zaharls

Mesa Public Schools

Nesa, Arizona 85201

e

Professor .

f

-

- |
General Director of
‘Planning & Evaluation
Services

Superintendent

,

X hgsociate Superintendent

Plannirg Experience

Author of

{/orted artic‘
" and two book

~ Consultant for a variety
of school systems -and
organizations

Pre€£5JC;osition_

Consultant for varlous

~ school systems and

- organizations,

Author of a variety of = -
planning materials.

AASA-NASE Speaker .
Author

Present Position
- Formerly with the Dallas
‘Independent School
District (Texas)

Present Position
AASA-NASE Professor

AASA-NASE Speaker
Pregent Position

!

[

_'Planniug'Emphasis

\
Operations Research
Computer Utilization
General Plathing
Futuristic Planning
MBO . .
Delphi Technique
Cost Effectiveness

| Ggperal Planning .

Curriculum Plénning
General Planning
Forecasting

General Planﬁing.‘

: System&ide Planning

AV

Developmental Planning
. Process

Needs As§essment_‘”‘




. . - : . : ", General Consulting Firhs

' -

American Management Associations
135 West 50 Street

: - New York, NY 10020

& - 212/586-8100

Battelle Institute

Center for Improved Education
505 King Avenue . :
Columbus, OH 43201 tgﬁ?
614/424-6424 :

Arthur D. Little, Inc. , .
Acorn Park . : : _ "
Cambridge, MA 02140 N . T
617/864 5770 , . o ' : _ - e
National Academy for.School Executives

American Association oﬁ‘SChool Administrators - >

1801 North Moore Street '

Arlington, Virginia 22209

) 703/528-0700
' Planning Executives Institute .' o . -
‘Post Office Box 70 R . o '
Oxford;: OH 45056 . . AP .
SIMPIAN -

300 Eastowne Drive

Chapel Hill, NE£- 27514 .

919/493-2495 .

. _

.Charles%l*’“illiam’s; Inc. D
oo Policy Re'search.and Assistance ‘
. Suite 117-118 : B
701 North Pitt Street

Alexandrja, VA 22314 S
703/548-2501 : o E . . .




